
Subject(s) English language arts 
Grade/Course Grade 12 
Unit of Study Shaping, Developing, and Supporting Meaning by 

Understanding Ourselves (Unit 1) 
Unit Type(s) X Skills-based         ❑ Thematic 
Pacing  15 instructional days (five curricular weeks) 

Overarching Standards (OS) 
By the end of grade 12, read and comprehend literature, including stories, dramas, and poems, in the grades 
11-CCR text complexity band proficiently, with scaffolding as needed at the high end of the range.  
(11.R.L.10) 
 
By the end of grade 12, read and comprehend literary nonfiction in the grades 11-CCR text complexity band 
proficiently, with scaffolding as needed at the high end of the range.  (11.R.I.10) 
 
Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, 
focusing on addressing what is most significant for a specific purpose or audience. (Editing for conventions 
should demonstrate command of Language standards 1-3 up to and including grades 11-12.)  (11-12.W.5) 
 
Acquire and use accurately general academic and domain-specific words and phrases, sufficient for 
reading, writing, speaking, and listening at the college and career readiness level; demonstrate 
independence in gathering vocabulary knowledge when considering a word or phrase important to 
comprehension or expression.  (11-12.L.6) 

CCSS Priority Standards 

Determine two or more themes or central ideas of a text and analyze their development over the 
course of the text, including how they interact and build on one another to produce a complex 
account; provide an objective summary of the text.  (11-12.R.L.2) 
 
Write narratives to develop real or imagined experiences or events using effective technique, well-
chosen details, and well-structured event sequences.  (11-12.W.3) 
 
Use a variety of techniques to sequence events so that they build on one another to create a 
coherent whole and build toward a particular tone and outcome (e.g., a sense of mystery, 
suspense, growth, or resolution.  (11-12.W.3c) 
 
Use precise words and phrases, telling details, and sensory language to convey a vivid picture of 
the experiences, events, setting, and/or characters.  (11-12.W.3d) 
 
Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, 
and teacher-led) with diverse partners on grades 11-12 topics, texts, and issues, building on others’ 
ideas and expressing their own clearly and persuasively.  (11-12.S.L.1) 
 
Propel conversations by posing and responding to questions that probe reasoning and evidence; 
ensure a hearing for a full range of positions on a topic or issue; clarify, verify, or challenge ideas 
and conclusions; and promote divergent and creative perspectives.  (11-12.S.L.1c) 



CCSS Supporting Standards 

Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as 
inferences drawn from the text, including determining where the text leaves matters uncertain. (11-
12.R.L.1) 
 
Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as 
inferences drawn from the text, including determining where the text leaves matters uncertain. (11-12.I.T.1) 
 
Engage and orient the reader by setting out a problem, situation, or observation and its significance, 
establishing one or multiple point(s) of view, and introducing a narrator and/or characters; create a smooth 
progression of experiences or events. (11-12.W.3a) 
 
Use narrative techniques, such as dialogue, pacing, description, reflection, and multiple plot lines, to 
develop experiences, events, and/or characters. (11-12.W.3b) 
 
Provide a conclusion that follows from and reflects on what is experienced, observed, or resolved over the 
course of the narrative. (11-12.W.3e) 
 
Produce clear and coherent writing in which the development, organization, and style are appropriate to 
task, purpose, and audience. (11-12.W.4) 
 
Write routinely over extended time frames (time for research, reflection, and revision) and shorter time 
frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences. (11-12.W.10) 
 
Come to discussions prepared, having read and researched material under study; explicitly draw on that 
preparation by referring to evidence from texts and other research on the topic or issue to stimulate a 
thoughtful, well-reasoned exchange of ideas. (11-12.S.L.1a) 
 
Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English when 
indicated or appropriate. (11-12.S.L.6) 
 
Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling 
when writing. (11-12.L.2) 
 
Spell correctly. (11-12.L.2b) 
 
Identify and correctly use patterns of word changes that indicate different meanings or parts of speech 
(e.g., conceive, conception, conceivable). (11-12.L.4b) 

 
Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred 
meaning in context or in a dictionary). (11-12.L.4d) 
 
Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their role in the text. (11-
12.L.5a) 
 
 



Unwrapped Priority Standards 
Skills 

What must students do? 
Concepts 

What must students know? 

Bloom’s 
Taxonomy 

Levels 
DETERMINE 
 
ANALYZE 
 
 
 
 
PROVIDE 

two or more central themes or ideas of a text 
 
the development of central themes/ideas over the course 
of a text: 

• how they interact 
• how they build on one another 

 
an objective summary of the text 

6 

WRITE narratives to develop experiences, using: 
• effective technique 
• well-chosen details 
• well-structured event sequences 

5 

USE a variety of techniques to sequence events so that they: 
• build on one another 
• create a coherent whole 
• build toward a particular tone and outcome 

5 

USE 1. precise words and phrases 
2. telling details 
3. sensory language 

5 

INITIATE & PARTICIPATE IN 
 
 
 
 
BUILD 
 
EXPRESS 

a range of collaborative discussions: 
• one-on-one 
• groups 
• teacher-led 

 
on the ideas of others 
one’s own ideas clearly and persuasively 

4 

PROPEL 
 
 
 
ENSURE 
 
CLARIFY, VERIFY, or 
CHALLENGE 
 
PROMOTE 

conversations by: 
• posing questions 
• responding to questions 

 
a hearing for a full range of positions 
 
ideas and conclusions 
 
 
divergent and creative perspectives 

4 

 

 

 

To convey a vivid picture 
of experience, events, 
setting, characters 

that probe reasoning 
and evidence 



Essential Questions  
1.  What narrative scheme does the author utilize to deliver the plots? 
2.  What themes does the author create in the narrative? 
3.  What techniques do writers employ to inform genre and establish, and how can I use them in 
my own work? 
4.  How are inclusive, productive discussions created, and what is my role in them? 
 

Resources 
Salinger, J.D., The Catcher in the Rye 
Fiske, Edward B. and Bruce G. Hammond, Real College Essays That Work 3rd ed. 
Pope, Justin R. ,“Colleges seek ‘authenticity’ in hopefuls” 
Merrill, Martha C., “Tip Sheet: An Admissions Dean Offers Advice on Writing a College Essay” b 
Harpaz, Beth J.,“Expert advice on writing those college app essays”  
College essay exemplars (+/-) 
 

Vocabulary in The Catcher in the Rye 
atheist          beret         blasé          bourgeois      brassy        chiffonier  cockeyed 
digress         expel        incognito   sophisticate    snub           rile                
fiend            frock        galoshes     grippe            halitosis     houndstooth 
hypocrite     ironic       ostracize     monotonous  nonchalant rostrum      
 

Standardized Assessment Correlations 
(State, College and Career) 

Expectations for Learning (in development) 
This information will be included as it is developed at the national level. CT is a 
governing member of the Smarter Balanced Assessment Consortium (SBAC) and has 
input into the development of the assessment. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Name___________________________________ 
 

The Catcher in the Rye Summative Vocabulary Assessment 
 

snub  atheist  rile  beret  blasé 
cockeyed brassy  nonchalant halitosis houndstooth 
sophisticate ostracize digress  monotonous expel 
fiend  chiffonier frock  galoshes grippe   
hypocrite ironic  incognito rostrum bourgeois  
 
 

 
     
     

                        
 

 
 
 

 
   

1. Explain the connection between this item and the word it most closely 
relates to in the list. 

2. and 3.  This woman is wearing a ______________________ and it is a 
choice that could define her as a __________________ when it comes to 
her fashion sense. 

4.  What would this mean to an atheist? 

5.  Explain what word from the list this picture illustrates and how you 
know. 



Please answer in complete sentences: 
 

6. Explain what a blasé attitude would look and sound like in a person.  
 
 
 
 

7. Give an example of a surefire way to rile a teacher. 
 
 
 
 

8. What is the relationship of the words blasé and nonchalant? 
 
 
 
 

9. Provide a specific example of when you have seen a person become a  
hypocrite (you can make up something fictional if you truly haven’t  
witnessed it). 
 
 
 
 
10.  In what situation would a person need a pair of galoshes, and why would he/she need them? 

 
 

11.  Describe an occasion and type of person who would need a rostrum. 
 
 

12.  In what kind of store would you shop for a chiffonier, and why? 
 

 
 
Provide the word from the list that best matches the provided example. 
 

13. _______________  people with sufficient income to cover their needs and many of their desires, 
who are essentially respectable but rather mediocre 

14. _______________eating the same foods for lunch every day 
15. _______________describes a reporter who shamelessly asks bold, difficult and potentially 

embarrassing questions 
16. _______________your request to “friend” someone on Facebook was ignored 
17. _______________that picture on the wall that always hangs crooked no matter how many times 

you adjust it 
 
 
 
 



Replace the italicized and bold words and phrases in this story with words from the list. 
 

Wrapping herself in her (18.) woven, check-patterned jacket, Mary sighed dejectedly as she left 
school and turned toward home on an unseasonably cold late spring afternoon.  Though she was thrilled 
that Mario, the attractive exchange student from Italy, had asked her to the senior prom, she knew that 
the task of talking her mother into buying the kind of (19.) dress she wanted to wear was going to be 
tough.  If I show up in what my mother would want me to wear, my so-called friends are sure to (20.) 
banish or exclude me, she thought worriedly.  Going strapless was expected by her peers, but her 
conservative mom would say that bare shoulders could awaken the (21.) savage in Mario and that it 
was best to keep herself modestly covered.  Maybe I could just go (22.) with identity concealed in a wig 
so that no one will recognize me in the dorky outfit I’ll probably have to wear, she despaired.  Trying to 
(23.) discharge her gloomy thoughts, Mary turned the corner onto her street and focused on the (24) 
unexpectedly coincidental fact that her mother had attended her own senior prom with a European 
exchange student.  As she opened the door to her house, the aroma of her favorite dinner, fettucine 
Alfredo, allowed her worries to (25.) deviate or wander away and Mary thought only of the creamy, 
buttery goodness she would soon enjoy. 
 

18. _______________ 
19. _______________ 
20. _______________ 
21. _______________ 
22. _______________ 
23. _______________ 
24. _______________ 
25.________________ 

 
 
 
 
 
 
 
 
 
 
 
 
 
The Catcher in the Rye 
Points of Emphasis: 

 
Standards Addressed: 

Chapters 1-3………………………….…..pages 1-26 
 
Chapter 1 

• Establishment of the narrator (begin 
discussion of reliability of narrator) 

• Setting: Holden says he had to “come out 
here and take it easy” 

Determine two or more themes or central ideas 
of a text and analyze their development over the 
course of the text, including how they interact 
and build on one another to produce a complex 
account; provide an objective summary of the 
text.  (11-12.R.L.2) 
 



• Significance of Holden’s hatred of 
everything (the movies, his school, etc.) 

• Perpetual contradiction of Holden’s 
accepting and denying blame—the fencing 
incident, “wasn’t all my fault” 

 
Chapter 2 

• Holden is “not crazy about sick people.”  
What are the implications of this statement? 

• Holden believes life is a game.  Is it? 
• Holden says, “I get bored when people tell 

me to act my age.”  What do you think of his 
word choice—bored—in this sentence? 

• Holden begins railing against all that is 
“phony” in this chapter.  Ongoing 
discussion: is Holden himself phony or 
authentic? 

• In speaking with his professor, Holden 
seems to accept blame for his fate.  Why do 
you suppose he doesn’t change his 
behavior? 

 
Chapter 3 

• Holden perceives himself to be a “terrific 
liar.”  Do you share his perception? 

• Based on his behaviors in this chapter—
preferring to be “sort of cozy” in his room, 
antagonizing Ackley, defending Stradlater—
what social skills or limitation does Holden 
seem to possess? 

• Why might Salinger have made Ackley so 
physically off-putting? 

• It is revealed on page 22 that Holden has 
not yet told his parents about his expulsion.  
What does this reveal about Holden’s 
character, his willingness to accept blame? 

Propel conversations by posing and responding 
to questions that probe reasoning and evidence; 
ensure a hearing for a full range of positions on 
a topic or issue; clarify, verify, or challenge 
ideas and conclusions; and promote divergent 
and creative perspectives.  (11-12.S.L.1c) 
 
Cite strong and thorough textual evidence to 
support analysis of what the text says explicitly as 
well as inferences drawn from the text, including 
determining where the text leaves matters 
uncertain. (11-12.R.L.1) 
 
Produce clear and coherent writing in which the 
development, organization, and style are 
appropriate to task, purpose, and audience. (11-
12.W.4) 
 
Write routinely over extended time frames (time for 
research, reflection, and revision) and shorter time 
frames (a single sitting or a day or two) for a range 
of tasks, purposes, and audiences. (11-12.W.10) 
 
Come to discussions prepared, having read and 
researched material under study; explicitly draw on 
that preparation by referring to evidence from texts 
and other research on the topic or issue to stimulate 
a thoughtful, well-reasoned exchange of ideas. (11-
12.S.L.1a) 
 
Interpret figures of speech (e.g., hyperbole, 
paradox) in context and analyze their role in the 
text. (11-12.L.5a) 
 
 
 
 
 

Points of Emphasis: Standards Addressed: 
Chapters 4-7……………………..….…..pages 26-52 
 
Chapter 4 

• Holden notes that Stradlater is a secret slob 
beneath his conceit…is Holden really this 
perceptive? 

• What does it reveal about Holden and the 

Determine two or more themes or central ideas 
of a text and analyze their development over the 
course of the text, including how they interact 
and build on one another to produce a complex 
account; provide an objective summary of the 
text.  (11-12.R.L.2) 
 
Propel conversations by posing and responding 



way others perceive him that Stradlater 
wants him to write his English paper, even 
though he’s flunking out? 

• Why is Holden so excited about Jane 
Gallagher? 

 
Chapter 5 

• Why does Holden persist in hanging out 
with people he dislikes, such as Mal 
Brossard and Ackley? 

• What is revealed about Holden and his life 
when he writes the English composition for 
Stradlater? 

• Holden says he, “had to feel a little sorry for 
the crazy…”  Reflect to Chapter 1 and 
where Holden may be.  Is this an ironic 
statement? 

 
Chapter 6 

• Analyze the physical confrontation between 
Holden and Stradlater.  What factors led to 
Holden’s anger?  What do they reveal about 
him as a person? 

 
Chapter 7 

• Holden takes refuge in Ackley’s room—
even though he hates him—and says 
Ackley is dumber than Stradlater—even 
though he’s supposed to hate Stradlater.  
What is the explanation for this? 

• Offer textual evidence to support the idea 
that Holden is passive aggressive. 

• On pages 48, 50, and 51, Holden makes 
reference to his sadness and loneliness.  
How does this impact your understanding of 
the character and his behavior thus far? 

to questions that probe reasoning and evidence; 
ensure a hearing for a full range of positions on 
a topic or issue; clarify, verify, or challenge 
ideas and conclusions; and promote divergent 
and creative perspectives.  (11-12.S.L.1c) 
 
Cite strong and thorough textual evidence to 
support analysis of what the text says explicitly as 
well as inferences drawn from the text, including 
determining where the text leaves matters 
uncertain. (11-12.R.L.1) 
 
Produce clear and coherent writing in which the 
development, organization, and style are 
appropriate to task, purpose, and audience. (11-
12.W.4) 
 
Write routinely over extended time frames (time for 
research, reflection, and revision) and shorter time 
frames (a single sitting or a day or two) for a range 
of tasks, purposes, and audiences. (11-12.W.10) 
 
Come to discussions prepared, having read and 
researched material under study; explicitly draw on 
that preparation by referring to evidence from texts 
and other research on the topic or issue to stimulate 
a thoughtful, well-reasoned exchange of ideas. (11-
12.S.L.1a) 
 
Interpret figures of speech (e.g., hyperbole, 
paradox) in context and analyze their role in the 
text. (11-12.L.5a) 
 

 



 
Points of Emphasis: Standards Addressed: 
Chapters 8-11……………………….…..pages 53-80 
 
Chapter 8 

• Holden spends much of Chapter 8 
lying…lying to Ernest Morrow’s mother, 
lying about brain surgery, lying about going 
to South America with his Grandma.  Why? 

 
Chapter 9 

• Rather than simply going home and 
explaining his circumstances to his parents, 
Holden checks into a hotel and describes 
himself as “too depressed to care.”  What 
does this say about his relationship with his 
family? 

• Explain the significance of Holden’s attempt 
to book a prostitute. 

 
Chapter 10 

• What do we learn about Holden’s family in 
this chapter?  Specifically, what do we learn 
about Phoebe? 

• Why might Holden continue to listen to (and 
dance to) a band he labels as “putrid”? 

• Why might Holden have continued to 
“enjoy” the company of the three girls he 
dubs as “pretty ugly” and “depressing”? 

 
Chapter 11 

• In revealing more of the back story between 
Holden and Jane Gallagher, what is 
revealed about Holden’s natural tendencies 
as a human? 

Determine two or more themes or central ideas 
of a text and analyze their development over the 
course of the text, including how they interact 
and build on one another to produce a complex 
account; provide an objective summary of the 
text.  (11-12.R.L.2) 
 
Propel conversations by posing and responding 
to questions that probe reasoning and evidence; 
ensure a hearing for a full range of positions on 
a topic or issue; clarify, verify, or challenge 
ideas and conclusions; and promote divergent 
and creative perspectives.  (11-12.S.L.1c) 
 
Cite strong and thorough textual evidence to 
support analysis of what the text says explicitly as 
well as inferences drawn from the text, including 
determining where the text leaves matters 
uncertain. (11-12.R.L.1) 
 
Produce clear and coherent writing in which the 
development, organization, and style are 
appropriate to task, purpose, and audience. (11-
12.W.4) 
 
Write routinely over extended time frames (time for 
research, reflection, and revision) and shorter time 
frames (a single sitting or a day or two) for a range 
of tasks, purposes, and audiences. (11-12.W.10) 
 
Come to discussions prepared, having read and 
researched material under study; explicitly draw on 
that preparation by referring to evidence from texts 
and other research on the topic or issue to stimulate 
a thoughtful, well-reasoned exchange of ideas. (11-
12.S.L.1a) 
 
Interpret figures of speech (e.g., hyperbole, 
paradox) in context and analyze their role in the 
text. (11-12.L.5a) 
 

 



 
Points of Emphasis: Standards Addressed: 
Chapters 12-14………..………….…..pages 81-104 
 
Chapter 12 

• Why is Holden so concerned about the 
ducks in Central Park? 

• Why does Holden have such strong feelings 
of animosity towards the pianist, whom he 
dubs a show off? 

• What does it say about Holden’s personality 
that he claims to feel so sorry for everyone? 

 
Chapter 13 

• Holden says of himself, “I’m one of those 
very yellow guys.” (p.88)  Based on what 
you have read of his actions and words thus 
far, would you say that’s an accurate 
statement? 

• Why doesn’t Holden like seeing the other 
guy’s face in a fight? 

• Explain what the hooker debacle reveals 
about Holden’s character. 

 
Chapter 14 

• Explain Holden’s religious beliefs.  How 
does this deepen your understanding of his 
character? 

• What personality tendency causes Holden 
to get into a physical fight again in this 
chapter? 

• Cite textual evidence that suggests Holden 
is, in fact, suicidal. 

Determine two or more themes or central ideas 
of a text and analyze their development over the 
course of the text, including how they interact 
and build on one another to produce a complex 
account; provide an objective summary of the 
text.  (11-12.R.L.2) 
 
Propel conversations by posing and responding 
to questions that probe reasoning and evidence; 
ensure a hearing for a full range of positions on 
a topic or issue; clarify, verify, or challenge 
ideas and conclusions; and promote divergent 
and creative perspectives.  (11-12.S.L.1c) 
 
Cite strong and thorough textual evidence to 
support analysis of what the text says explicitly as 
well as inferences drawn from the text, including 
determining where the text leaves matters 
uncertain. (11-12.R.L.1) 
 
Produce clear and coherent writing in which the 
development, organization, and style are 
appropriate to task, purpose, and audience. (11-
12.W.4) 
 
Write routinely over extended time frames (time for 
research, reflection, and revision) and shorter time 
frames (a single sitting or a day or two) for a range 
of tasks, purposes, and audiences. (11-12.W.10) 
 
Come to discussions prepared, having read and 
researched material under study; explicitly draw on 
that preparation by referring to evidence from texts 
and other research on the topic or issue to stimulate 
a thoughtful, well-reasoned exchange of ideas. (11-
12.S.L.1a) 
 
Interpret figures of speech (e.g., hyperbole, 
paradox) in context and analyze their role in the 
text. (11-12.L.5a) 
 

 



 
Points of Emphasis: Standards Addressed: 
Chapters 15-17….……………….…..pages 105-134 
 
Chapter 15 

• The reader meets Sally Hayes in this 
chapter.  In thinking of her, how does 
Holden define intelligence? 

• Holden worries about his mother, whom he 
perceives as fragile.  How might this 
concern explain/justify Holden’s behavior 
and secrecy? 

• Is there something symbolic about Holden’s 
interaction with the nuns? 

 
Chapter 16 

• In this chapter, a small boy singing a song 
cheers Holden up, people going to the 
movies upset him, and the consistency of a 
museum comforts him.  How do all of these 
things contribute to the picture you have of 
Holden’s personality and psyche? 

 
Chapter 17 

• Holden is depressed about girls and has a 
low opinion of guys.  Is there anyone he 
truly likes? 

• Analyze Holden’s contradictory behavior 
around Sally. What does it say about his 
needs and/or his state of mind? 

Determine two or more themes or central ideas 
of a text and analyze their development over the 
course of the text, including how they interact 
and build on one another to produce a complex 
account; provide an objective summary of the 
text.  (11-12.R.L.2) 
 
Propel conversations by posing and responding 
to questions that probe reasoning and evidence; 
ensure a hearing for a full range of positions on 
a topic or issue; clarify, verify, or challenge 
ideas and conclusions; and promote divergent 
and creative perspectives.  (11-12.S.L.1c) 
 
Cite strong and thorough textual evidence to 
support analysis of what the text says explicitly as 
well as inferences drawn from the text, including 
determining where the text leaves matters 
uncertain. (11-12.R.L.1) 
 
Produce clear and coherent writing in which the 
development, organization, and style are 
appropriate to task, purpose, and audience. (11-
12.W.4) 
 
Write routinely over extended time frames (time for 
research, reflection, and revision) and shorter time 
frames (a single sitting or a day or two) for a range 
of tasks, purposes, and audiences. (11-12.W.10) 
 
Come to discussions prepared, having read and 
researched material under study; explicitly draw on 
that preparation by referring to evidence from texts 
and other research on the topic or issue to stimulate 
a thoughtful, well-reasoned exchange of ideas. (11-
12.S.L.1a) 
 
Interpret figures of speech (e.g., hyperbole, 
paradox) in context and analyze their role in the 
text. (11-12.L.5a) 
 

 



 
Points of Emphasis: Standards Addressed: 
Chapters 18-20….……………….…..pages 135-157 
 
Chapter 18 

• Why is Holden willing to spend time with 
people he hates? 

• Explain Holden’s perspective about the 
army. 

 
Chapter 19 

• Holden’s drink date with Carl Luce goes 
disastrously bad.  Cite textual evidence of 
Holden’s poor behavior, and then use those 
examples to broaden your analysis of 
Holden’s character. 

 
Chapter 20 

• Define the symbolic significance of Holden’s 
bullet-in-the-gut game. 

• Explain why Holden might have chosen to 
call Sally, whom he claims to hate. 

• Describe the bizarre exchanges Holden has 
with the pianist and the coat check. 

• There is symbolism in this chapter to 
contribute to the notion that Holden is both 
metaphorically and literally lost and broken.  
Cite examples of symbolism from this 
chapter that support that hypothesis. 

• Despite his own inner turmoil, Holden 
continues to worry about others.  Cite an 
example of this. 

Determine two or more themes or central ideas 
of a text and analyze their development over the 
course of the text, including how they interact 
and build on one another to produce a complex 
account; provide an objective summary of the 
text.  (11-12.R.L.2) 
 
Propel conversations by posing and responding 
to questions that probe reasoning and evidence; 
ensure a hearing for a full range of positions on 
a topic or issue; clarify, verify, or challenge 
ideas and conclusions; and promote divergent 
and creative perspectives.  (11-12.S.L.1c) 
 
Cite strong and thorough textual evidence to 
support analysis of what the text says explicitly as 
well as inferences drawn from the text, including 
determining where the text leaves matters 
uncertain. (11-12.R.L.1) 
 
Produce clear and coherent writing in which the 
development, organization, and style are 
appropriate to task, purpose, and audience. (11-
12.W.4) 
 
Write routinely over extended time frames (time for 
research, reflection, and revision) and shorter time 
frames (a single sitting or a day or two) for a range 
of tasks, purposes, and audiences. (11-12.W.10) 
 
Come to discussions prepared, having read and 
researched material under study; explicitly draw on 
that preparation by referring to evidence from texts 
and other research on the topic or issue to stimulate 
a thoughtful, well-reasoned exchange of ideas. (11-
12.S.L.1a) 
 
Interpret figures of speech (e.g., hyperbole, 
paradox) in context and analyze their role in the 
text. (11-12.L.5a) 
 

 



 
Points of Emphasis: Standards Addressed: 
Chapters 21-23….……………….…..pages 157-180 
 
Chapter 21 

• What imagery is in play in the description of 
Phoebe?  Is she being symbolically 
represented? 

• Phoebe immediately guesses that Holden 
has been kicked out of school.  Is she 
perceptive, or is Holden predictable?  
Support your response with textual 
evidence. 

 
Chapter 22 

• This chapter reveals a great deal about 
Holden’s character.  Consider the way he 
attempts to explain himself, the one thing he 
can name that he likes, and the “profession” 
he aspires to.  How do all of these things 
combine to create a fuller picture of his 
personality and mental state? 

 
Chapter 23 

• Is there something symbolic or thematic 
about the fact that when Holden’s parents 
arrive home, they don’t see him? 

• What is the significance of the role reversal 
when Holden breaks down crying, and 
Phoebe comforts him. 

• Holden claims not to care if he gets 
caught/seen, yet he continues to sneak 
around and hide rather than simply go to 
sleep in his own bed.  Why? 

Determine two or more themes or central ideas 
of a text and analyze their development over the 
course of the text, including how they interact 
and build on one another to produce a complex 
account; provide an objective summary of the 
text.  (11-12.R.L.2) 
 
Propel conversations by posing and responding 
to questions that probe reasoning and evidence; 
ensure a hearing for a full range of positions on 
a topic or issue; clarify, verify, or challenge 
ideas and conclusions; and promote divergent 
and creative perspectives.  (11-12.S.L.1c) 
 
Cite strong and thorough textual evidence to 
support analysis of what the text says explicitly as 
well as inferences drawn from the text, including 
determining where the text leaves matters 
uncertain. (11-12.R.L.1) 
 
Produce clear and coherent writing in which the 
development, organization, and style are 
appropriate to task, purpose, and audience. (11-
12.W.4) 
 
Write routinely over extended time frames (time for 
research, reflection, and revision) and shorter time 
frames (a single sitting or a day or two) for a range 
of tasks, purposes, and audiences. (11-12.W.10) 
 
Come to discussions prepared, having read and 
researched material under study; explicitly draw on 
that preparation by referring to evidence from texts 
and other research on the topic or issue to stimulate 
a thoughtful, well-reasoned exchange of ideas. (11-
12.S.L.1a) 
 
Interpret figures of speech (e.g., hyperbole, 
paradox) in context and analyze their role in the 
text. (11-12.L.5a) 
 

 



 
Points of Emphasis: Standards Addressed: 
Chapters 24-26….……………….…..pages 180-214 
 
Chapter 24 

• The entire episode at the Antolini house is 
somewhat surreal.  Some points of focus: 
a. Holden’s attempt to explain his failure 
b. Holden’s commentary on humankind 
c. Holden’s guilt at yawning while Mr. A 

speaks 
d. Mr. A’s relationship with his wife 
e. Mr. A’s heavy drinking 
f. Mr. A’s stroking of Holden’s head 

 
Chapter 25 

• Cite textual evidence to support the idea 
that Holden is both paranoid and a 
hypochondriac 

• Holden claims to want to be left alone.  Cite 
examples from the text (from the beginning) 
that suggest otherwise. 

• Cite textual evidence to support the idea 
that Holden cherishes innocence. 

• Holden gets explosively angry with Phoebe 
when she attempts to join him in running 
away.  Is he angry with Phoebe or with 
someone/something else?  Explain. 

• Why is Holden drawn to the carousel in the 
park? 

 
Chapter 26 

• In the final chapter, the narration returns to 
the present.  It is no longer a flashback, 
recalling the events of the winter.  Where is 
Holden?  Why?  How does he seem?  Cite 
textual evidence to support your response 
to the last question. 

Determine two or more themes or central ideas 
of a text and analyze their development over the 
course of the text, including how they interact 
and build on one another to produce a complex 
account; provide an objective summary of the 
text.  (11-12.R.L.2) 
 
Propel conversations by posing and responding 
to questions that probe reasoning and evidence; 
ensure a hearing for a full range of positions on 
a topic or issue; clarify, verify, or challenge 
ideas and conclusions; and promote divergent 
and creative perspectives.  (11-12.S.L.1c) 
 
Cite strong and thorough textual evidence to 
support analysis of what the text says explicitly as 
well as inferences drawn from the text, including 
determining where the text leaves matters 
uncertain. (11-12.R.L.1) 
 
Produce clear and coherent writing in which the 
development, organization, and style are 
appropriate to task, purpose, and audience. (11-
12.W.4) 
 
Write routinely over extended time frames (time for 
research, reflection, and revision) and shorter time 
frames (a single sitting or a day or two) for a range 
of tasks, purposes, and audiences. (11-12.W.10) 
 
Come to discussions prepared, having read and 
researched material under study; explicitly draw on 
that preparation by referring to evidence from texts 
and other research on the topic or issue to stimulate 
a thoughtful, well-reasoned exchange of ideas. (11-
12.S.L.1a) 
 
Interpret figures of speech (e.g., hyperbole, 
paradox) in context and analyze their role in the 
text. (11-12.L.5a) 
 

 
 
 



Summative Assessment 
Meant to measure progress towards priority and supporting standards: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Focus: 
This unit is meant to function as an analysis of narrative form, beginning with a study of Catcher 
in the Rye as the ultimate personal narrative and then moving from an analysis of Holden’s 
personal statement to a development of each student’s personal statement through the 
composition of a college essay and resume.  The final assessment(s) of the unit will be a college 
essay or personal statement (for those not applying to college) and a resume.  Instruction 
following the study of the novel, then, should focus on college essays and resume development, 
including format and proper phrasing. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Write narratives to 
develop real or 
imagined 
experiences or 
events using 
effective technique, 
well-chosen details, 
and well-structured 
event sequences.  
(11-12.W.3) 
 

Use a variety of 
techniques to sequence 
events so that they build 
on one another to create a 
coherent whole and build 
toward a particular tone 
and outcome (e.g., a 
sense of mystery, 
suspense, growth, or 
resolution.  (11-12.W.3c) 
 

Use precise words 
and phrases, telling 
details, and 
sensory language 
to convey a vivid 
picture of the 
experiences, 
events, setting, 
and/or characters.  
(11-12.W.3d) 
 

Produce clear and 
coherent writing in 
which the 
development, 
organization, and 
style are 
appropriate to task, 
purpose, and 
audience. (11-
12.W.4) 
 

Demonstrate command of the conventions of 
standard English capitalization, punctuation, and 
spelling when writing. (11-12.L.2) 
 



UNIT ONE: SHAPING, DEVELOPING, AND SUPPORTING MEANING BY 
UNDERSTANDING OURSELVES 

SUMMATIVE ASSESSMENT: THE PERSONAL NARRATIVE (a.k.a. The College 
Essay) 

 
FOCUS:  This unit is meant to function as an analysis of narrative form, beginning with a study 

of Catcher in the Rye as the ultimate personal narrative and then moving from an analysis of 

Holden’s personal statement to a development of your personal statement through the 

composition of a college essay and resume.  

When you apply to colleges, your personal narrative (a.k.a. college essay) will be the one 

part of your application that allows you to show who you truly are—beyond grades, activities, 

sports, and test scores.  

There are two essential components of the college essay.  First, originality—what can 

you write about that others cannot?  How can you show that you are a thinker, a self-reflective 

individual, a person that truly stands out in a crowd?  Second, correctness—an error in spelling 

or grammar will send your essay to the “No Pile,” because they will show the admissions officer 

that you are not conscientious and that you do not take pride in your work. 

 This sounds like a harrowing process and in many respects, it can be.  Consider this:  it is 

still September and you are about to begin the process that will lead you to an “original” and 

“correct” essay.  (Hence, the illustrious “vomit writes”).  Free journal with the vomit prompts 

and find your true topic a.k.a. “your story.”  Suggestions and tips follow. 

 
 
The following list is to guide you to your own topic.  In your writing, you want to reveal 
some of these things.  Do not get stuck on these as formal “topic suggestions.”  Instead, view 
these suggestions as things that may be revealed as you write your (non-fictional) story 
about you.  As long as it’s about you, you can choose your topic area.  Just remember, have 
a focused topic.  It should be reflective.  Use your vomit writes for ideas.  You can also take 
a topic from an application you are working on. 

 
The typical length of a college essay is 2 typed pages, double-spaced, font size 12.    
However, keep this in the back of your mind.  Your final draft should meet (not exceed) 
this length requirement.  
 
Remember-  Do not type a traditional heading on your paper.  To get a sense of its true 
length, just handwrite your name on top of the paper. 
 
 



If you really do not know what to write, here are some things that they (the somewhat 
faceless admissions people who will make major decisions about your future) are interested 
in… 
 

♦ What your goals are 
♦ How you prepared yourself for the future while in high school 
♦ How you interact with other people in an increasingly diverse and crowded society 
♦ What you will have to offer to their school and its community as a person and as a 

scholar 
♦ That you will succeed and survive at their school 
♦ How will you contribute to the school’s diversity and enrich its community 
♦ Do you have any links to the college 
♦ Extracurricular activities and how your experience in them makes you unique 
♦ Your expertise, something you have mastered, something that you have excelled at --- 

this shows your commitment and passion for excellence 
♦ Your entrepreneurial spirit, your innovative powers… that have shown a strong 

character and a sense of achievement 
♦ An intelligent and reflective topic that teaches the reader about you 
♦ A story that is yours and yours alone 

 
Other possible prompts include, but are not limited to, the following: 
 
 

• Evaluate a significant experience, achievement, risk you have taken, or ethical dilemma 
you have faced and its impact on you. 

• Discuss some issue of personal, local, national, or international concern and its 
importance to you. 

• Indicate a person who has had a significant influence on you, and describe that influence.  
• Describe a character in fiction, a historical figure, or a creative work (as in art, music, 

science, etc.) that has had an influence on you, and explain that influence.  
• A range of academic interests, personal perspectives, and life experiences adds much to 

the educational mix. Given your personal background, describe an experience that 
illustrates what you would bring to the diversity in a college community, or an encounter 
that demonstrated the importance of diversity to you.  

 
 
 
 
 
 
 
 
  
 
 



UNIT ONE 
Shaping, Developing, and Supporting Meaning by Understanding Ourselves 
 
Summative Assessment: The Personal Narrative/ College Essay 
 
Priority Standards Addressed in this Assessment:  
 
Style/Creativity (11-12.W.3c) 
Use a variety of techniques to sequence events so that they build on one another to create a 
coherent whole and build toward a particular tone and outcome (sense of suspense, growth, etc.) 
 
Organization (11-12.W.4) 
Produce clear and coherent writing in which the development, organization, and style are 
appropriate to task, purpose, and audience.  
 
Development (11-12.W.3-4) 
Write narratives to develop real or imagined experiences or events using effective technique, 
well-chosen details, and well-structured event sequences. 
Produce clear and coherent writing in which the development, organization, and style are 
appropriate to task, purpose, and audience.  
 
Mechanics (11-12.L2) 
Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.  
 
Language (11-12.W.3d) 
Use precise words and phrases, telling details, and sensory language to convey a vivid picture of 
the experiences, events, setting, and/or characters.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Unit 1 Summative Assessment Rubric         Name____________________________________________________ 
 6 5 4 3 2 1 
Style/Creativity (11-
12.W.3c) 
Use a variety of 
techniques to sequence 
events so that they build 
on one another to create a 
coherent whole and build 
toward a particular tone 
and outcome (sense of 
suspense, growth, etc.) 

Exemplary use of 
technique and style to 
develop personal 
experiences or events  

Excellent use of 
technique and style to 
develop personal 
experience or events  

Moderate use of 
technique and style to 
develop personal 
experience or events 

Acceptable use of 
technique and style to 
develop personal 
experience or events 

Limited evidence of 
technique and style  

Lacks technique, style 
and development 

Organization (11-12.W.4) 
Produce clear and 
coherent writing in which 
the development, 
organization, and style are 
appropriate to task, 
purpose, and audience.  

Exemplary 
organization of ideas, 
event sequencing and 
overall coherency 

Excellent organization 
of ideas, event 
sequencing and 
overall coherency 

Moderate 
organization of ideas, 
event sequencing and 
overall coherency 

Acceptable organization 
of ideas, event 
sequencing and overall 
coherency 

Limited  evidence of any 
organizational structure 

Lacks organization is 
essentially nonexistent; 
lacks coherency 

Development (11-12.W.3-
4) 
Write narratives to 
develop real or imagined 
experiences or events 
using effective technique, 
well-chosen details, and 
well-structured event 
sequences. 

Exemplary use of 
well-chosen details, 
which create an 
effective and 
exemplar y narrative. 
Provides a strong 
conclusion which 
reflects on course of 
narrative 

Excellent use of well-
chosen details, which 
create an effective and 
compelling narrative. 
Provides a conclusion 
which reflects on the 
course of the 
narrative 

Moderate use of 
appropriate details. 
Provides a 
satisfactory 
conclusion which 
reflects on the course 
of the narrative. 

Acceptable use of 
details. Provides a 
mediocre conclusion 
which somewhat 
reflects on the course of 
the narrative. 

Limited use of details. 
Provides a weak 
conclusion which 
inadequately reflects on 
the course of the 
narrative. 

Lacks details. 
Conclusion is 
insignificant or lacking 
entirely. Does not 
reflect the course of the 
narrative. 

Mechanics (11-12.L2) 
Demonstrate command of 
the conventions of 
standard English 
capitalization, 
punctuation, and spelling 
when writing.  

 Demonstrates 
excellent command of 
standard English. Few 
errors exist that are 
not commonplace 

 Demonstrates 
acceptable command of 
standard English. 
Several errors exist.  
 

 
 

Lacks command of 
standard English. 
 

Language (11-12.W.3d) 
Use precise words and 
phrases, telling details, 
and sensory language to 
convey a vivid picture of 
the experiences, events, 
setting, and/or characters. 

 Excellent  use of 
inventive words and 
phrases to convey a 
clear picture of the 
experiences, events, 
setting, and/or 
characters 

 Acceptable use of words 
and phrases to convey 
informative, but not 
vivid experiences, 
events, setting, and/or 
characters 

 Lacks use of words 
and phrases to convey 
a picture of 
experiences, events, 
setting, and/or 
characters 

Percentages 100 90 80 70 60 50 

Score_____Comments____________________________________________________________________________________________________________________
________________________________________________________________________________________________________________________________________
________________________________________________________________________________________________________________________________________ 
 



Last revised 8 November 2013 
Subject(s) English language arts 
Grade/Course Grade 12 
Unit of Study Shaping, Developing, and Supporting Meaning by 

Understanding Others (Unit 2) 
Unit Type(s) X Skills-based         ❑ Thematic 
Pacing  15 instructional days (five curricular weeks) 
 

Overarching Standards (OS) 
By the end of grade 12, read and comprehend literature, including stories, dramas, and poems, in 
the grades 11-CCR text complexity band proficiently, with scaffolding as needed at the high end of 
the range. (11.R.L.10) 
 
By the end of grade 12, read and comprehend literary nonfiction in the grades 11-CCR text 
complexity band proficiently, with scaffolding as needed at the high end of the range. (11.R.I.10) 
 
Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new 
approach, focusing on addressing what is most significant for a specific purpose or audience. 
(Editing for conventions should demonstrate command of Language standards 1-3 up to and 
including grades 11-12.) (11-12.W.5) 
 
Acquire and use accurately general academic and domain-specific words and phrases, sufficient 
for reading, writing, speaking, and listening at the college and career readiness level; demonstrate 
independence in gathering vocabulary knowledge when considering a word or phrase important to 
comprehension or expression. (11-12.L.6) 
 

CCSS Priority Standards 
Determine an author’s point of view or purpose in a text in which the rhetoric is particularly 
effective, analyzing how style and content contribute to the power, persuasiveness, or beauty of the 
text. (11-12.R.I.6) 
 
Write informative/explanatory texts to examine and convey complex ideas, concepts, and 
information clearly and accurately through the effective selection, organization, and analysis of 
content. (11-12.W.2) 
 
Use appropriate and varied transitions and syntax to link the major sections of the text, create 
cohesion, and clarify the relationships among ideas and concepts. (11-12.W.2c) 
 
Use precise language, domain-specific vocabulary, and techniques such as metaphor, simile, and 
analogy to manage the complexity of the topic. (11-12.W.2d) 
 
Establish and maintain a formal style and objective tone while attending to the norms and 
conventions of the discipline in which they are writing. (11-12.W.2e) 
Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, 



and teacher-led) with diverse partners on grades 11-12 topics, texts, and issues, building on others’ 
ideas and expressing their own clearly and persuasively. (11-12.S.L.1) 
 
Respond thoughtfully to diverse perspectives; synthesize comments, claims, and evidence made 
on all sides of an issue; resolve contradictions when possible; and determine when additional 
information or research is required to deepen the investigation or complete the task. (11-12.S.L.1d) 
 

CCSS Supporting Standards 
Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as 
inferences drawn from the text, including determining where the text leaves matters uncertain. (11-
12.R.L.1) 
 
Determine two or more theme or central ideas of a text and analyze their development over the course of 
the text, including how they interact and build on one another to produce a complex account; provide an 
objective summary of the text. (11-12.R.L.2) 
 
Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as 
inferences drawn from the text, including determining where the text leaves matters uncertain. (11-12.I.T.1) 
 
Analyze a complex set of ideas or sequence of events and explain how specific individuals, ideas, or 
events interact and develop over the course of the text. (11-12.I.T.3) 
 
Introduce a topic; organize complex ideas, concepts, and information so that each new element builds on 
that which precedes it to create a unified whole; include formatting (e.g., headings), graphics (e.g., figures, 
tables), and multimedia when useful to aiding comprehension. (11-12.W.2a) 
 
Develop the topic thoroughly by selecting the most significant and relevant facts, extended definitions, 
concrete details, quotations, or other information and examples appropriate to the audience’s knowledge of 
the topic. (11-12.W.2b) 
 
Provide a concluding statement or section that follows from and supports the information or explanation 
presented (e.g., articulating implications or the significance of the topic). (11-12.W.2f) 
 
Produce clear and coherent writing in which the development, organization, and style are appropriate to 
task, purpose, and audience. (11-12.W.4) 
 
Write routinely over extended time frames (time for research, reflection, and revision) and shorter time 
frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences. (11-12.W.10) 
 
Come to discussions prepared, having read and researched material under study; explicitly draw on that 
preparation by referring to evidence from texts and other research on the topic or issue to stimulate a 
thoughtful, well-reasoned exchange of ideas. (11-12.S.L.1a) 
 
Propel conversations by posing and responding to questions that probe reasoning and evidence; ensure a 
hearing for a full range of positions on a topic or issue; clarify, verify, or challenge ideas and conclusions; 
and promote divergent and creative perspectives. (11-12.S.L.1c) 



Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English when 
indicated or appropriate. (11-12.S.L.6) 
 
Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling 
when writing. (11-12.L.2) 
 
Spell correctly. (11-12.L.2b) 
 
Identify and correctly use patterns of word changes that indicate different meanings of parts of speech 
(e.g., conceive, conception, conceivable). (11-12.L.4b) 
 
Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred 
meaning in context or in a dictionary). (11-12.L.4d) 
 
Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their role in the text. (11-
12.L.5a) 
 
Unwrapped Priority Standards 

Skills 
What must students do? 

Concepts 
What must students know? 

Bloom’s 
Taxonomy 

Levels 
DETERMINE 
 
 
ANALYZE 

an author’s point of view or purpose in a text in which 
the rhetoric is particularly effective 
 
how style and content contribute to the power, 
persuasiveness, or beauty of a text in which an 
author’s rhetoric is particularly effective 

4 

WRITE 
 

informative/explanatory texts to examine and convey 
complex ideas, concepts, and information clearly and 
accurately through 
• effective selection of content 
• effective organization of content 
• effective analysis of content 

6 

USE 
 

appropriate and varied transitions and syntax to 
• link the major sections of the text 
• create cohesion 
• clarify the relationships among ideas and 

concepts 

3 
 

USE 
 

precise language, domain-specific vocabulary, and 
techniques to manage the complexity of the topic 3 

ESTABLISH & MAINTAIN 
 

a formal style and objective tone while attending to 
the norms and conventions of the discipline in which 
the text is written 

3 
 



INITIATE & PARTICIPATE IN 
 

a range of collaborative discussions 
• one-on-one 
• in groups 
• teacher-led 
with diverse partners on grades 11-12 topics, texts, 
and issues 

6 
 

RESPOND 
 
SYNTHESIZE 
 
 
RESOLVE 
 
DETERMINE 

thoughtfully to diverse perspectives 
 
comments, claims, and evidence made on all sides of 
an issue 
 
contradictions when possible 
 
when additional information or research is required to 
deepen the investigation or complete the task 

5 

 
Essential Questions  

1. How do authors use language to convey ideas, thoughts, feelings, and images? 
 
2. How does an author’s point of view influence me as the reader? 
 
3. Why is thoughtful organization and effective word choice essential in writing 

informative/explanatory text? 
 

Resources 
Their Eyes Were Watching God, by Zora Neale Hurston 

 
Vocabulary 

affront                 baiting            clamored             compelling           conjectures        
desecrating        eulogy             expound              futile                      
incredulous        mien                ostentatious        prominence 
malice                mauled            treacherous         homage                 
prosperous        pugnacious      resignation          saunter             
submission        subtle               sullen                  suppressed           
     
 
 

Standardized Assessment Correlations 
(State, College and Career) 

Expectations for Learning (in development)  
This information will be included as it is developed at the national level. CT is a governing 
member of the Smarter Balanced Assessment Consortium (SBAC) and has input into the 
development of the assessment.  
 



 

Points of Emphasis 
Chapter 1 ............................pages 1 - 7 Standards Addressed: 
Focus Points: 
• Use of the frame story 
• Use of ethnic dialect 
• Use of omniscient narrator 
• Use of flashback 
• Characterization 
  
Possible journal/discussion 
prompts: 
• What might Hurston be trying 

to show the reader regarding 
power and control dynamics? 

• Societal views on gender  
• How does the porch sitters’ 

conversation reflect the 
expectations and roles of 
men and women during the 
early 20th century? 

• How can an omniscient 
narrator tell the story at the 
same time that the novel’s 
heroine, Janie, also tells her 
story?  

• Might these voices reflect 
different parts of Janie or 
does the omniscient narrator 
reveal another side? 

• How does Hurston develop 
character in this first chapter? 

 

Determine an author’s point of view or purpose in a text in which the rhetoric is 
particularly effective, analyzing how style and content contribute to the power, 
persuasiveness, or beauty of the text. (11-12I.T.6) 
 
Write informative/explanatory texts to examine and convey complex ideas, 
concepts, and information clearly and accurately through the effective 
selection, organization, and analysis of content. (11-12.W.2) 
 
Use precise language, domain-specific vocabulary, and techniques such as 
metaphor, simile, and analogy to manage the complexity of the topic. (11-
12.W.2d) 
 
Establish and maintain a formal style and objective tone while attending to the 
norms and conventions of the discipline in which they are writing. (11-12.W.2e) 
 
Initiate and participate effectively in a range of collaborative discussions (one-
on-one, in groups, and teacher-led) with diverse partners on grades 11-12 
topics, texts, and issues, building on others’ ideas and expressing their own 
clearly and persuasively. (11-12.S.L.1) 
 
Respond thoughtfully to diverse perspectives; synthesize comments, claims, 
and evidence made on all sides of an issue; resolve contradictions when 
possible; and determine when additional information or research is required to 
deepen the investigation or complete the task. (11-12.S.L.1d) 
 
Cite strong and thorough textual evidence to support analysis of what the text says 
explicitly as well as inferences drawn from the text, including determining where the 
text leaves matters uncertain. (11-12.R.L.1) (11-12.I.T.1) 
 
Determine two or more theme or central ideas of a text and analyze their 
development over the course of the text, including how they interact and build on one 
another to produce a complex account; provide an objective summary of the text. 
(11-12.R.L.2) 
 
Analyze a complex set of ideas or sequence of events and explain how specific 
individuals, ideas, or events interact and develop over the course of the text. (11-
12.I.T.3) 
 
Develop the topic thoroughly by selecting the most significant and relevant facts, 
extended definitions, concrete details, quotations, or other information and examples 
appropriate to the audience’s knowledge of the topic. (11-12.W.2b) 
 
Produce clear and coherent writing in which the development, organization, and style 
are appropriate to task, purpose, and audience. (11-12.W.4) 
 
Write routinely over extended time frames (time for research, reflection, and revision) 
and shorter time frames (a single sitting or a day or two) for a range of tasks, 
purposes, and audiences. (11-12.W.10) 
 
Come to discussions prepared, having read and researched material under study; 
explicitly draw on that preparation by referring to evidence from texts and other 
research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of 



ideas. (11-12.S.L.1a) 
 
Propel conversations by posing and responding to questions that probe reasoning 
and evidence; ensure a hearing for a full range of positions on a topic or issue; 
clarify, verify, or challenge ideas and conclusions; and promote divergent and 
creative perspectives. (11-12.S.L.1c) 
 
Adapt speech to a variety of contexts and tasks, demonstrating a command of formal 
English when indicated or appropriate. (11-12.S.L.6) 
 
Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing. (11-12.L.2) 
 
Spell correctly. (11-12.L.2b) 
 
Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their role 
in the text. (11-12.L.5a) 

 
 
Points of Emphasis 
Chapter 2..................pages 8-20 Standards Addressed: 
Focus Points: 
• Power and control: race and 

gender 
• Personal and ethnic identity  
 
Possible journal/discussion 
prompts: 
• How do Nanny’s assessment 

and choices rely on the 
societal beliefs that surround 
her regarding the roles of 
men and women and their 
ethnicity? 

• How does Nanny use power 
to control? 

• Describe the relationship 
between Nanny and Janie. 

 

Determine an author’s point of view or purpose in a text in which the rhetoric is 
particularly effective, analyzing how style and content contribute to the power, 
persuasiveness, or beauty of the text. (11-12I.T.6) 
 
Write informative/explanatory texts to examine and convey complex ideas, 
concepts, and information clearly and accurately through the effective 
selection, organization, and analysis of content. (11-12.W.2) 
 
Use precise language, domain-specific vocabulary, and techniques such as 
metaphor, simile, and analogy to manage the complexity of the topic. (11-
12.W.2d) 
 
Establish and maintain a formal style and objective tone while attending to the 
norms and conventions of the discipline in which they are writing. (11-12.W.2e) 
 
Initiate and participate effectively in a range of collaborative discussions (one-
on-one, in groups, and teacher-led) with diverse partners on grades 11-12 
topics, texts, and issues, building on others’ ideas and expressing their own 
clearly and persuasively. (11-12.S.L.1) 
 
Respond thoughtfully to diverse perspectives; synthesize comments, claims, 
and evidence made on all sides of an issue; resolve contradictions when 
possible; and determine when additional information or research is required to 
deepen the investigation or complete the task. (11-12.S.L.1d) 
 
Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including determining 
where the text leaves matters uncertain. (11-12.R.L.1) (11-12.I.T.1) 
 
Determine two or more theme or central ideas of a text and analyze their 
development over the course of the text, including how they interact and build 
on one another to produce a complex account; provide an objective summary 
of the text. (11-12.R.L.2) 
 



Analyze a complex set of ideas or sequence of events and explain how specific 
individuals, ideas, or events interact and develop over the course of the text. 
(11-12.I.T.3) 
 
Develop the topic thoroughly by selecting the most significant and relevant 
facts, extended definitions, concrete details, quotations, or other information 
and examples appropriate to the audience’s knowledge of the topic. (11-
12.W.2b) 
 
Produce clear and coherent writing in which the development, organization, 
and style are appropriate to task, purpose, and audience. (11-12.W.4) 
 
Write routinely over extended time frames (time for research, reflection, and 
revision) and shorter time frames (a single sitting or a day or two) for a range 
of tasks, purposes, and audiences. (11-12.W.10) 
 
Come to discussions prepared, having read and researched material under 
study; explicitly draw on that preparation by referring to evidence from texts 
and other research on the topic or issue to stimulate a thoughtful, well-
reasoned exchange of ideas. (11-12.S.L.1a) 
 
Propel conversations by posing and responding to questions that probe 
reasoning and evidence; ensure a hearing for a full range of positions on a 
topic or issue; clarify, verify, or challenge ideas and conclusions; and promote 
divergent and creative perspectives. (11-12.S.L.1c) 
 
Adapt speech to a variety of contexts and tasks, demonstrating a command of 
formal English when indicated or appropriate. (11-12.S.L.6) 
 
Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing. (11-12.L.2) 
 
Spell correctly. (11-12.L.2b) 
 
Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze 
their role in the text. (11-12.L.5a) 

 

Points of Emphasis 
Chapters 3-9...........pages 21-93 Standards Addressed: 
Focus Points: 
• Gender roles 
• Antagonist and foil 
• Social norms 
• Nature—Symbol and setting 
• Judgment by self and society 
 
Possible journal/discussion 
prompts: 
• How do Logan’s views of 

women and white people 
shape the way he treats 

Determine an author’s point of view or purpose in a text in which the rhetoric is 
particularly effective, analyzing how style and content contribute to the power, 
persuasiveness, or beauty of the text. (11-12I.T.6) 
 
Write informative/explanatory texts to examine and convey complex ideas, 
concepts, and information clearly and accurately through the effective 
selection, organization, and analysis of content. (11-12.W.2) 
 
Use precise language, domain-specific vocabulary, and techniques such as 
metaphor, simile, and analogy to manage the complexity of the topic. (11-
12.W.2d) 
 
Establish and maintain a formal style and objective tone while attending to the 
norms and conventions of the discipline in which they are writing. (11-12.W.2e) 
 



Janie? How do these views 
affect Janie and Logan’s 
marriage? 

• How does Joe’s view of 
men’s and women’s roles 
affect his behavior toward 
Janie? 

• Are Joe’s controlling actions 
a display of real love? 

• Compare Logan’s and Joe’s 
treatment of Janie. Consider 
how the men’s treatment of 
her connects to today’s 
media images of women. 

Initiate and participate effectively in a range of collaborative discussions (one-
on-one, in groups, and teacher-led) with diverse partners on grades 11-12 
topics, texts, and issues, building on others’ ideas and expressing their own 
clearly and persuasively. (11-12.S.L.1) 
 
Respond thoughtfully to diverse perspectives; synthesize comments, claims, 
and evidence made on all sides of an issue; resolve contradictions when 
possible; and determine when additional information or research is required to 
deepen the investigation or complete the task. (11-12.S.L.1d) 
 
Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including determining 
where the text leaves matters uncertain. (11-12.R.L.1) (11-12.I.T.1) 
 
Determine two or more theme or central ideas of a text and analyze their 
development over the course of the text, including how they interact and build 
on one another to produce a complex account; provide an objective summary 
of the text. (11-12.R.L.2) 
 
Analyze a complex set of ideas or sequence of events and explain how specific 
individuals, ideas, or events interact and develop over the course of the text. 
(11-12.I.T.3) 
 
Develop the topic thoroughly by selecting the most significant and relevant 
facts, extended definitions, concrete details, quotations, or other information 
and examples appropriate to the audience’s knowledge of the topic. (11-
12.W.2b) 
 
Produce clear and coherent writing in which the development, organization, 
and style are appropriate to task, purpose, and audience. (11-12.W.4) 
 
Write routinely over extended time frames (time for research, reflection, and 
revision) and shorter time frames (a single sitting or a day or two) for a range 
of tasks, purposes, and audiences. (11-12.W.10) 
 
Come to discussions prepared, having read and researched material under 
study; explicitly draw on that preparation by referring to evidence from texts 
and other research on the topic or issue to stimulate a thoughtful, well-
reasoned exchange of ideas. (11-12.S.L.1a) 
 
Propel conversations by posing and responding to questions that probe 
reasoning and evidence; ensure a hearing for a full range of positions on a 
topic or issue; clarify, verify, or challenge ideas and conclusions; and promote 
divergent and creative perspectives. (11-12.S.L.1c) 
 
Adapt speech to a variety of contexts and tasks, demonstrating a command of 
formal English when indicated or appropriate. (11-12.S.L.6) 
 
Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing. (11-12.L.2) 
 
Spell correctly. (11-12.L.2b) 
 
Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze 
their role in the text. (11-12.L.5a) 



 

Points of Emphasis 
Chapters 9-20.......pages 88-193 Standards Addressed: 
Focus Points: 
• Societal views of gender and 

ethnicity 
• Identity 
• Character development 
 
Possible journal/discussion 
prompts: 
• How does Tea Cake fall prey 

to societal views both of 
gender and of ethnicity? 

• Why does Tea Cake use 
violence with Janie? 

• What is the community’s 
perception of Tea Cake and 
Janie’s relationship after the 
physical abuse?  

• Explain how the expected 
role within relationships and 
definitions of love contribute 
to this perception. 

• Compare Tea Cake’s control 
with that of Janie’s first two 
husbands. 

• Is Janie more or less 
important than the minor 
characters? 

• Discuss Janie’s development 
from the young woman under 
the pear tree to her life as 
Mrs. Killicks, Mrs. Starks, and 
Mrs. Woods. How has she 
changed? How has she 
remained the same? 

• To what extent does Janie 
realize Tea Cake’s 
oppression and her society’s 
oppression in general? 

• What is the meaning of the 
title? 

• Explain: “Ah done been tuh 
de horizon and back and now 
Ah kin set heah in mah 

Determine an author’s point of view or purpose in a text in which the rhetoric is 
particularly effective, analyzing how style and content contribute to the power, 
persuasiveness, or beauty of the text. (11-12I.T.6) 
 
Write informative/explanatory texts to examine and convey complex ideas, 
concepts, and information clearly and accurately through the effective 
selection, organization, and analysis of content. (11-12.W.2) 
 
Use precise language, domain-specific vocabulary, and techniques such as 
metaphor, simile, and analogy to manage the complexity of the topic. (11-
12.W.2d) 
 
Establish and maintain a formal style and objective tone while attending to the 
norms and conventions of the discipline in which they are writing. (11-12.W.2e) 
 
Initiate and participate effectively in a range of collaborative discussions (one-
on-one, in groups, and teacher-led) with diverse partners on grades 11-12 
topics, texts, and issues, building on others’ ideas and expressing their own 
clearly and persuasively. (11-12.S.L.1) 
 
Respond thoughtfully to diverse perspectives; synthesize comments, claims, 
and evidence made on all sides of an issue; resolve contradictions when 
possible; and determine when additional information or research is required to 
deepen the investigation or complete the task. (11-12.S.L.1d) 
 
Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including determining 
where the text leaves matters uncertain. (11-12.R.L.1) (11-12.I.T.1) 
 
Determine two or more theme or central ideas of a text and analyze their 
development over the course of the text, including how they interact and build 
on one another to produce a complex account; provide an objective summary 
of the text. (11-12.R.L.2) 
 
Analyze a complex set of ideas or sequence of events and explain how specific 
individuals, ideas, or events interact and develop over the course of the text. 
(11-12.I.T.3) 
 
Develop the topic thoroughly by selecting the most significant and relevant 
facts, extended definitions, concrete details, quotations, or other information 
and examples appropriate to the audience’s knowledge of the topic. (11-
12.W.2b) 
 
Produce clear and coherent writing in which the development, organization, 
and style are appropriate to task, purpose, and audience. (11-12.W.4) 
 
Write routinely over extended time frames (time for research, reflection, and 
revision) and shorter time frames (a single sitting or a day or two) for a range 
of tasks, purposes, and audiences. (11-12.W.10) 
 
Come to discussions prepared, having read and researched material under 
study; explicitly draw on that preparation by referring to evidence from texts 



house and live by 
comparisons.” 

and other research on the topic or issue to stimulate a thoughtful, well-
reasoned exchange of ideas. (11-12.S.L.1a) 
 
Propel conversations by posing and responding to questions that probe 
reasoning and evidence; ensure a hearing for a full range of positions on a 
topic or issue; clarify, verify, or challenge ideas and conclusions; and promote 
divergent and creative perspectives. (11-12.S.L.1c) 
 
Adapt speech to a variety of contexts and tasks, demonstrating a command of 
formal English when indicated or appropriate. (11-12.S.L.6) 
 
Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing. (11-12.L.2) 
 
Spell correctly. (11-12.L.2b) 
 
Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze 
their role in the text. (11-12.L.5a) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 Name___________________________________ 

 

Their Eyes Were Watching God Summative Vocabulary Assessment 

affront  incredulous mauled mien  ostentatious 

desecrating malice  pugnacious resignation saunter 

prosperous submission subtle  sullen  suppressed 

treacherous clamored compelling conjectures homage   

baiting  eulogy  expound futile  prominence  

 

 

     

     

                        

 

 

 

 

1. Which word from the list best describes the person at left, 
and why? 

2.  Which word from the list is closely associated with the 
setting pictured at left? 

3. The sign at left would signal what kind of situation 
(from the word list choices)? 

 



 

 

 

Please answer in complete sentences: 

 

5.  Describe a situation that would make you feel incredulous.  
 

 

 

 

6. Describe what would make you adopt a sullen attitude. 
 

 

 

 

7. Explain how you would give your folks a subtle hint about what you’d like for 
your birthday. 

 

 

 

8.  Describe a situation in which you suppressed your true feelings. 

 

9.  What is an ostentatious way that super-rich people show off their wealth? 

 

4.  Which verb from the list best describes the activity in 
which this family is engaging? 



Provide the word from the list that best relates to the provided example. 

10. _______________  kicking over a grave stone in a cemetery 
11. _______________  bitten and clawed by a wild animal 
12. _______________  an insult because of your race 
13. _______________  your uncle who makes a lot of money 
14. _______________  the crowd of demanding children surrounded Santa 
 
 

Replace the italicized and bold words and phrases in this story with words from 
the list. 

 I thought of several (15.) convincing reasons to stay home from school today.  
First of all, I totally forgot that last night at 11:59 was the (16.) handing in for 
consideration deadline for turnitin.com for my paper on Edgar Allan Poe.  Oops.  I 
don’t want to face my English teacher’s disapproving (17.) appearance and listen to her 
(18.) explain in elaborate detail about responsibility, blah, blah, blah.  I have tried 
writing on my hand with Sharpie markers, putting rubber bands around my wrists, and 
sending myself text alerts, but these attempts to remind myself about deadlines have 
been  (19.) completely ineffective.  Another reason to stay home today is the (20.) 
harassment I receive on a daily basis from the bully on the bus.  I wish his family would 
move so I would not have to endure his (21.) desire to cause pain, which, by the way, I 
have done nothing to deserve.  What makes him so unhappy?  Maybe it’s because his 
family lacks (22.) importance or eminence in the community. Maybe he thinks he 
deserves (23.) expressions of high regard from all the other kids in school and never 
gets it.  Who knows?  These are both (24.) conclusions reached by guesswork.  
Maybe he just simply enjoys being nasty.  Well, at least I can enjoy my day off from 
school--eat some Pop Tarts, watch a little TV, and take a long nap.  There is plenty of 
time for (25.) surrender tomorrow when I climb on the bus for that dreaded trip to 
school. 

15. _______________  22.______________ 

16. _______________  23.______________ 

17. _______________  24._______________ 

18. _______________  25._______________ 

19. _______________ 

20. _______________ 

21. _______________ 



Grade 12 Summative Assessment:  Unit 2:  Their Eyes Were Watching God 

Your final assessment will consist of a PowerPoint presentation on an essential theme 
in the novel, its history, and nature in American society today.  

You will be responsible for the following: 

• 10 – 12 frames 
• 2 – 5 sources 
• 3 quotations 
• Introduction (with thesis statement) and Conclusion 
• Minimum: 2 hyperlinks (music, art, essay, photo, interview, etc.) 
• Oral presentation of frame material with effective transitions 
• Differentiation of main ideas and supporting details (oral and visual)  
• Works Cited frame / MLA format 

 

You will choose one of the following themes: 

• Racial stereotypes 
• Gender roles 
• Relationships 
• Courtship  
• Marriage 
• Family 
• Story-telling as a form of communication: music/poetry 
• Feminism 

 

Due Date: 
_______________________________________________________________ 

 

Penalty for lateness:  If you are tardy with this assignment, you will need to arrange a 
make-up presentation with your teacher after school.  20 point deduction for each day 
late. 

 

 

 

 

 



Standards assessed:   11-12.W.2     

 

Write informative/explanatory text to examine and convey complex ideas, concepts, and 
information clearly and accurately through the effective selection, organization, and 
analysis of content. 

 

11-12.R.L.1 

 

Cite strong and thorough evidence to support analysis of what the text says explicitly as 
well as inferences drawn from the text, including determining where the text leads 
matters uncertain. 

 

11-12.R.L.2 

 

Determine two or more themes or central ideas of a text and analyze their development 
over the course of the text, including how they interact and build on one another to 
produce a complex account; provide an objective summary of the text. 

 

11-12.W.2f 

 

Provide a concluding statement or section that follows from and supports the 
information or explanation presented (e.g., articulately implications or the significance of 
the topic). 

 

 

 

 

 



 Unit 2 Summative Assessment Rubric            Name____________________________________________ 

Standard 6 5 4 3 2 1 

11-12.(R.I.6)  Determine an 
author’s point of view or 
purpose in a text in which the 
rhetoric is particularly 
effective, analyzing how style 
an content contribute to the 
power, persuasiveness, or 
beauty of the text. 

Demonstrates exemplary 
ability to determine an 
author’s point of view or 
purpose in a text, analyzing 
how style an content 
contribute to the power of the 
text 

Demonstrates excellent ability 
to determine to an author’s 
point of view or purpose in a 
text, analyzing how style an 
content contribute to the 
power of the text 

Demonstrates acceptable 
ability to determine an 
author’s point of view or 
purpose in a text, analyzing 
how style an content 
contribute to the power of the 
text 

Demonstrates limited ability 
to determine an author’s point 
of view or purpose in a text, 
analyzing how style an 
content contribute to the 
power of the text 

Demonstrates weak ability to 
determine an author’s point of 
view or purpose in a text, 
analyzing how style an 
content contribute to the 
power of the text 

Demonstrate little to no 
ability to determine an 
author’s point of view or 
purpose in a text, analyzing 
how style an content 
contribute to the power of the 
text 

(11-12.R.L.1)Cite strong and 
thorough text. Evidence to 
support analysis of what the 
text says explicitly as well as 
inferences drawn from the 
text, including determining 
where the text leaves matters 
uncertain. 

Demonstrates exemplary 
ability to cite strong and 
thorough text.  

Demonstrates excellent ability 
to cite strong and thorough 
text.  

Demonstrates acceptable 
ability to cite strong and 
thorough text.  

Demonstrates limited ability 
to cite strong and thorough 
text. 

Demonstrates weak ability to 
cite strong and thorough text.  

Demonstrate little to no 
ability to cite strong and 
thorough text. 

(11-12.R.L.2)Determine two 
or more theme or central ideas 
of a text and analyze their 
development over the course 
of the text, including how 
they interact and build on one 
another to produce a complex 
account; provide an objective 
summary of the text. 

Demonstrates exemplary 
ability to determine two or 
more theme or central ideas of 
a text and analyze their 
development over the course 
of the text. 

Demonstrates excellent ability 
to determine two or more 
theme or central ideas of a 
text and analyze their 
development over the course 
of the text. 

Demonstrates moderate 
ability to determine two or 
more theme or central ideas of 
a text and analyze their 
development over the course 
of the text. 

Demonstrates acceptable 
ability to determine two or 
more theme or central ideas of 
a text and analyze their 
development over the course 
of the text. 

Demonstrates limited ability 
to determine two or more 
theme or central ideas of a 
text and analyze their 
development over the course 
of the text. 

Lacks ability to determine two 
or more theme or central ideas 
of a text and analyze their 
development over the course 
of the text 

(11-12.W.4) Produce clear 
and coherent writing in which 
the development, 
organization, and style are 
appropriate to task, purpose, 
and audience. 

 Demonstrates excellent ability 
to produce clear and coherent 
writing in which the 
development, organization, 
and style are appropriate to 
task, purpose, and audience. 

 Demonstrates acceptable 
ability to produce clear and 
coherent writing in which the 
development, organization, 
and style are appropriate to 
task, purpose, and audience.  

 Lacks  ability to produce clear 
and coherent writing in which 
the development, 
organization, and style are 
appropriate to task, purpose, 
and audience 

Produces a thoughtful and 
organized presentation, 
having read, researched, and 
prepared material to produce 
an effective presentation that 
meets all assessment criteria 

Demonstrates exemplary 
ability to produce a thoughtful 
and organized presentation. 

Demonstrates excellent ability 
to produce a thoughtful and 
organized presentation. 

Demonstrates moderate 
ability to produce a thoughtful 
and organized presentation. 

Demonstrates acceptable 
ability to produce a thoughtful 
and organized presentation. 

Demonstrate limited ability to 
produce a thoughtful and 
organized presentation. 

Lacks ability to produce a 
thoughtful and organized 
presentation. 

Percentages 100 90 80 70 60 50 

Score:_____Comments_______________________________________________________________________________________________________________________________________________________________________
___________________________________________________________________________________________________________________________________________________________________________________________
___________________________________________________________________________________________________________________________________________________________________________________________ 

 



 

(Revised 11/8/13) Grade 12 Unit Five Summative Assessment Rubric Student Name: _______________________________________ 

 6 5 4 3 2 1 
11-12.R.L.1: Cite 
strong and 
thorough textual 
evidence to 
support analysis 
of the text 

Demonstrates 
exemplary ability 
to cite strong and 
thorough textual 
evidence to 
support analysis 
of the text. 

Demonstrates 
excellent ability to 
cite strong and 
thorough textual 
evidence to 
support analysis 
of the text.  

Demonstrates 
moderate ability 
to cite strong and 
thorough textual 
evidence to 
support analysis 
of the text.  

Demonstrates 
acceptable ability 
to cite strong and 
thorough textual 
evidence to 
support analysis 
of the text.  

Demonstrates 
limited ability to 
cite strong and 
thorough textual 
evidence to 
support analysis 
of the text.  

Lacks ability to 
cite strong and 
thorough textual 
evidence to 
support analysis 
of the text.  

11-12.I.T.6: 
Determine an 
author's point of 
view or purpose 
in a text. 

Demonstrates 
excellent ability to 
determine 
author’s point of 
view or purpose in 
the text. 

Demonstrates 
excellent ability to 
determine 
author’s point of 
view or purpose in 
the text. 

Demonstrates 
moderate ability 
to determine 
author’s point of 
view or purpose in 
the text. 

Demonstrates 
acceptable ability 
to determine 
author’s point of 
view or purpose in 
the text. 

Demonstrates 
limited ability to 
determine 
author’s point of 
view or purpose in 
the text.  

Lacks ability to 
determine 
author’s point of 
view or purpose in 
the text.  

11-12.W.1: Write 
arguments to 
support claims 
in an analysis of 
substantive 
topics. 

 

 

Demonstrates 
exemplary ability 
to write 
arguments to 
support claims in 
an analysis.  

Demonstrates 
excellent ability to 
write arguments 
to support claims 
in analysis.  

Demonstrates 
moderate ability 
to write 
arguments to 
support claims in 
an analysis.  

Demonstrates 
acceptable ability 
to write 
arguments to 
support claims in 
an analysis.  

Demonstrates 
limited ability to 
write arguments 
to support claims 
in an analysis.  

Lacks ability to 
write arguments 
to support claims 
in an analysis.  

11-12..L.1: 
Demonstrate 
command of the 
conventions of 
standard English 
grammar and 
usage 

   Demonstrates 
excellent 
command of 
grammar and 
usage when 
writing. 

Demonstrates 
moderate 
command of 
grammar and 
usage when 
writing. 

Limited ability to 
demonstrate  
command of 
grammar and 
usage when 
writing. 

 





English 142     Name: ________________________ 

Final Assessment   Their Eyes Were Watching God 

I.Multiple Choice: 

_____ 1. Nanny’s story of Leafy and her escape from slavery are included in the story to: 

a) develop the theme of freedom 
b) explain why she insists that Janie marry for protection 
c) explain Janie’s need for love 
d) foreshadow Janie’s impulsive marriage to Joe Starks 

 

 

_____ 2.  Hurston’s decision to integrate a black, southern dialect into the story has no  

                affect on its: 

      a)  tone         b) narrative structure      c) realism      d) main themes 

 

 

_____ 3.  An important scene in Tea Cake’s character development is: 

a) his theft and return of her money 
b) his combing Janie’s hair 
c) his social popularity in the Glades 
d) his disappearance soon after they meet in Eatonville to find work 

 

 

______4. Huston intended ___ to be a symbol of the exploitive nature of power: 

     a) Janie’s hair    b) pear tree      c) Janie’s money   d) Matt Bonner’s mule 

 

 

_____ 5 . The men react to Tea Cake hitting Janie with: 



     a) anger    b) sadness    c )envy     d) fear 

 

 

______6. The white women in the courtroom show _____ toward the jury’s decision to acquit 

                 Janie.  

                a) judgment    b) support    c) incredulity     d) amusement 

  

 

_______ 7.The cultural identity of the black people in this novel is not revealed through: 

a) story-telling and music 
b) the porch talks 
c) community gatherings 
d) church services 

 

_______ 8.The fact that Mrs. Turner is racist is a good example of: 

           a) irony      b) hyperbole    c) foreshadowing    d) omniscient narration 

 

  

 

_______ 9.  What does this passage describing Mrs. Turner reveal about human nature? 

 

 “Anyone who looked more white folkish than herself was better than she was in her 
criteria . . . Like the pecking-order in a chicken yard.  Insensate cruelty to those you can 
whip, and groveling submission to those you can’t.” 

 

a)  People tend to establish social hierarchies. 



b)  Human nature is essentially good. 

c)   People are never satisfied with their physical appearance. 

      d)  Lighter skin is universally considered more attractive than darker skin. 

 

 

_______ 10. The climax of the novel occurs when: 

a. the hurricane strikes 
b. Janie marries Tea Cake 
c. Joe Starks dies 
d. Phoebe is inspired at the end of Janie’s story 

 
 

II. Figurative Language 

 

Identify each quotation: 

 

 

 A. metaphor    B. simile  C. personification D. allusion    E. hyperbole 

           

F. mixed metaphor 

 

 

 

 

 

 



 “Put me down easy, Janie.  Ah’m a cracked plate” (20). 

 

______11. This is an example of _________.   

       

 

______ 12. Nanny says this to express: 

a) her anger over Janie and Johnny Taylor kissing 
b) her “sixth sense” that she will soon die 
c) her superstitions regarding a recent dream 
d) her desire to die peacefully knowing Janie is safe 

 

 
**     **  **  **  **  **   

 

“The folks let the people do the thinking.  If the castles thought themselves secure, the 
cabins needn’t worry.” 

 

_______ 13. This quotation is an example of ______________. 

 

_______ 14.  In this quotation, the narrator is describing the black community’s 

                       indecision about staying or leaving before the storm hits.  The language   

            figuratively reminds the reader of what theme in the novel? 

 

a) the human compulsion to exert power over those less weak 
b) the advantage of an education 
c) the black community’s homage to white power and domination 
d) the need for community among migrant workers and the homeless 

 



 **                      **                    **                        **                        **                    ** 

 

“They were there with their tongues cocked and loaded, the only real weapon left to 
weak folks.  The only killing tool they are allowed to use in the presence of white folks . 
. . a tongue storm struck the Negroes like wind among palm trees” (186). 

 

 

15. This quotation is an example of: _______________ 

 

16. In this court room scene, the migrant workers turn on Janie because: 

 

  a) they believe in her guilt 

  b  they don’t trust in the justice of whites 

  c) they have converted grief to rage  

  d) they believe she was motivated by greed 

   

III. Essay Question:   Choose one of the following: 

 

In her essay, “How It Feels to be Colored Me,” Zora Neale Hurston describes her 
experience growing up as a black woman.  Describe one connection between the 
memoir and the novel in each of the following areas: 

 

• narrative style 
• themes 
• biography 

 

Use textual evidence from each source to support your ideas. 



English 143    Name: ________________________ 

Final Assessment Their Eyes Were Watching God 

I.Multiple Choice: 

_____ 1. Nanny’s story of Leafy and her escape from slavery are included in the story to: 

e) develop the theme of freedom 
f) explain why she insists that Janie marry for protection 
g) explain Janie’s need for love 
h) foreshadow Janie’s impulsive marriage to Joe Starks 

 

 

_____ 2.  Hurston’s decision to integrate a black, southern dialect into the story   

                affects  its: 

      a)  climax         b) narrative structure      c) realism      d) main themes 

 

 

_____ 3.  An important scene in Tea Cake’s character development is: 

e) his whipping Janie in the Glades 
f) his combing Janie’s hair 
g) his social popularity in the Glades 
h) his disappearance soon after they meet in Eatonville to find work 

 

 

______4. Huston intended ___ to be a symbol of the exploitive nature of power: 

     a) Janie’s hair    b) pear tree      c) Janie’s money   d) Matt Bonner’s mule 

 

 

 



_____ 5 . The men react to Tea Cake hitting Janie with: 

     a) anger    b) sadness    c )envy     d) fear 

 

 

______6. The white women in the courtroom show _____ toward the jury’s decision to acquit 

                 Janie.  

                a) judgment    b) support    c) incredulity     d) amusement 

  

 

_______ 7.The cultural identity of the black people in this novel is not revealed through: 

e) story-telling and music 
f) the porch talks 
g) community gatherings 
h) church services 

 

_______ 8.The fact that Mrs. Turner is racist is a good example of: 

           a) irony      b) hyperbole    c) foreshadowing    d) omniscient narration 

 

  

 

_______ 9.  What does this passage describing Mrs. Turner reveal about human nature? 

 

 “Anyone who looked more white folkish than herself was better than she was in her 
criteria . . . Like the pecking-order in a chicken yard.  Insensate cruelty to those you can 
whip, and groveling submission to those you can’t.” 

 



a)  People tend to establish social hierarchies. 

b)  Human nature is essentially good. 

c)   People are never satisfied with their physical appearance. 

      d)  Lighter skin is universally considered more attractive than darker skin. 

 

 

_______ 10. The climax of the novel occurs when: 

 

a. the hurricane strikes 
b. Janie marries Tea Cake 
c. Joe Starks dies 
d. Phoebe is inspired at the end of Janie’s story 

 

 

 

II. Figurative Language 

 

Identify each quotation: 

 

 

 A. metaphor    B. simile  C. personification D. allusion    E. hyperbole 

           

 

 

 

 



 “Put me down easy, Janie.  Ah’m a cracked plate” (20). 

 

______11. This is an example of _________.   

       

 

______ 12. Nanny says this to express: 

e) her anger over Janie and Johnny Taylor kissing 
f) her “sixth sense” that she will soon die 
g) her superstitions regarding a recent dream 
h) her desire to die peacefully knowing Janie is safe 

 

 

**  **  **            **  ** 

 

 

“The folks let the people do the thinking.  If the castles thought themselves secure, the 
cabins needn’t worry.” 

 

_______ 13. This quotation is an example of ______________. 

 

 

 
**     **  **  **  **  **   

 

“Ships at a distance have every man’s wish on board.  For some, they come in with the 
tide.  For others, they sail forever on the horizon, never out of sight, never landing until 



the Watcher turns his eyes away in resignation, his dreams mocked to death by Time.  
That is the life of men.” 

 

________ 14. In this opening passage, the author uses a metaphor to describe the dreams 
and lives of men.  What other type of figurative language does she use in this passage to 
describe the brevity of men’s lives and unfulfilled dreams? 

 

**                      **                    **                        **                        **                    ** 

 

 

“They were there with their tongues cocked and loaded, the only real weapon left to 
weak folks.  The only killing tool they are allowed to use in the presence of white folks . 
. . a tongue storm struck the Negroes like wind among palm trees” (186). 

 

 

15. This quotation is an example of: _______________ 

 

16. In this court room scene, the migrant workers turn on Janie because: 

 

  a) they believe in her guilt 

  b  they don’t trust in the justice of whites 

  c) they have converted grief to rage  

  d) they believe she was motivated by greed 

 

 

 



 

 

   

III. Essay Question:   Choose one of the following: 

 

In her essay, “How It Feels to be Colored Me,” Zora Neale Hurston describes her 
experience growing up as a black woman.  Describe one connection between the 
memoir and the novel in each of the following areas: 

 

• narrative style 
• themes 
• biography 

 

Use textual evidence from each source to support your ideas. 
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Subject(s) English language arts 
Grade/Course Grade 12 
Unit of Study Shaping, Developing, and Supporting Meaning by 

Understanding Our World (Unit 3) 
Unit Type(s) X Skills-based         ❑ Thematic 
Pacing  18 instructional days (six instructional weeks) 
 

Overarching Standards (OS) 
By the end of grade 12, read and comprehend literature, including stories, dramas, and poems, in 
the grades 11-CCR text complexity band proficiently, with scaffolding as needed at the high end of 
the range.  (11.R.L.10) 
 
By the end of grade 12, read and comprehend literary nonfiction in the grades 11-CCR text 
complexity band proficiently, with scaffolding as needed at the high end of the range.  (11.R.I.10) 
 
Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new 
approach, focusing on addressing what is most significant for a specific purpose or audience. 
(Editing for conventions should demonstrate command of Language standards 1-3 up to and 
including grades 11-12.)  (11-12.W.5) 
 
Acquire and use accurately general academic and domain-specific words and phrases, sufficient 
for reading, writing, speaking, and listening at the college and career readiness level; demonstrate 
independence in gathering vocabulary knowledge when considering a word or phrase important to 
comprehension or expression.  (11-12.L.6) 
 

CCSS Priority Standards 
Determine two or more central ideas of a text and analyze their development over the course of the 
text, including how they interact and build on one another to provide a complex analysis; provide 
an objective summary of the text.  (11-12.R.I.2) 
 
Write arguments to support claims in an analysis of substantive topics or texts, using valid 
reasoning and relevant and sufficient evidence.  (11-12.W.1) 
 
Develop claim(s) and counterclaims fairly and thoroughly, supplying the most relevant evidence for 
each while pointing out the strengths and limitations of both in a manner that anticipates the 
audience’s knowledge level, concerns, values, and possible biases.  (11-12.W.1b) 
 
Use words, phrases, and clauses as well as varied syntax to link the major sections of the text, 
create cohesion, and clarify the relationships between claim(s) and reasons, between reasons and 
evidence, and between claim(s) and counterclaims.  (11-12.W.1c) 
 
Establish and maintain a formal style and objective tone while attending to the norms and 
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conventions of the discipline in which they are writing.  (11-12.W.1d) 
 
Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, 
and teacher-led) with diverse partners on grades 11-12 topics, texts, and issues, building on others’ 
ideas and expressing their own clearly and persuasively.  (11-12.S.L.1) 
 
Work with peers to promote civil, democratic discussions and decision-making, set clear goals and 
deadlines, and establish individual roles as needed.  (11-12.S.L.1b) 
 

CCSS Supporting Standards 
Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as 
inferences drawn from the text, including determining where the text leaves matters uncertain. (11-
12.R.L.1) 
 

Determine two or more themes or central ideas of a text and analyze their development over the course of 
the text, including how they interact and build on one another to produce a complex account; provide an 
objective summary of the text. (11-12.R.L.2) 
 
Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as 
inferences drawn from the text, including determining where the text leaves matters uncertain. (11-12.I.T.1) 
 
Determine an author’s point of view or purpose in a text in which the rhetoric is particularly effective, 
analyzing how style and content contribute to the power, persuasiveness, or beauty of the text. (11-
12.I.T.6) 
 
Introduce precise, knowledgeable claim(s), establish the significance of the claim(s), distinguish the 
claim(s) from alternate or opposing claims, and create an organization that logically sequences claim(s), 
counterclaims, reasons, and evidence. (11-12.W.1a) 
 
Provide a concluding statement/section that follows from/supports the argument presented. (11-12.W.1e) 
 
Produce clear and coherent writing in which the development, organization, and style are appropriate to 
task, purpose, and audience. (11-12.W.4) 
 
Write routinely over extended time frames (time for research, reflection, and revision) and shorter time 
frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences. (11-12.W.10) 
 
Come to discussions prepared, having read and researched material under study; explicitly draw on that 
preparation by referring to evidence from texts and other research on the topic or issue to stimulate a 
thoughtful, well-reasoned exchange of ideas. (11-12.S.L.1a) 
 
Propel conversations by posing and responding to questions that probe reasoning and evidence; ensure a 
hearing for a full range of positions on a topic or issue; clarify, verify, or challenge ideas and conclusions; 
and promote divergent and creative perspectives. (11-12.S.L.1c) 
 
Respond thoughtfully to diverse perspectives; synthesize comments, claims, and evidence made on all 
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sides of an issue; resolve contradictions when possible; and determine what additional information or 
research is required to deepen the investigation or complete the task. (11-12.S.L.1d) 
 
Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English when 
indicated or appropriate. (11-12.S.L.6) 
 
Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling 
when writing. (11-12.L.2) 

 
Spell correctly. (11-12.L.2b) 
 
Identify and correctly use patterns of word changes that indicate different meanings or parts of speech 
(e.g., conceive, conception, conceivable). (11-12.L.4b) 
 
Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred 
meaning in context or in a dictionary). (11-12.L.4d) 

 

Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their role in the text. (11-
12.L.5a) 
 

Unwrapped Priority Standards 
Skills 

What must students do? 
Concepts 

What must students know? 

Bloom’s 
Taxonomy 

Levels 
DETERMINE 
 
ANALYZE 
 
 
 
PROVIDE 

two or more central ideas of a text 
 
the develop of central ideas over the course of a text: 

• how they interact 
• how they build on one another 

 
an objective summary of the text 

6 

WRITE arguments to support claims 
• valid reasoning 
• relevant evidence 
• sufficient evidence 

5 

DEVELOP claims and counterclaims fairly and thoroughly 
• supplying most relevant evidence 
• pointing out strengths 
• pointing out limitations 

5 

USE words, phrases, clauses, and varied syntax to: 
• link major sections of the text 
• create cohesion 
• clarify relationships between: 

a. claims and reasons 
b. reasons and evidence 

5 
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c. claims and counterclaims 
ESTABLISH & MAINTAIN formal style and objective tone 

• attending to norms and conventions of the 
discipline 

4 

INITIATE & PARTICIPATE IN 
 
 
 
 
BUILD 
 
EXPRESS 

a range of collaborative discussions: 
• one-on-one 
• groups 
• teacher-led 

 
on the ideas of others 
 
one’s own ideas clearly and persuasively 

4 

WORK with peers to: 
• promote civil discussions 
• promote democratic decision-making 
• set clear goals/deadlines 
• establish individual roles 

4 

 
 

Essential Questions  
1. What are Hosseini’s central ideas, and how are they presented? 
2. How do I create an effective, supported position using the conventions of rhetorical 

discourse and standard citation? 
3. How do I acknowledge, evaluate, and ultimately refute alternative points of view? 
4. What is my role in collaboration with others in the exchange of ideas toward a common 

goal? 
 

Resources 
The Kite Runner, by Khaled Hosseini 
A PBS timeline of the political history of Afghanistan: 
http://www.pbs.org/newshour/indepth_coverage/asia/afghanistan/timeline/index.html  
Brimson, Samuel. Nations of the World: “Afghanistan” 
Supplemental informative texts: (handouts) 

• Afghanistan 
• Islam 
• The Taliban 

 
 

Vocabulary 
affluent melee  anonymous  ruminate  oblivious 
garrulous reverie              obstinate  vehement 
grimace abhor  veracity  furtive 
notorious aloof  nuance               nemesis 
shirk  curt  trepidation  integrity 
interlude oscillate façade   incessant 

http://ledyard.net/exchweb/bin/redir.asp?URL=http://www.pbs.org/newshour/indepth_coverage/asia/afghanistan/timeline/index.html


   
 Revised 6 March 2013 

Points of Emphasis: Standards Addressed: 
Chapters 1-3………..…pages 1-23 
 
Focal points: 
• Setting in time and narrative 

sequence 
• Setting in place (Kabul, 

Afghanistan) 
• Character development: Amir, 

Hassan, Baba 
• Cultural issues: Pashtun vs. 

Hazara; Sunni Muslim vs. Shia 
Muslim; Islamic 
Fundamentalists vs. liberal 
Afghans 

 
Possible journal/discussion 
topics: 
• Compare living in Ledyard 

with living in Afghanistan 
• What social classes are 

emerging so far in the story? 
• Describe the relationship 

between Amir and his father. 
• Describe the relationship 

between Hassan and Ali. 
• “…there is only one sin, only 

one. And that is theft. Every 
other sin is a variation of theft” 
(17). 

• “I was always learning things 
about Baba from other people” 
(18). 

Determine two or more central ideas of a text and analyze their development 
over the course of the text, including how they interact and build on one 
another to provide a complex analysis; provide an objective summary of the 
text.  (11-12.R.I.2) 
 
Write arguments to support claims in an analysis of substantive topics or 
texts, using valid reasoning and relevant and sufficient evidence.  (11-
12.W.1) 
 
Initiate and participate effectively in a range of collaborative discussions 
(one-on-one, in groups, and teacher-led) with diverse partners, building on 
others’ ideas and expressing their own clearly and persuasively.  (11-
12.S.L.1) 
 
Work with peers to promote civil, democratic discussions and decision-
making, set clear goals and deadlines, and establish individual roles as 
needed.  (11-12.S.L.1b) 
 
Cite strong and thorough textual evidence to support analysis of what the text says 
explicitly as well as inferences drawn from the text, including determining where 
the text leaves matters uncertain. (11-12.R.L.1) 
 
Produce clear and coherent writing in which the development, organization, and 
style are appropriate to task, purpose, and audience. (11-12.W.4) 
 
Write routinely over extended time frames (time for research, reflection, and 
revision) and shorter time frames (a single sitting or a day or two) for a range of 
tasks, purposes, and audiences. (11-12.W.10) 
 
Come to discussions prepared, having read and researched material under study; 
explicitly draw on that preparation by referring to evidence from texts and other 
research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of 
ideas. (11-12.S.L.1a) 
 
Propel conversations by posing and responding to questions that probe reasoning 
and evidence; ensure a hearing for a full range of positions on a topic or issue; 
clarify, verify, or challenge ideas and conclusions; and promote divergent and 
creative perspectives. (11-12.S.L.1c) 
 
Respond thoughtfully to diverse perspectives; synthesize comments, claims, and 
evidence made on all sides of an issue; resolve contradictions when possible; and 
determine what additional information or research is required to deepen the 
investigation or complete the task. (11-12.S.L.1d) 
 
Adapt speech to a variety of contexts and tasks, demonstrating a command of 
formal English when indicated or appropriate. (11-12.S.L.6) 
 
Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing. (11-12.L.2) 

 
Spell correctly. (11-12.L.2b) 
 
Verify the preliminary determination of the meaning of a word or phrase (e.g., by 
checking the inferred meaning in context or in a dictionary). (11-12.L.4d) 
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Points of Emphasis: Standards Addressed: 
Chapters 4-5…………pages 24-47 
 
Focal points: 
• Signs of Amir’s story-telling 

talent 
• Cultural issues: the coup by 

Daoud Khan 
• Character introduction: Assef 
• Character development: 

Rahim Khan as nurturer of 
Amir when Baba is not 

• Amir’s emerging personality 
 

 
Possible journal/discussion 
topics: 
• What does Amir mean when 

he says on page 36, “Huddled 
together in the dining room 
and waiting for the sun to rise, 
none of us had any notion that 
a way of life had ended.”? 

• Is there a symbolic 
significance to the 
disfigurement of both Ali and 
Hassan.  If so, please explain 
it. 

• What might explain Amir’s 
need to treat Hassan as an 
inferior? 

• “But he’s not my friend!”I 
almost blurted. He’s my 
servant! Had I really thought 
that?” 

• In what ways does Hassan 
demonstrate equal or greater 
intelligence and courage than 
Amir? 

Determine two or more central ideas of a text and analyze their development 
over the course of the text, including how they interact and build on one 
another to provide a complex analysis; provide an objective summary of the 
text.  (11-12.R.I.2) 
 
Write arguments to support claims in an analysis of substantive topics or 
texts, using valid reasoning and relevant and sufficient evidence.  (11-12.W.1) 
 
Initiate and participate effectively in a range of collaborative discussions 
(one-on-one, in groups, and teacher-led) with diverse partners, building on 
others’ ideas and expressing their own clearly and persuasively.  (11-12.S.L.1) 
 
Work with peers to promote civil, democratic discussions and decision-
making, set clear goals and deadlines, and establish individual roles as 
needed.  (11-12.S.L.1b) 
 
Cite strong and thorough textual evidence to support analysis of what the text says 
explicitly as well as inferences drawn from the text, including determining where the 
text leaves matters uncertain. (11-12.R.L.1) 
 
Produce clear and coherent writing in which the development, organization, and 
style are appropriate to task, purpose, and audience. (11-12.W.4) 
 
Write routinely over extended time frames (time for research, reflection, and 
revision) and shorter time frames (a single sitting or a day or two) for a range of 
tasks, purposes, and audiences. (11-12.W.10) 
 
Come to discussions prepared, having read and researched material under study; 
explicitly draw on that preparation by referring to evidence from texts and other 
research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of 
ideas. (11-12.S.L.1a) 
 
Propel conversations by posing and responding to questions that probe reasoning 
and evidence; ensure a hearing for a full range of positions on a topic or issue; 
clarify, verify, or challenge ideas and conclusions; and promote divergent and 
creative perspectives. (11-12.S.L.1c) 
 
Respond thoughtfully to diverse perspectives; synthesize comments, claims, and 
evidence made on all sides of an issue; resolve contradictions when possible; and 
determine what additional information or research is required to deepen the 
investigation or complete the task. (11-12.S.L.1d) 
 
Adapt speech to a variety of contexts and tasks, demonstrating a command of 
formal English when indicated or appropriate. (11-12.S.L.6) 
 
Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing. (11-12.L.2) 

 
Spell correctly. (11-12.L.2b) 
 
Verify the preliminary determination of the meaning of a word or phrase (e.g., by 
checking the inferred meaning in context or in a dictionary). (11-12.L.4d) 
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Points of Emphasis: Standards Addressed: 
Chapters 6-7……………pages 48-79 
 
Focal points: 
• Recurring conflict/theme: Amir’s 

desire (and inability) to please 
Baba 

• The kite competition and its 
aftermath 

• Cultural issues: Wali’s opposition 
to what Assef wants to do to 
Hassan, and Assef’s suggestion 
that it’s okay because Hassan is 
a lesser Hazara 

• The responsibility of friendship 
 
Possible journal/discussion topics: 
• Reflect upon the title of the novel 

and what it suggests about the 
focus of the story.   

• Why do you think Amir chose not 
to intervene when he saw the 
three boys attacking Hassan?  
What does this reveal about 
Amir’s character? 

• “Then maybe my life as a ghost 
in this house would finally be 
over…And maybe, just maybe, I 
would finally be pardoned for 
killing my mother” (56). 

• To what extent should Amir be 
blamed for the attack on Hassan? 

• “In the end, I ran” (77). 

Determine two or more central ideas of a text and analyze their 
development over the course of the text, including how they interact and 
build on one another to provide a complex analysis; provide an objective 
summary of the text.  (11-12.R.I.2) 
 
Write arguments to support claims in an analysis of substantive topics or 
texts, using valid reasoning and relevant and sufficient evidence.  (11-
12.W.1) 
 
Initiate and participate effectively in a range of collaborative discussions 
(one-on-one, in groups, and teacher-led) with diverse partners, building on 
others’ ideas and expressing their own clearly and persuasively.  (11-
12.S.L.1) 
 
Work with peers to promote civil, democratic discussions and decision-
making, set clear goals and deadlines, and establish individual roles as 
needed.  (11-12.S.L.1b) 
 
Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including determining 
where the text leaves matters uncertain. (11-12.R.L.1) 
 
Produce clear and coherent writing in which the development, organization, and 
style are appropriate to task, purpose, and audience. (11-12.W.4) 
 
Write routinely over extended time frames (time for research, reflection, and 
revision) and shorter time frames (a single sitting or a day or two) for a range of 
tasks, purposes, and audiences. (11-12.W.10) 
 
Come to discussions prepared, having read and researched material under 
study; explicitly draw on that preparation by referring to evidence from texts and 
other research on the topic or issue to stimulate a thoughtful, well-reasoned 
exchange of ideas. (11-12.S.L.1a) 
 
Propel conversations by posing and responding to questions that probe 
reasoning and evidence; ensure a hearing for a full range of positions on a topic 
or issue; clarify, verify, or challenge ideas and conclusions; and promote 
divergent and creative perspectives. (11-12.S.L.1c) 
 
Respond thoughtfully to diverse perspectives; synthesize comments, claims, 
and evidence made on all sides of an issue; resolve contradictions when 
possible; and determine what additional information or research is required to 
deepen the investigation or complete the task. (11-12.S.L.1d) 
 
Adapt speech to a variety of contexts and tasks, demonstrating a command of 
formal English when indicated or appropriate. (11-12.S.L.6) 
 
Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing. (11-12.L.2) 

 
Spell correctly. (11-12.L.2b) 
 
Verify the preliminary determination of the meaning of a word or phrase (e.g., by 
checking the inferred meaning in context or in a dictionary). (11-12.L.4d) 



   
 Revised 6 March 2013 

 
Points of Emphasis: Standards Addressed: 
Chapters 8-9….…………pages 80-109 
 
Focal points: 
• The change in the relationship 

between Amir and Hassan 
• Cultural issues: Rahim Khan 

almost married a Hazara, but his 
father sent the girl and her family 
away in disgrace 

 
Possible journal/discussion topics: 
• Compare and contrast Amir’s 

behavior or reaction when seeing 
Hassan being raped with Hassan’s 
behavior when Amir begins hitting 
him with pomegranates.  What do 
their respective behaviors reveal 
about their loyalty and strength of 
character? 

• Does Amir finally win Baba’s love? 
• “I finally had what I’d wanted all 

those years” (85). 
• “That was the night I became an 

insomniac” (86). 
• Describe the nature of Amir’s guilt. 
• How should have Amir have acted 

at the birthday party when he saw 
Assef? 

• Why does Rahim Kahn choose 
this moment to describe his 
scandalous engagement? 

• “In the end, the world always wins” 
(99). 

• “I wondered how and when I’d 
become capable of causing this 
kind of pain (105). 

• Is Baba’s forgiveness of Hassan 
an act of betrayal?  

• Can Amir be a sympathetic 
character? “I was sorry, but I didn’t 
cry and I didn’t chase the car” 
(109). 

Determine two or more central ideas of a text and analyze their 
development over the course of the text, including how they interact and 
build on one another to provide a complex analysis; provide an objective 
summary of the text.  (11-12.R.I.2) 
 
Write arguments to support claims in an analysis of substantive topics or 
texts, using valid reasoning and relevant and sufficient evidence.  (11-
12.W.1) 
 
Initiate and participate effectively in a range of collaborative discussions 
with diverse partners, building on others’ ideas and expressing their own 
clearly and persuasively.  (11-12.S.L.1) 
 
Work with peers to promote civil, democratic discussions and decision-
making, set clear goals and deadlines, and establish individual roles as 
needed.  (11-12.S.L.1b) 
 
Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including determining 
where the text leaves matters uncertain. (11-12.R.L.1) 
 
Produce clear and coherent writing in which the development, organization, 
and style are appropriate to task, purpose, and audience. (11-12.W.4) 
 
Write routinely over extended time frames (time for research, reflection, and 
revision) and shorter time frames (a single sitting or a day or two) for a range 
of tasks, purposes, and audiences. (11-12.W.10) 
 
Come to discussions prepared, having read and researched material under 
study; explicitly draw on that preparation by referring to evidence from texts 
and other research on the topic or issue to stimulate a thoughtful, well-
reasoned exchange of ideas. (11-12.S.L.1a) 
 
Propel conversations by posing and responding to questions that probe 
reasoning and evidence; ensure a hearing for a full range of positions on a 
topic or issue; clarify, verify, or challenge ideas and conclusions; and promote 
divergent and creative perspectives. (11-12.S.L.1c) 
 
Respond thoughtfully to diverse perspectives; synthesize comments, claims, 
and evidence made on all sides of an issue; resolve contradictions when 
possible; and determine what additional information or research is required to 
deepen the investigation or complete the task. (11-12.S.L.1d) 
 
Adapt speech to a variety of contexts and tasks, demonstrating a command of 
formal English when indicated or appropriate. (11-12.S.L.6) 
 
Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing. (11-12.L.2) 
 
Verify the preliminary determination of the meaning of a word or phrase (e.g., 
by checking the inferred meaning in context or in a dictionary). (11-12.L.4d) 
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Points of Emphasis: Standards Addressed: 
Chapters 10-11……..…pages 110-142 
 
Focal points: 
• Jump in setting in time (1975 to 

1981 for chapter 10) 
• Jump in setting in time and place 

(1981 Afghanistan to 1983 
California for chapter 11) 

• Cultural issues: changes in 
government and society 
necessitate leaving Kabul 

• Character development: Baba of 
Afghanistan vs. Baba of California 

• Character introduction: Soraya 
 
Possible journal/discussion topics: 
• Contextualize the date of Chapter 

10 with Afghan history. 
• What might be the purpose of 

including Kamal in Chapter 10?  
What do you suppose he might 
represent? 

• Explain the following quotes:  
Amir silently: “Do you have to 
always be the hero?” (115) 
Baba: “Haven’t I taught you 
anything?” (116) 

• How does Baba’s sense of honor 
make it difficult for him to adjust to 
American culture? 

• Explain the metaphor: American 
was a river, roaring along 
unmindful of the past (136). 

• How is it that Amir can accept a 
woman whose past involves 
scandal? 

Determine two or more central ideas of a text and analyze their 
development over the course of the text, including how they interact and 
build on one another to provide a complex analysis; provide an objective 
summary of the text.  (11-12.R.I.2) 
 
Write arguments to support claims in an analysis of substantive topics or 
texts, using valid reasoning and relevant and sufficient evidence.  (11-
12.W.1) 
 
Initiate and participate effectively in a range of collaborative discussions 
(one-on-one, in groups, and teacher-led) with diverse partners, building 
on others’ ideas and expressing their own clearly and persuasively.  (11-
12.S.L.1) 
 
Work with peers to promote civil, democratic discussions and decision-
making, set clear goals and deadlines, and establish individual roles as 
needed.  (11-12.S.L.1b) 
 
Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including determining 
where the text leaves matters uncertain. (11-12.R.L.1) 
 
Produce clear and coherent writing in which the development, organization, 
and style are appropriate to task, purpose, and audience. (11-12.W.4) 
 
Write routinely over extended time frames (time for research, reflection, and 
revision) and shorter time frames (a single sitting or a day or two) for a range 
of tasks, purposes, and audiences. (11-12.W.10) 
 
Come to discussions prepared, having read and researched material under 
study; explicitly draw on that preparation by referring to evidence from texts 
and other research on the topic or issue to stimulate a thoughtful, well-
reasoned exchange of ideas. (11-12.S.L.1a) 
 
Propel conversations by posing and responding to questions that probe 
reasoning and evidence; ensure a hearing for a full range of positions on a 
topic or issue; clarify, verify, or challenge ideas and conclusions; and promote 
divergent and creative perspectives. (11-12.S.L.1c) 
 
Respond thoughtfully to diverse perspectives; synthesize comments, claims, 
and evidence made on all sides of an issue; resolve contradictions when 
possible; and determine what additional information or research is required to 
deepen the investigation or complete the task. (11-12.S.L.1d) 
 
Adapt speech to a variety of contexts and tasks, demonstrating a command of 
formal English when indicated or appropriate. (11-12.S.L.6) 
 
Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing. (11-12.L.2) 

 
Spell correctly. (11-12.L.2b) 
 
Verify the preliminary determination of the meaning of a word or phrase (e.g., 
by checking the inferred meaning in context or in a dictionary). (11-12.L.4d) 
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Points of Emphasis: Standards Addressed: 
Chapters 12-13……..…pages 143-189 
 
Focal points: 
• Amir’s courtship (and marriage) of 

Soraya 
• Baba’s illness 
• Cultural issues: General Taheri’s 

ideas about Amir speaking to 
Soraya, his ideas about work, etc. 

 
Possible journal/discussion topics: 
• Amir experiences a number of 

milestones in these two chapters.  
Citing specific textual evidence, 
track his path to true manhood. 

• Compare and contrast American 
and Afghan courtship. 

• Baba believes that he taught Amir 
to be a man. How? 

• “In the rearview mirror, Baba was 
hobbling up the Taheris’ driveway 
for one last fatherly duty” (163). 
List four to five examples of 
fatherly duties. 

• Now that Amir is a young man, 
have the reader’s feelings 
changed about him? Explain. 

• “I realized how much of who I was, 
what I was, had been defined by 
Baba and the marks he had left on 
people’s lives” (174). 

• Explain how Amir feels terrified 
now that Baba is gone. 

• Describe the ways in which 
Hassan is still affecting Amir. 
 

Determine two or more central ideas of a text and analyze their 
development over the course of the text, including how they interact and 
build on one another to provide a complex analysis; provide an objective 
summary of the text.  (11-12.R.I.2) 
 
Write arguments to support claims in an analysis of substantive topics or 
texts, using valid reasoning and relevant and sufficient evidence.  (11-
12.W.1) 
 
Initiate and participate effectively in a range of collaborative discussions 
(one-on-one, in groups, and teacher-led) with diverse partners, building 
on others’ ideas and expressing their own clearly and persuasively.  (11-
12.S.L.1) 
 
Work with peers to promote civil, democratic discussions and decision-
making, set clear goals and deadlines, and establish individual roles as 
needed.  (11-12.S.L.1b) 
 
Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including determining 
where the text leaves matters uncertain. (11-12.R.L.1) 
 
Produce clear and coherent writing in which the development, organization, 
and style are appropriate to task, purpose, and audience. (11-12.W.4) 
 
Write routinely over extended time frames (time for research, reflection, and 
revision) and shorter time frames (a single sitting or a day or two) for a range 
of tasks, purposes, and audiences. (11-12.W.10) 
 
Come to discussions prepared, having read and researched material under 
study; explicitly draw on that preparation by referring to evidence from texts 
and other research on the topic or issue to stimulate a thoughtful, well-
reasoned exchange of ideas. (11-12.S.L.1a) 
 
Propel conversations by posing and responding to questions that probe 
reasoning and evidence; ensure a hearing for a full range of positions on a 
topic or issue; clarify, verify, or challenge ideas and conclusions; and promote 
divergent and creative perspectives. (11-12.S.L.1c) 
 
Respond thoughtfully to diverse perspectives; synthesize comments, claims, 
and evidence made on all sides of an issue; resolve contradictions when 
possible; and determine what additional information or research is required to 
deepen the investigation or complete the task. (11-12.S.L.1d) 
 
Adapt speech to a variety of contexts and tasks, demonstrating a command of 
formal English when indicated or appropriate. (11-12.S.L.6) 
 
Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing. (11-12.L.2) 
 
Verify the preliminary determination of the meaning of a word or phrase (e.g., 
by checking the inferred meaning in context or in a dictionary). (11-12.L.4d) 
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Points of Emphasis: Standards Addressed: 
Chapters 14-17……..…pages 190-223 
 
Focal points: 
• Jump in setting in time (to 2001) 

and place (visit to Pakistan) 
• Cultural issues: Rahim Khan’s 

description of what has become of 
Kabul 

• Narrative shift (chapter 16) to 
Rahim Khan as narrator 

• Revelation of Baba as the father of 
Hassan 

 
Possible journal/discussion topics: 
• What does it say about Rahim 

Khan that he seems to have 
known all along what happened to 
Hassan, yet he did not tell Baba? 

• Contextualize Rahim Khan’s 
description of Kabul with Afghan 
history—the Northern Alliance 
and, ultimately, the Taliban. 

• In what ways did age soften both 
Baba and General Taheri? 

• How has Afghanistan changed 
since the Russian occupation? 

• Describe the ways in which 
Hassan found joy in his life. 

• In chapter 17, the reader once 
gain expects Amir to do the right 
thing. How do you judge his 
response? 

• What does Amir mean when he 
says, “Maybe Baba was right” 
(221). 

Determine two or more central ideas of a text and analyze their 
development over the course of the text, including how they interact and 
build on one another to provide a complex analysis; provide an objective 
summary of the text.  (11-12.R.I.2) 
 
Write arguments to support claims in an analysis of substantive topics or 
texts, using valid reasoning and relevant and sufficient evidence.  (11-
12.W.1) 
 
Initiate and participate effectively in a range of collaborative discussions 
(one-on-one, in groups, and teacher-led) with diverse partners, building 
on others’ ideas and expressing their own clearly and persuasively.  (11-
12.S.L.1) 
 
Work with peers to promote civil, democratic discussions and decision-
making, set clear goals and deadlines, and establish individual roles as 
needed.  (11-12.S.L.1b) 
 
Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including determining 
where the text leaves matters uncertain. (11-12.R.L.1) 
 
Produce clear and coherent writing in which the development, organization, 
and style are appropriate to task, purpose, and audience. (11-12.W.4) 
 
Write routinely over extended time frames (time for research, reflection, and 
revision) and shorter time frames (a single sitting or a day or two) for a range 
of tasks, purposes, and audiences. (11-12.W.10) 
 
Come to discussions prepared, having read and researched material under 
study; explicitly draw on that preparation by referring to evidence from texts 
and other research on the topic or issue to stimulate a thoughtful, well-
reasoned exchange of ideas. (11-12.S.L.1a) 
 
Propel conversations by posing and responding to questions that probe 
reasoning and evidence; ensure a hearing for a full range of positions on a 
topic or issue; clarify, verify, or challenge ideas and conclusions; and promote 
divergent and creative perspectives. (11-12.S.L.1c) 
 
Respond thoughtfully to diverse perspectives; synthesize comments, claims, 
and evidence made on all sides of an issue; resolve contradictions when 
possible; and determine what additional information or research is required to 
deepen the investigation or complete the task. (11-12.S.L.1d) 
 
Adapt speech to a variety of contexts and tasks, demonstrating a command of 
formal English when indicated or appropriate. (11-12.S.L.6) 
 
Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing. (11-12.L.2) 

 
Spell correctly. (11-12.L.2b) 
 
Verify the preliminary determination of the meaning of a word or phrase (e.g., 
by checking the inferred meaning in context or in a dictionary). (11-12.L.4d) 
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Points of Emphasis: Standards Addressed: 
Chapters 18-19……..…pages 224-242 
 
Focal points: 
• Jump in setting to Afghanistan 

from Pakistan in chapter 19 
• Cultural issues: Farid’s distaste for 

Amir because Amir had the luxury 
of escaping Afghanistan 

• Amir’s new understanding of his 
father 

• One last chance at redemption. 
 
Possible journal/discussion topics: 
• “I was learning that Baba had 

been a thief” (225). 
• “Baba and I were more alike than 

I’d ever known” (226). How? 
• What is it about his homeland that 

Amir has never understood? 
 

Determine two or more central ideas of a text and analyze their 
development over the course of the text, including how they interact and 
build on one another to provide a complex analysis; provide an objective 
summary of the text.  (11-12.R.I.2) 
 
Write arguments to support claims in an analysis of substantive topics or 
texts, using valid reasoning and relevant and sufficient evidence.  (11-
12.W.1) 
 
Initiate and participate effectively in a range of collaborative discussions 
(one-on-one, in groups, and teacher-led) with diverse partners, building 
on others’ ideas and expressing their own clearly and persuasively.  (11-
12.S.L.1) 
 
Work with peers to promote civil, democratic discussions and decision-
making, set clear goals and deadlines, and establish individual roles as 
needed.  (11-12.S.L.1b) 
 
Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including determining 
where the text leaves matters uncertain. (11-12.R.L.1) 
 
Produce clear and coherent writing in which the development, organization, 
and style are appropriate to task, purpose, and audience. (11-12.W.4) 
 
Write routinely over extended time frames (time for research, reflection, and 
revision) and shorter time frames (a single sitting or a day or two) for a range 
of tasks, purposes, and audiences. (11-12.W.10) 
 
Come to discussions prepared, having read and researched material under 
study; explicitly draw on that preparation by referring to evidence from texts 
and other research on the topic or issue to stimulate a thoughtful, well-
reasoned exchange of ideas. (11-12.S.L.1a) 
 
Propel conversations by posing and responding to questions that probe 
reasoning and evidence; ensure a hearing for a full range of positions on a 
topic or issue; clarify, verify, or challenge ideas and conclusions; and promote 
divergent and creative perspectives. (11-12.S.L.1c) 
 
Respond thoughtfully to diverse perspectives; synthesize comments, claims, 
and evidence made on all sides of an issue; resolve contradictions when 
possible; and determine what additional information or research is required to 
deepen the investigation or complete the task. (11-12.S.L.1d) 
 
Adapt speech to a variety of contexts and tasks, demonstrating a command of 
formal English when indicated or appropriate. (11-12.S.L.6) 
 
Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing. (11-12.L.2) 

 
Verify the preliminary determination of the meaning of a word or phrase (e.g., 
by checking the inferred meaning in context or in a dictionary). (11-12.L.4d) 
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Points of Emphasis: Standards Addressed: 
Chapters 20-21……..…pages 243-272 
 
Focal points: 
• Jump in setting in place to Kabul in 

chapter 20 
• Cultural issues: Zaman’s 

willingness to sacrifice a child to 
the Taliban official in order to keep 
peace/protect the others; the 
Taliban’s stoning to death of the 
adulterers during halftime of the 
soccer game 

• Influence of the Taliban 
• Use of flashback 
 
Possible journal/discussion topics: 
• Summarize some of the many 

rules/laws enforced by the 
Taliban—supplement with 
research. 

• In what ways does Amir learn 
about himself? 

• Describe how the Taliban has 
influenced life in Kabul 

• Should Zaman be blamed for 
“cooperating” with the Talib 
official? 

• What is the point of the flashback? 
• What does the scene of the 

stoning contribute to the overall 
storyline? 
 

Determine two or more central ideas of a text and analyze their 
development over the course of the text, including how they interact and 
build on one another to provide a complex analysis; provide an objective 
summary of the text.  (11-12.R.I.2) 
 
Write arguments to support claims in an analysis of substantive topics or 
texts, using valid reasoning and relevant and sufficient evidence.  (11-
12.W.1) 
 
Initiate and participate effectively in a range of collaborative discussions 
(one-on-one, in groups, and teacher-led) with diverse partners, building 
on others’ ideas and expressing their own clearly and persuasively.  (11-
12.S.L.1) 
 
Work with peers to promote civil, democratic discussions and decision-
making, set clear goals and deadlines, and establish individual roles as 
needed.  (11-12.S.L.1b) 
 
Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including determining 
where the text leaves matters uncertain. (11-12.R.L.1) 
 
Produce clear and coherent writing in which the development, organization, 
and style are appropriate to task, purpose, and audience. (11-12.W.4) 
 
Write routinely over extended time frames (time for research, reflection, and 
revision) and shorter time frames (a single sitting or a day or two) for a range 
of tasks, purposes, and audiences. (11-12.W.10) 
 
Come to discussions prepared, having read and researched material under 
study; explicitly draw on that preparation by referring to evidence from texts 
and other research on the topic or issue to stimulate a thoughtful, well-
reasoned exchange of ideas. (11-12.S.L.1a) 
 
Propel conversations by posing and responding to questions that probe 
reasoning and evidence; ensure a hearing for a full range of positions on a 
topic or issue; clarify, verify, or challenge ideas and conclusions; and promote 
divergent and creative perspectives. (11-12.S.L.1c) 
 
Respond thoughtfully to diverse perspectives; synthesize comments, claims, 
and evidence made on all sides of an issue; resolve contradictions when 
possible; and determine what additional information or research is required to 
deepen the investigation or complete the task. (11-12.S.L.1d) 
 
Adapt speech to a variety of contexts and tasks, demonstrating a command of 
formal English when indicated or appropriate. (11-12.S.L.6) 
 
Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing. (11-12.L.2) 

 
Spell correctly. (11-12.L.2b) 
 
Verify the preliminary determination of the meaning of a word or phrase (e.g., 
by checking the inferred meaning in context or in a dictionary). (11-12.L.4d) 
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Points of Emphasis: Standards Addressed: 
Chapters 22-23…..……pages 273-310 
 
Focal points: 
• Climax of the plot: Amir vs. Assef 

for possession of Sohrab 
• Character foils: Amir and Assef 
• Amir’s transformation 
• Rahim Khan’s letter 
• Rahim and Farid 
• Farid’s changed opinion of Amir 
• Amir’s continued self-flagellation 
 
Possible journal/discussion topics: 
• What does Rahim’s letter 

contribute to Amir’s search for 
redemption? 

• Describe Rahim and Farid’s 
similarities. 

• How does Farid’s opinion of Amir 
change? 

• “What had I ever done to right 
things” (303). Why does Amir 
continue to feel self-hatred even 
after he successfully 
confronts his childhood enemy? 

• How do Amir’s actions parallel 
those of his father? 

• Where do you think Amir gets his 
newfound courage? 

• How does Assef justify his 
actions? 

• How do Sohrab’s actions parallel 
those of his father? 

• “Healed at last. I laughed” (289). 
• Is Amir right when he says to 

himself: “You’re gutless…And 
that’s not such a bad thing 
because your saving grace is that 
you’ve never lied to yourself about 
it.” 

Determine two or more central ideas of a text and analyze their 
development over the course of the text, including how they interact and 
build on one another to provide a complex analysis; provide an objective 
summary of the text.  (11-12.R.I.2) 
 
Write arguments to support claims in an analysis of substantive topics or 
texts, using valid reasoning and relevant and sufficient evidence.  (11-
12.W.1) 
 
Initiate and participate effectively in a range of collaborative discussions 
(one-on-one, in groups, and teacher-led) with diverse partners, building 
on others’ ideas and expressing their own clearly and persuasively.  (11-
12.S.L.1) 
 
Work with peers to promote civil, democratic discussions and decision-
making, set clear goals and deadlines, and establish individual roles as 
needed.  (11-12.S.L.1b) 
 
Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including determining 
where the text leaves matters uncertain. (11-12.R.L.1) 
 
Produce clear and coherent writing in which the development, organization, 
and style are appropriate to task, purpose, and audience. (11-12.W.4) 
 
Write routinely over extended time frames (time for research, reflection, and 
revision) and shorter time frames (a single sitting or a day or two) for a range 
of tasks, purposes, and audiences. (11-12.W.10) 
 
Come to discussions prepared, having read and researched material under 
study; explicitly draw on that preparation by referring to evidence from texts 
and other research on the topic or issue to stimulate a thoughtful, well-
reasoned exchange of ideas. (11-12.S.L.1a) 
 
Propel conversations by posing and responding to questions that probe 
reasoning and evidence; ensure a hearing for a full range of positions on a 
topic or issue; clarify, verify, or challenge ideas and conclusions; and promote 
divergent and creative perspectives. (11-12.S.L.1c) 
 
Respond thoughtfully to diverse perspectives; synthesize comments, claims, 
and evidence made on all sides of an issue; resolve contradictions when 
possible; and determine what additional information or research is required to 
deepen the investigation or complete the task. (11-12.S.L.1d) 
 
Adapt speech to a variety of contexts and tasks, demonstrating a command of 
formal English when indicated or appropriate. (11-12.S.L.6) 
 
Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing. (11-12.L.2) 
 
Verify the preliminary determination of the meaning of a word or phrase (e.g., 
by checking the inferred meaning in context or in a dictionary). (11-12.L.4d) 
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Points of Emphasis: Standards Addressed: 
Chapter 24………..……pages 311-343 
 
Focal points: 
• Amir’s coming to terms with his 

past 
• Adoption and immigration 
• The importance of family 

relationships 
• State of the country 
• Irony 

 
Possible journal/discussion topics: 
• What is significant about Amir’s 

conversation with Sohrab? 
• Amir feels “unexpected anger at 

the way [his] countrymen were 
destroying their own land” (321). 
Describe the ways in which this is 
true. 

• Describe the irony in this chapter. 

Determine two or more central ideas of a text and analyze their 
development over the course of the text, including how they interact and 
build on one another to provide a complex analysis; provide an objective 
summary of the text.  (11-12.R.I.2) 
 
Write arguments to support claims in an analysis of substantive topics or 
texts, using valid reasoning and relevant and sufficient evidence.  (11-
12.W.1) 
 
Initiate and participate effectively in a range of collaborative discussions 
(one-on-one, in groups, and teacher-led) with diverse partners, building 
on others’ ideas and expressing their own clearly and persuasively.  (11-
12.S.L.1) 
 
Work with peers to promote civil, democratic discussions and decision-
making, set clear goals and deadlines, and establish individual roles as 
needed.  (11-12.S.L.1b) 
 
Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including determining 
where the text leaves matters uncertain. (11-12.R.L.1) 
 
Produce clear and coherent writing in which the development, organization, 
and style are appropriate to task, purpose, and audience. (11-12.W.4) 
 
Write routinely over extended time frames (time for research, reflection, and 
revision) and shorter time frames (a single sitting or a day or two) for a range 
of tasks, purposes, and audiences. (11-12.W.10) 
 
Come to discussions prepared, having read and researched material under 
study; explicitly draw on that preparation by referring to evidence from texts 
and other research on the topic or issue to stimulate a thoughtful, well-
reasoned exchange of ideas. (11-12.S.L.1a) 
 
Propel conversations by posing and responding to questions that probe 
reasoning and evidence; ensure a hearing for a full range of positions on a 
topic or issue; clarify, verify, or challenge ideas and conclusions; and promote 
divergent and creative perspectives. (11-12.S.L.1c) 
 
Respond thoughtfully to diverse perspectives; synthesize comments, claims, 
and evidence made on all sides of an issue; resolve contradictions when 
possible; and determine what additional information or research is required to 
deepen the investigation or complete the task. (11-12.S.L.1d) 
 
Adapt speech to a variety of contexts and tasks, demonstrating a command of 
formal English when indicated or appropriate. (11-12.S.L.6) 
 
Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing. (11-12.L.2) 

 
Spell correctly. (11-12.L.2b) 
 
Verify the preliminary determination of the meaning of a word or phrase (e.g., 
by checking the inferred meaning in context or in a dictionary). (11-12.L.4d) 
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Points of Emphasis: Standards Addressed: 
Chapter 25………..……pages 344-372 
 
Focal points: 
• Foreshadowing 
• Sohrab’s attempted suicide 
• Religion 
• Redemption 
• Future 

 
Possible journal/discussion topics: 
• Explain: “I had been the entitled 

half, the society-approved, 
legitimate half, the unwitting 
embodiment of Baba’s guilt” (359). 

• How does this chapter 
demonstrate that Amir has finally 
healed physically, spiritually, and 
emotionally? 

• What kind of a father will Amir 
become? 

• What is the significance of the last 
line? 
 

Determine two or more central ideas of a text and analyze their 
development over the course of the text, including how they interact and 
build on one another to provide a complex analysis; provide an objective 
summary of the text.  (11-12.R.I.2) 
 
Write arguments to support claims in an analysis of substantive topics or 
texts, using valid reasoning and relevant and sufficient evidence.  (11-
12.W.1) 
 
Initiate and participate effectively in a range of collaborative discussions 
(one-on-one, in groups, and teacher-led) with diverse partners, building 
on others’ ideas and expressing their own clearly and persuasively.  (11-
12.S.L.1) 
 
Work with peers to promote civil, democratic discussions and decision-
making, set clear goals and deadlines, and establish individual roles as 
needed.  (11-12.S.L.1b) 
 
Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including determining 
where the text leaves matters uncertain. (11-12.R.L.1) 
 
Produce clear and coherent writing in which the development, organization, 
and style are appropriate to task, purpose, and audience. (11-12.W.4) 
 
Write routinely over extended time frames (time for research, reflection, and 
revision) and shorter time frames (a single sitting or a day or two) for a range 
of tasks, purposes, and audiences. (11-12.W.10) 
 
Come to discussions prepared, having read and researched material under 
study; explicitly draw on that preparation by referring to evidence from texts 
and other research on the topic or issue to stimulate a thoughtful, well-
reasoned exchange of ideas. (11-12.S.L.1a) 
 
Propel conversations by posing and responding to questions that probe 
reasoning and evidence; ensure a hearing for a full range of positions on a 
topic or issue; clarify, verify, or challenge ideas and conclusions; and promote 
divergent and creative perspectives. (11-12.S.L.1c) 
 
Respond thoughtfully to diverse perspectives; synthesize comments, claims, 
and evidence made on all sides of an issue; resolve contradictions when 
possible; and determine what additional information or research is required to 
deepen the investigation or complete the task. (11-12.S.L.1d) 
 
Adapt speech to a variety of contexts and tasks, demonstrating a command of 
formal English when indicated or appropriate. (11-12.S.L.6) 
 
Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing. (11-12.L.2) 

 
Verify the preliminary determination of the meaning of a word or phrase (e.g., 
by checking the inferred meaning in context or in a dictionary). (11-12.L.4d) 
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Motif Tracking  
 
Motif: a recurring object, concept, or structure in a work of literature. A motif may also 
be two contrasting elements in a work, such as good and evil. It can be an idea that is 
used many times in a piece of writing or music, (think: betrayal, jealousy).  
 
Example (Book of Genesis): We see the motif of separation again and again throughout 
the story. In the first chapter, God separates the light from the darkness. Abraham and 
his descendants are separate from the rest of the nation as God’s chosen people. Joseph 
is separated from his brothers in order that life might be preserved.  
 
Film Examples:  
 Smoke Signals: images and scenes of water, fire, basketball games, fry bread and 
storytelling. 
Hitchcock’s Vertigo: geometric designs, and film angles to help convey tone and theme 
development. 
The Color Purple: music, color, and flowers are woven in and out as symbols of hope and 
reconciliation.  
 
Importance of Motifs: Allows one to see main points and themes that the author is 
trying to express, in order that one might be able to interpret the work more accurately.  
Rationale of Motif Tracking: 
 
This is an active reading strategy, one that will help you engage with a text in a way 
that will deepen and expand your understanding of a novel that is otherwise removed 
from you own experiences by culture, age, and dialect. Following a literary motif will 
enable you to better understand the literary subtext and the author’s stylistic devices. 
And most importantly, we want you to develop empathy for the characters and the 
world they inhabit; a close reading and textual analysis may lead to a better 
understanding of both the character’s world and your own.  
 
Is there a difference between a motif and a symbol?  
 Symbol is something concrete that stands for something abstract  

 Motif can be concrete OR abstract and recurs again and again throughout a 
story. 

Procedure:  
In the first 3 chapters of The Kite Runner, brainstorm a list of motifs. An example of some 
of the more accessible motifs in the novel are as follows: kites, games, friendship, etc.. Next 
class, we will brainstorm a class list of the motifs you identified. Then, as we continue to 
read, you will track the development of this motif. Use the graphic organizer on the 
following page to help you follow the motifs’ development throughout the novel.  
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Periodically, I will ask you to submit your motif tracker to see how your understanding 
of motifs is progressing and to determine whether or not you can identify how the motif 
adds to your understanding of the novel. At the end of the novel, you will submit your 
entire packet for a grade.  
 
Motif Interpretation 
On this side, write the page number and the 
motif… 
 
Example: 
“I sat on a bench near a willow tree”(2).  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

On this side discuss the author’s purpose, tone, 
and your own insight… 
 
Example:  
A willow tree is also known as a “Weeping 
Willow”. Weeping willows are beautiful trees 
with graceful spreading leaves and branches. In 
this example, the main character has just 
received a phone call. A voice from his past. He is 
thinking about an incident happened when he 
was 12. There is a sadness about him. He must 
have done something regrettable because his 
friend is offering him a way out. I wonder who 
wept… 
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Scoring Rubric: Motif Tracking 
Due Date:  
 6 5 4 3 2 1 
Selects at least 
3 different 
motifs to track 
throughout 
the reading of 
the novel. 
(Passages are 
selected from 
various 
chapters).  
 

Exemplary 
ability to 
identify 
motifs 
throughout 
the reading 
of the novel.  

Excellent 
ability to 
identify 
motifs 
throughout 
the reading 
of the 
novel. 

Acceptable 
ability to 
identify 
motifs 
throughout 
the reading 
of the novel.   

Moderate 
ability to 
identify 
motifs 
throughout 
the reading 
of the novel. 

Limited 
ability to 
identify 
motifs 
throughout 
the reading 
of the 
novel. 

Lacks ability 
to identify 
motifs 
throughout 
the reading 
of the 
novel. 

Identifies 
Hosseini’s 
central ideas 
and 
determines 
how they are 
presented 
through 
motifs. 
 

Exemplary 
ability to 
identify 
author’s 
central 
ideas and 
how they 
are 
presented.  

Excellent 
ability to 
identify 
author’s 
central 
ideas and 
how they 
are 
presented. 

Acceptable 
ability to 
identify 
author’s 
central 
ideas and 
how they 
are 
presented.   

Moderate 
ability to 
identify 
author’s 
central 
ideas and 
how they 
are 
presented. 

Limited 
ability to 
identify 
author’s 
central 
ideas and 
how they 
are 
presented. 

Lacks ability 
to identify 
author’s 
central 
ideas and 
how they 
are 
presented. 

Cites strong 
and thorough 
textual 
evidence to 
support 
analysis of 
selected motif.  
 

Exemplary 
ability to 
cite strong 
textual 
evidence.  

Excellent 
ability to 
cite strong 
textual 
evidence. 

Acceptable 
ability to 
cite strong 
textual 
evidence. 

Moderate 
ability to 
cite strong 
textual 
evidence. 

Limited 
ability to 
cite strong 
textual 
evidence. 

Lacks ability 
to cite 
strong 
textual 
evidence. 

Produces clear 
and coherent 
interpretations 
of the author’s 
use of motif. 
 

Exemplary 
ability to 
produce 
clear and 
coherent 
writing. 

Excellent 
ability to 
produce 
clear and 
coherent 
writing. 

Acceptable 
ability to 
produce 
clear and 
coherent 
writing.  

Moderate 
ability to 
produce 
clear and 
coherent 
writing. 

Limited 
ability to 
produce 
clear and 
coherent 
writing. 

Lacks ability 
to produce 
clear and 
coherent 
writing. 

 
Total Score: ____________________/ 24 
Comments: _______________________________________________________________________ 
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Name___________________________________ 

 
The Kite Runner Summative Vocabulary Assessment 

 
affluent  interlude curt  nuance  furtive 
garrulous melee  oscillate trepidation nemesis 
grimace  reverie  anonymous façade  integrity 
notorious abhor  obstinate ruminate incessant   
shirk  aloof  veracity  vehement oblivious 
 

 
 
 

    
     
 

   
 
 

1. This younster is engaged in what activity from the word list? 

2.  What is the word for being famous for reasons that are a bit shady? 

3.  Which word describes the movement of the clock’s pendulum? 

1. This youngster is engaged in what activity from the word list? 

2.  What is the word for being famous for reasons that are a bit shady? 

3.  Which word describes the movement of the clock’s pendulum? 
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Please answer in complete sentences: 
 

4. Describe a way a person could demonstrate his/her integrity. 
 
  
 
 

5. If you are affluent, what do you have lots of? 
 
 
 
 

6. Under what circumstances would you be likely to see furtive behavior? 
 
 
 
 

 
7.  Does a nemesis have to be a person?  Explain your answer. 

 
 
 
 

8. Provide two different meanings for the word façade. 
 
 
 
Provide the word from the list that best matches the provided example. 
 

9. _______________  the kind of answer you might receive for a rude question 
10. _______________how people would describe you if you keep to yourself 
11. _______________what sometimes happens when large, unruly crowds gather and there is a 

catalyst 
12. _______________describes your very friendly uncle who likes to chat with everyone in sight 
13. _______________describes your face when you get a painful injection 
14. _______________when you fail to notice what’s going on around you 
15. Fact checkers are people who work for news outlets to ensure the _________________ of 

stories that are reported 
16. If you’re not ready to reveal your name to your crush, you could send him/her an 

_____________________note of admiration 
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Replace the italicized and bold words and phrases in this story with words from the list. 
 
 The shrill and  17. non-stop beeping of the smoke detector filled me with 18.  anxiety.  Was it an 
actual fire or did the steam from the shower set it off again?  I   19.  intensely dislike the sound of smoke 
detectors; they remind me of 20.  stubborn children who won’t stop chattering even after you’ve 
shushed them repeatedly.  I’d like to send a 21. forcefully composed letter to the inventor of smoke 
alarms, objecting to the obnoxiousness of the sounds they make, but I know that they have to sound 
that way to save lives.  As I began to 22.  think deeply about all the other sounds I dislike, such as 
snapping gum and loud television commercials, I realized that my sensitive ears really needed a(n) 23. 
brief break from all the noise.  I decided to 24. evade the task of investigating the smoke alarm and go 
for a stroll outdoors where I could enjoy the 25. subtle differences of various birdsongs.  I left the 
chirping smoke alarm behind and made my escape. 
 
 
17.______________ 
18.______________ 
19.______________ 
20.______________ 
21.______________ 
22.______________ 
23.______________ 
24.______________ 
25.______________ 
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Summative Assessment 
Meant to measure progress towards priority and supporting standards: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Determine two or more 
central ideas of a text and 
analyze their development 
over the course of the text, 
including how they interact 
and build on one another to 
provide a complex analysis; 
provide an objective summary 
of the text.   
(11-12 R I 2) 
 

Demonstrate 
command of 
the conventions 
of standard 
English 
capitalization, 
punctuation, 
and spelling 
when writing. 
(11-12 L 2) 

Produce clear 
and coherent 
writing in 
which the 
development, 
organization, 
and style are 
appropriate to 
task, purpose, 
and audience. 
(11-12W.4) 
 

Write arguments to 
support claims in an 
analysis of substantive 
topics or texts, using 
valid reasoning and 
relevant and sufficient 
evidence.  (11-12.W.1) 

Determine two or more 
central ideas of a text and 
analyze their development 
over the course of the text, 
including how they interact 
and build on one another to 
provide a complex analysis; 
provide an objective summary 
of the text.   
(11-12.R.I.2) 
 

Demonstrate 
command of 
the conventions 
of standard 
English 
capitalization, 
punctuation, 
and spelling 
when writing. 
(11-12.L.2) 

Write arguments to 
support claims in an 
analysis of substantive 
topics or texts, using 
valid reasoning and 
relevant and sufficient 
evidence.  (11-12.W.1) 

Cite strong and thorough textual evidence to 
support analysis of what the text says explicitly 
as well as inferences drawn from the text, 
including determining where the text leaves 
matters uncertain. (11-12.R.L.1) 
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Name_______________________ 
The Kite Runner 

Summative Assessment 
 

Part One:  Multiple Choice 1.5 points each 
 
_____ 1.  The Pashtun people ostracize the Hazara because 

a) they had once conquered them. 
b) their religious beliefs differed. 
c) the Hazaras look physically different. 
d) b and c 
e) all of the above 

 
_____ 2. Baba’s nickname, Mr. Hurricane, is a good example of 
  a) onomatopoeia.  

b) hyperbole.   
c) irony.  
d) personification.  
e)  allusion. 

 
 
_____ 3. Hosseini suggests that as a child, Amir learned about heroism from 
  a) Rahim Khan.  

b) the Mullah Fatiullah. 
  c) Ali. 
  d) John Wayne. 
  e) various religious texts. 
 
_____ 4. Amir experiences an epiphany when 
  a) Baba pretends interest in his stories. 
  b) Rahim Kahn points out that he (Amir) has “no mean streak.” 
  c)  a supernatural being appears to him. 
  d) Hassan offers valid criticism of his first story. 
  e) Hassan believes ‘imbecile” is a complimentary word. 
_____ 5. Assef functions as Amir’s foil when he 
  a)   consoles Amir. 

b)   gives him a book for his birthday. 
c) assaults Hassan. 
d) demands the kite. 
e) attacks Amir, as an adult. 

 
_____ 6. It is ironic that 

a) Baba arranges to have Hassan’s cleft lip corrected. 
b) Amir ridicules Hassan for his vanity. 
c) Amir doesn’t understand the gift his father gives to Hassan. 
d) Hassan is told that Dr. Kumar is his gift. 
e) Hassan smiles less when he recovers from the surgery. 
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_____ 7. For kite runners, the most coveted prize is 
a) the first kite that falls. 
b) the last fallen kite. 
c) to capture the last airborne kite. 
d) to win a fist fight with the champion. 
e) recognition of their engineering skills. 

 
 
_____ 8. Amir says, “That’s the thing about people who mean everything they say. 
                They think everyone else does too.”  He is commenting on Hassan’s 
  a) integrity.  

b) demeanor.  
c) charisma.  
d) reticence. 
e) naïveté. 
 

 
_____ 9. Amir thinks to himself that if he wins the kite tournament, “Then maybe my 
                 life as a ghost in this house would finally be over.”  This is an example of 
  a)  hyperbole.  

b)  simile.  
c)  metaphor.  
d)  personification. 
e)  analogy. 
 
 
 

 
______10. Hassan tells Amir that on the day of the competition, there will be no  
      monsters.  He is making an analogy with 
   a) a childhood story.   

 b) a dream.     
c) Assef’s threats.   
d) a movie. 
e) a Greek myth. 
 
 

_____ 11. Amir’s victory in the kite competition can be described as 
  a) cathartic.  

b) presumptuous.  
c) a double standard.     
d) pungent. 
e) a result of cheating. 
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_____ 12.  “Nothing was free in this world.  Maybe Hassan was the price I had to pay,  
                    the lamb I had to slay, to win Baba.” 
 
         In the sentence above, the lamb is used as 
  a) personification.  

b) a metaphor.  
c) foreshadowing.       
d) irony. 
e)  a symbol. 

 
_____ 13. When Amir does nothing to save Hassan, he risks his stature as 
  a) a foil.  

b) a sympathetic character.  
c) a round character. 

  d) a reliable narrator. 
  e) a stock character. 
 
_____ 14. Amir’s guilt has a lasting affect on him—he becomes 
  a) a bully.  

b) a loner.  
c) an introvert.   
d) an insomniac. 
e) a daredevil.. 

 
_____ 15. Amir asserts that “Baba would have never thrown me a party like that if I  
      hadn’t won the tournament.”  This reminds us that the story is told by 

a) an omniscient narrator. 
b) an unreliable narrator. 
c) a reliable narrator. 
d) a third-person narrator. 
e) a narrator whose relationship Baba is irrelevant. 

 
_____ 16.  As Amir approaches adulthood, he changes from__ to ___ 

a) a limited omniscient narrator --  an omniscient narrator. 
b) an unreliable narrator  --  a reliable narrator. 
c) a sympathetic character – not a sympathetic character. 
d) an omniscient narrator – a limited omniscient narrator. 
e) a sympathetic character to an unsympathetic character. 

 
_____ 17.  In a final act of loyalty, Hassan 

a) gives Amir the book of children stories he’d loved for so long. 
b) refuses to tell his father that Amir saw the rape and did nothing. 
c) returns the money stolen by Assef. 
d) builds a special kite but later destroys it. 
e) convinces his father to keep secret the reason they must leave Baba’s home. 
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_____ 18. When Baba moves to the United States, he 
  a) becomes less judgmental and dictatorial. 
  b) shifts his hatred of Russians to the hatred of Iranians. 
  c) finds California interesting with all its movie stars. 
  c)  lowers his expectations of Amir’s “manliness.” 
  e) integrates easily into his new social milieu (surroundings). 
 
_____ 19.  When Amir graduates from college, Baba feels 
  a) jealous and resentful of his sacrifice for Amir. 
  b) motivated to attend adult education classes. 
  c) proud and celebratory. 
  d) fear for his son. 
  e) nothing that the reader can detect. 
 
_____ 20. Baba gives Amir __ for a graduation gift 
  a) a car. 
  b) his inheritance. 
  c) a ceremonial kite. 
  c) the phone number of General Taheri. 
  d) a neighborhood “block party.” 
 
_____ 21. Courting Soraya makes Amir painfully aware of 
  a) their very different family backgrounds. 
  b) the Afghan double standard of gender. 
  c)  his physical inadequacies. 
  c) his inadequacies as a young writer. 
  d) the varied socio-economic class differences in America. 
 
_____ 22. Soraya makes Amir feel ashamed that he neglected to 
  a) ask her father’s permission to marry her. 
  b) teach Hassan how to read. 
  c) support her decision to go to college. 
  d) write a farewell letter to Rahim Kahn. 
  e) maintain the friendships he had in Kabul. 
_____ 23. Baba’s “last fatherly duty” is to 
  a) ask permission for Amir to marry Soraya. 
  b) tell Amir that Soraya had been with another man. 
  c) attend Amir’s wedding. 
  d) encourage Amir and Soraya to have children. 
  e) offer to pay for the wedding. 
 
_____ 24. Khala Jamila (Soraya’s mother) is a source of irritation because of her 
  a) long soliloquies about her health. 
  b) cloying attention and concern for Amir and Soraya. 
  c) resentment towards her husband’s tyranny. 
  d) A and B 
  e) B and C 
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_____ 25. The reader infers from Rahim’s story that 
  a) Hassan never fully forgave Amir for abandoning him. 
  b) he (Rahim) wishes to move to America. 
  c) Sanaubar had a change of heart toward her son, Hassan. 
  d) Assef is now a Taliban leader. 
  e) Assef would never join the Taliban. 
 
_____ 26. Farid accuses Amir of having always been a tourist because of Amir’s 
  a) collection of travel brochures.  

b) American citizenship. 
  c) unconcealed disgust at the changes in Afghanistan. 
  d) attitude. 
  e) wealth. 
 
 
_____ 27. The object most likely to be symbolic is: 
  a) Amir’s childhood home. 
  b) Amir’s first published novel. 
  c) the Mullah Nasruddin jokes.  (266) 
  d) the pomegranate tree outside Amir’s home. 
  e) Taliban membership. 
 
 
 
_____ 28. Assef’s story of his captivity is an example of: 
  a) foreshadowing     

 b) a paradox   
c) exposition       
d) juxtaposition        
d) denouement 
 
 
 

 
_____ 29. “My body was broken—just how badly I wouldn’t find out until later—but I  
        felt healed. 
 
  The above is an example of: 
 
  a) an epiphany        

 b) an allusion           
c) catharsis         
d) mood/tone 
e) author’s purpose. 
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_____ 30. To Amir’s surprise, Sohrab admits that he feels ___ for fending off Assef. 
 
  a) pride  

b) guilt   
c) ambivalence  
d) nothing 
e) shame 

 
_____ 31. Probably in an attempt at foreshadowing, Amir discovers that Ray Andrews’  
      daughter (immigration officer) 
 
  a) committed suicide  

b) defied her father repeatedly 
c) immigrated to America 

  d) married a Talibani official 
  e) was adopted 
 
_____ 32. Hosseini’s characters are organized in pairs for the purpose of 
 
  a) Western understanding of extremism. 
  b) the story’s resolution. 
  c) revealing Amir’s guilt and redemption. 
  d) character development. 
  e) demonstrating a paradox. 
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Part Two:  Essay 
 
Choose one prompt from the following three choices to write a well-organized one to two-page essay 
that thoroughly addresses the prompt. You may use your class discussion/directed notes. 
 
Choice A: 
 
A boy who won’t stand up for himself becomes a man who can’t stand up for anything. 
( p.22) 
 
Explain the context of this quotation and its significance in terms of one of the novel’s central themes.  
Your response must include three specific textual references. 
 
 
Choice B: 
 
Describe the nature of Amir’s relationship with Baba.  Explain how three of the following affect their 
relationship: 

• Hassan’s rape 
• Rahim 
• Their move to the United States 
• Soraya 
• The passage of time 

 
Choice C: 
 
Isolate three important moments in Amir’s life that illustrate the theme of guilt and redemptionand 
analyze their impact on his moral education. 
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Unit 3 Assessment Rubric for Essay: The Kite Runner 

 
 6 5 4 3 2 1 

Cite strong and 
thorough textual 
evidence to support 
analysis of what the 
text says explicitly as 
well as inferences 
drawn from the text, 
including determining 
where the text leaves 
matters uncertain. (11-
12.R.L.1) 

Exemplary citation 
and thorough textual 
evidence to support 
analysis of what the 
text says explicitly as 
well as inferences 
drawn from the text, 
including determining 
where the text leaves 
matters uncertain. 

Excellent citation and 
thorough textual 
evidence to support 
analysis of what the 
text says explicitly as 
well as inferences 
drawn from the text, 
including determining 
where the text leaves 
matters uncertain. 

Moderate citation and 
thorough textual 
evidence to support 
analysis of what the 
text says explicitly as 
well as inferences 
drawn from the text, 
including determining 
where the text leaves 
matters uncertain. 

Acceptable citation 
and thorough textual 
evidence to support 
analysis of what the 
text says explicitly as 
well as inferences 
drawn from the text, 
including determining 
where the text leaves 
matters uncertain. 

Limited citation and 
thorough textual 
evidence to support 
analysis of what the 
text says explicitly as 
well as inferences 
drawn from the text, 
including determining 
where the text leaves 
matters uncertain. 

No citation and 
thorough textual 
evidence to support 
analysis of what the 
text says explicitly as 
well as inferences 
drawn from the text, 
including 
determining where 
the text leaves 
matters uncertain. 

Write arguments to 
support claims in an 
analysis of substantive 
topics or texts, using 
valid reasoning and 
relevant and sufficient 
evidence. (11-12.W.1) 

Exemplary argument 
that supports claims in 
an analysis of 
substantive 
topics/texts, using 
valid reasoning and 
relevant and sufficient 
evidence. 

Excellent argument 
that supports claims 
in an analysis of 
substantive 
topics/texts, using 
valid reasoning and 
relevant and sufficient 
evidence. 

Moderate argument 
that supports claims in 
an analysis of 
substantive 
topics/texts, using 
valid reasoning and 
relevant and sufficient 
evidence. 

Acceptable argument 
that supports claims in 
an analysis of 
substantive 
topics/texts, using 
valid reasoning and 
relevant and sufficient 
evidence. 

Limited argument that 
supports claims in an 
analysis of substantive 
topics/texts, using 
valid reasoning and 
relevant and sufficient 
evidence. 

Lacks an argument 
that supports claims 
in an analysis of 
substantive 
topics/texts, using 
valid reasoning and 
relevant and 
sufficient evidence. 

Determine two or 
more central ideas of a 
text and analyze their 
development over the 
course of the text, 
including how they 
interact and build on 
one another to provide 
a complex analysis; 
provide an objective 
summary of the 
text.(11-12.R.I.2) 

Exemplary 
determination of two 
or more central ideas 
of a text and analyze 
their development over 
the course of the text, 
including how they 
interact and build on 
one another to provide 
a complex analysis 

Excellent 
determination of two 
or more central ideas 
of a text and analyze 
their development 
over the course of the 
text, including how 
they interact and build 
on one another to 
provide a complex 
analysis 

Moderate 
determination of two 
or more central ideas 
of a text and analyze 
their development 
over the course of the 
text, including how 
they interact and build 
on one another to 
provide a complex 
analysis 

Acceptable 
determination of two 
or more central ideas 
of a text and analyze 
their development over 
the course of the text, 
including how they 
interact and build on 
one another to provide 
a complex analysis 

Limited determination 
of two or more central 
ideas of a text and 
analyze their 
development over the 
course of the text, 
including how they 
interact and build on 
one another to provide 
a complex analysis 

No determination of 
two or more central 
ideas of a text or 
analysis of their 
development over the 
course of the text, 
including how they 
interact and build on 
one another to 
provide a complex 
analysis 

Produce clear and 
coherent writing in 
which the 
development, 
organization, and style 
are appropriate to 
task, purpose, and 
audience. (11-12W.4) 

 Excellent production 
of clear and coherent 
writing in which the 
development, 
organization, and 
style are appropriate 
to task, purpose and 
audience 

 Acceptable production 
of clear and coherent 
writing in which the 
development, 
organization, and style 
are appropriate to task, 
purpose and audience 

 Lacks production of 
clear and coherent 
writing in which the 
development, 
organization, and 
style are appropriate 
to task, purpose and 
audience. 

Demonstrate 
command of the 
conventions of 
standard English 
capitalization, 
punctuation, and 
spelling when writing. 
(11-12L.2) 

 Excellent 
demonstration of  
command of the 
conventions of 
standard English 
capitalization, 
punctuation, and 
spelling when writing 

 Acceptable 
demonstration of  
command of the 
conventions of 
standard English 
capitalization, 
punctuation, and 
spelling when writing 

 Lacks demonstration 
of command of the 
conventions of 
standard English 
capitalization, 
punctuation, and 
spelling when writing 

Percentages 100 90 80 70 60 50 
 
Score________Comments__________________________________________________________________________________________________________________

___________________________________________________________________________________________________________________________
__________________________________________________________________________________________________________________________
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Name_______________________ 

The Kite Runner 
Summative Assessment (2) 

 
Part One:  Multiple Choice 1 point each 
 
_____ 1.  The Pashtun people ostracize the Hazara because 

f) they had once conquered them. 
g) their religious beliefs differed. 
h) the Hazaras look physically different. 
i) b and c 
j) all of the above 

 
 
_____ 2. Baba’s nickname, Mr. Hurricane, is a good example of 
  a) onomatopoeia.  

b) hyperbole.   
c) irony.  
d) personification.  
e)  allusion. 

 
_____ 3. Hosseini suggests that as a child, Amir learned about heroism from 
  a) Rahim Khan.  

b) the Mullah Fatiullah. 
  c) Ali. 
  d) John Wayne. 
  e) various religious texts. 
 
 
_____ 4. Assef functions as Amir’s foil when he 
  a)   consoles Amir. 

b)   gives him a book for his birthday. 
f) assaults Hassan. 
g) demands the kite. 
h) attacks Amir, as an adult. 

 
 
_____ 5. It is ironic that 

f) Baba arranges to have Hassan’s cleft lip corrected. 
g) Amir ridicules Hassan for his vanity. 
h) Amir doesn’t understand the gift his father gives to Hassan. 
i) Hassan is told that Dr. Kumar is his gift. 
j) Hassan smiles less when he recovers from the surgery. 
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_____ 6. For kite runners, the most coveted prize is 
f) the first kite that falls. 
g) the last fallen kite. 
h) to capture the last airborne kite. 
i) to win a fist fight with the champion. 
j) recognition of their engineering skills. 
 

 
_____ 7. Amir thinks to himself that if he wins the kite tournament, “Then maybe my 
                 life as a ghost in this house would finally be over.”  This is an example of 
  a)  hyperbole.   

b)  metaphor.  
c)  personification. 
d)  analogy. 

 
______8. Hassan tells Amir that on the day of the competition, there will be no  
      monsters.  He is alluding to 
   a) a childhood story.   

 b) a dream.     
c) Assef’s threats.   
d) a movie. 
e) a Greek myth. 
 

_____9. Amir’s victory in the kite competition can be described as 
  a) cathartic.  

b) presumptuous.  
c) a double standard.     
d) pungent. 
e) a result of cheating. 

 
_____ 10.  “Nothing was free in this world.  Maybe Hassan was the price I had to pay,  
                    the lamb I had to slay, to win Baba.” 
 
         In the sentence above, the lamb is used as 
  a) personification.  

b) foreshadowing.       
c) irony. 
d)  a symbol. 

 
_____ 11. When Amir does nothing to save Hassan, he risks his stature as 
  a) a foil.  

b) a sympathetic character.  
c) a round character. 

  d) a reliable narrator. 
  e) a stock character. 
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_____ 12. Amir’s guilt has a lasting effect on him—he becomes 
  a) a bully.  

b) a loner.  
c) an introvert.   
d) an insomniac. 
e) a daredevil. 

. 
 
_____ 13. Amir asserts that “Baba would have never thrown me a party like that if I  
      hadn’t won the tournament.”  This reminds us that the story is told by 

f) an omniscient narrator. 
g) an unreliable narrator. 
h) a reliable narrator. 
i) a third-person narrator. 
j) a narrator whose relationship Baba is irrelevant. 

 
 
 
_____ 14.  As Amir approaches adulthood, he changes from__ to ___ 

f) a limited omniscient narrator --  an omniscient narrator. 
g) an unreliable narrator  --  a reliable narrator. 
h) a sympathetic character – not a sympathetic character. 
i) an omniscient narrator – a limited omniscient narrator. 
j) a sympathetic character to an unsympathetic character. 

 
 
 
_____ 15.  In a final act of loyalty, Hassan 

f) gives Amir the book of children stories he’d loved for so long. 
g) refuses to tell his father that Amir saw the rape and did nothing. 
h) returns the money stolen by Assef. 
i) builds a special kite but later destroys it. 
j) convinces his father to keep secret the reason they must leave Baba’s home. 

 
 
_____ 16.  When Amir graduates from college, Baba feels 
  a) jealous and resentful of his sacrifice for Amir. 
  b) motivated to attend adult education classes. 
  c) proud and celebratory. 
  d) fear for his son. 
  e) nothing that the reader can detect. 
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_____ 17. Baba gives Amir __ for a graduation gift 
  a) a car. 
  b) his inheritance. 
  c) a ceremonial kite. 
  c) the phone number of General Taheri. 
  d) a neighborhood “block party.” 
 
_____ 18. Courting Soraya makes Amir painfully aware of 
  a) their very different family backgrounds. 
  b) the Afghan double standard of gender. 
  c)  his physical inadequacies. 
  c) his inadequacies as a young writer. 
  d) the varied socio-economic class differences in America. 
 
 
_____ 19. Soraya makes Amir feel ashamed that he neglected to 
  a) ask her father’s permission to marry her. 
  b) teach Hassan how to read. 
  c) support her decision to go to college. 
  d) write a farewell letter to Rahim Kahn. 
  e) maintain the friendships he had in Kabul. 
 
 
_____ 20. Baba’s “last fatherly duty” is to 
  a) ask permission for Amir to marry Soraya. 
  b) tell Amir that Soraya had been with another man. 
  c) attend Amir’s wedding. 
  d) encourage Amir and Soraya to have children. 
  e) offer to pay for the wedding. 
 
_____ 21. Khala Jamila (Soraya’s mother) is a source of irritation because of her 
  a) long soliloquies about her health. 
  b) cloying attention and concern for Amir and Soraya. 
  c) resentment towards her husband’s tyranny. 
  d) A and B 
  e) B and C 
 
_____ 22. The reader infers from Rahim’s story that 
  a) Hassan never fully forgave Amir for abandoning him. 
  b) he (Rahim) wishes to move to America. 
  c) Sanaubar had a change of heart toward her son, Hassan. 
  d) Assef is now a Taliban leader. 
  e) Assef would never join the Taliban. 
 
 
 
 
 



   
 Revised 6 March 2013 

_____ 23. Farid accuses Amir of having always been a tourist because of Amir’s 
  a) collection of travel brochures.  

b) American citizenship. 
  c) unconcealed disgust at the changes in Afghanistan. 
  d) attitude. 
  e) wealth. 
 
 
_____ 24. The object most likely to be symbolic is: 
  a) Amir’s childhood home. 
  b) Amir’s first published novel. 
  c) the Mullah Nasruddin jokes.  (266) 
  d) the pomegranate tree outside Amir’s home. 
  e) Taliban membership. 
 
 
 
_____ 25. Assef’s story of his captivity is an example of: 
  a) foreshadowing     

 b) a paradox   
c) exposition       
d) juxtaposition        
d) denouement 
 

 
_____ 26. “My body was broken—just how badly I wouldn’t find out until later—but I  
        felt healed. 
 
  The above is an example of: 
 
  a) an epiphany        

 b) an allusion           
c) catharsis         
d) mood/tone 
e) author’s purpose. 

 
_____ 27. To Amir’s surprise, Sohrab admits that he feels ___ for fending off Assef. 
 
  a) pride  

b) guilt    
c) nothing 
e) brave 
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_____ 28. Probably in an attempt at foreshadowing, Amir discovers that Ray Andrews’  
      daughter (immigration officer) 
 
  a) committed suicide  

b) defied her father repeatedly 
c) immigrated to America 

  d) married a Talibani official 
  e) was adopted 
 
 
Essay responses will be scored holistically using the 6-point rubric on the following page.  
 
Part Two:  Text Analysis 
Select ONE of the quotations. Explain the context of this quotation and its significance in terms of one of 
the novel’s central themes.  Your response must include three specific textual references. 
 
A boy who won’t stand up for himself becomes a man who can’t stand up for anything. 
( p.22) 

OR 
 

“Closing Sohrab’s door, I wondered if that was how forgiveness budded, not with the fanfare of 
epiphany, but with pain gathering its things, packing up and slipping away unannounced in the middle of 
the night” (360). 
 
 
 
Part Three: Essay 
Select one of the two essay prompts and write a well-developed response using specific examples from 
the novel to support your claims.  
 
1) Describe the nature of Amir’s relationship with Baba.  Explain how three of the following affect their 
relationship: 

• Hassan’s rape 
• Rahim 
• Their move to the United States 
• Soraya 
• The passage of time 

 
 
2) Isolate three important moments in Amir’s life that illustrate the theme of guilt and redemption and 
analyze their impact on his moral education (think- development, maturity, conscience). 
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Student Name: __________________________________________ 
 
 
Part One: Multiple Choice (28 points) 
 
 
1. 
 

15. 

2. 
 

16. 

3. 
 

17. 

4. 
 

18. 

5. 
 

19. 

6. 
 

20. 

7. 
 

21. 

8. 
 

22. 

9. 
 

23. 

10. 
 

24. 

11. 
 

25. 

12. 
 

26. 

13. 
 

27. 

14. 
 

28. 
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Part Two: Quote Analysis  
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Part Three: Essay Response   
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Subject(s) English language arts 
Grade/Course Grade 12 
Unit of Study Analyzing and Using Varied Crafts and Structures (Unit 4) 
Unit Type(s) X Skills-based         ❑ Thematic 
Pacing  18 instructional days (six curricular weeks) 
 

Overarching Standards (OS) 

By the end of grade 12, read and comprehend literature, including stories, dramas, and 
poems, in the grades 11-CCR text complexity band proficiently, with scaffolding as 
needed at the high end of the range.  (11.R.L.10) 
 
By the end of grade 12, read and comprehend literary nonfiction in the grades 11-CCR 
text complexity band proficiently, with scaffolding as needed at the high end of the range.  
(11.R.I.10) 
 
Develop and strengthen writing as needed by planning, revising, editing, rewriting, or 
trying a new approach, focusing on addressing what is most significant for a specific 
purpose or audience. (Editing for conventions should demonstrate command of Language 
standards 1-3 up to and including grades 11-12.)  (11-12.W.5) 
 
Acquire and use accurately general academic and domain-specific words and phrases, 
sufficient for reading, writing, speaking, and listening at the college and career readiness 
level; demonstrate independence in gathering vocabulary knowledge when considering a 
word or phrase important to comprehension or expression. (11-12.L.6) 
 

CCSS Priority Standards 
Determine the meaning of words and phrases as they are used in the text, including 
figurative and connotative meanings; analyze the impact of specific word choices on 
meaning and tone, including words with multiple meanings or language that is particularly 
fresh, engaging, or beautiful. (Include Shakespeare as well as other authors.)  (11-12.R.L.4) 
 
Analyze how an author’s choices concerning how to structure specific parts of a text (e.g., 
the choice of where to begin or end a story, the choice to provide a comedic or tragic 
resolution) contribute to its overall structure and meaning as well as its aesthetic impact.  
(11-12.R.L.5) 
 
Analyze multiple interpretations of a story, drama, or poem (e.g., recorded or live 
production of a play or recorded novel or poetry), evaluating how each version interprets 
the source text. (Include at least one play by Shakespeare and one play by an American 
dramatist.) (11-12.R.L.7) 
 
Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing 
the stance, premises, links among ideas, word choice, points of emphasis, and tone used.  
(11-12.S.L.3) 



 
 
 
Apply knowledge of language to understand how language functions in different contexts, 
to make effective choices for meaning or style, and to comprehend more fully when reading 
or listening.  (11-12.L.3) 
 
Vary syntax for effect, consulting references (e.g., Tufte’s Artful Sentences) for guidance as 
needed; apply an understanding of syntax to the study of complex texts when reading.  (11-
12.L.3a) 
 
Determine or clarify the meaning of unknown and multiple-meaning words and phrases 
based on grades 11-12 reading and content, choosing flexibly from a range of strategies.  
(11-12.L.4) 
 
Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s position 
or function in a sentence) as a clue to the meaning of a word or phrase.  (11-12.L.4a) 
 
Consult general and specialized reference material (e.g., dictionaries, glossaries, 
thesauruses), both print and digital, to find the pronunciation of a word or determine or 
clarify its precise meaning, its part of speech, its etymology, or its standard usage.  (11-
12.L.4c) 
 
Demonstrate understanding of figurative language, word relationships, and nuances in 
word meanings.  (11-12.L.5) 
 
Analyze nuances in the meaning of words with similar denotations.  (11-12.L.5b) 
 
 

CCSS Supporting Standards 
Cite strong and thorough textual evidence to support analysis of what the text says explicitly as 
well as inferences drawn from the text, including determining where the text leaves matters 
uncertain. (11-12.R.L.1) 
 
Determine two or more themes or central ideas of a text and analyze their development over the 
course of the text, including how they interact and build on one another to produce a complex 
account; provide an objective summary of the text. (11-12.R.L.2) 
 
Analyze the impact of the author’s choices regarding how to develop and relate elements of a 
story or drama (e.g., where a story is set, how the action is ordered, how the characters are 
introduced and developed). (11-12.R.L.3) 
 
Analyze a case in which grasping point of view requires distinguishing what is directly stated in 
a text from what is really meant (e.g., satire, sarcasm, irony, or understatement). (11-12.R.L.6) 
 
Cite strong and thorough textual evidence to support analysis of what the text says explicitly as 



well as inferences drawn from the text, including determining where the text leaves matters 
uncertain. (11-12.I.T.1) 
 
Determine two or more central ideas of a text and analyze their development over the course of 
the text, including how they interact and build on one another to provide a complex analysis; 
provide an objective summary of the text. (11-12.I.T.2) 
 
Determine the meaning of words and phrases as they are used in a text, including figurative, 
connotative, and technical meanings; analyze how an author uses and refines the meaning of a 
key term or terms over the course of a text (e.g., how Madison defines faction in Federalist No. 
10). (11-12.I.T.4) 
 
Analyze and evaluate the effectiveness of the structure an author uses in his or her exposition or 
argument, including whether the structure makes points clear, convincing, and engaging. (11-
12.I.T.5) 
 
Determine an author’s point of view or purpose in a text in which the rhetoric is particularly 
effective, analyzing how style and content contribute to the power, persuasiveness, or beauty of 
the text.  (11-12.I.T.6) 
 
Write arguments to support claims in an analysis of substantive topics or texts, using valid 
reasoning and relevant and sufficient evidence. (11-12.W.1) 
 
Introduce precise, knowledgeable claim(s), establish the significance of the claim(s), distinguish 
the claim(s) from alternate or opposing claims, and create an organization that logically 
sequences claim(s), counterclaims, reasons, and evidence. (11-12.W.1a) 
 
Develop claim(s) and counterclaims fairly and thoroughly, supplying the most relevant evidence 
for each while pointing out the strengths and limitations of both in a manner that anticipates the 
audience’s knowledge level, concerns, values, and possible biases. (11-12.W.1b) 
 
Use words, phrases, and clauses as well as varied syntax to link the major sections of the text, 
create cohesion, and clarify the relationships between claim(s) and reasons, between reasons and 
evidence, and between claim(s) and counterclaims. (11-12.W.1c) 
 
Establish and maintain a formal style and objective tone while attending to the norms and 
conventions of the discipline in which they are writing. (11-12.W.1d) 
 
Provide a concluding statement/section that follows from/supports the argument presented. (11-
12.W.1e) 
 
Write informative/explanatory texts to examine and convey complex ideas, concepts, and info 
clearly and accurately through the effective selection, organization, and analysis of content. (11-
12.W.2) 
 
Introduce a topic; organize complex ideas, concepts, and information so that each new element 



builds on that which precedes it to create a unified whole; include formatting (e.g., headings), 
graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension. (11-
12.W.2a) 
 
Develop the topic thoroughly by selecting the most significant and relevant facts, extended 
definitions, concrete details, quotations, or other information and examples appropriate to the 
audience’s knowledge of the topic. (11-12.W.2b) 
 
Use appropriate and varied transitions and syntax to link the major sections of the text, create 
cohesion, and clarify the relationships among complex ideas and concepts. (11-12.W.2c) 
 
 
Use precise language, domain-specific vocabulary, and techniques such as metaphor, simile, and 
analogy to manage the complexity of the topic. (11-12.W.2d) 
 
Establish and maintain a formal style and objective tone while attending to the norms and 
conventions of the discipline in which they are writing. (11-12.W.2e) 
 
Provide a concluding statement or section that follows from and supports the information or 
explanation presented (e.g., articulating implications or the significance of the topic). (11-
12.W.2f) 
 
Write narratives to develop real or imagined experiences or events using effective technique, 
well chosen details, and well-structured event sequences. (11-12.W.3) 
 
Engage and orient the reader by setting out a problem, situation, or observation and its 
significance, establishing one or multiple point(s) of view, and introducing a narrator and/or 
characters; create a smooth progression of experiences or events. (11-12.W.3a) 
 
Use narrative techniques, such as dialogue, pacing, description, reflection, and multiple plot 
lines, to develop experiences, events, and/or characters. (11-12.W.3b) 
 
Use a variety of techniques to sequence events so that they build on one another to create a 
coherent whole and build toward a particular tone and outcome (e.g., a sense of mystery, 
suspense, growth, or resolution). (11-12.W.3c) 
 
Use precise words and phrases, telling details, and sensory language to convey a vivid picture of 
the experiences, events, setting, and/or characters. (11-12.W.3d) 
 
Provide a conclusion that follows from and reflects on what is experienced, observed, or 
resolved over the course of the narrative. (11-12.W.3e) 
 
Produce clear and coherent writing in which the development, organization, and style are 
appropriate to task, purpose, and audience. (11-12.W.4) 
 
Write routinely over extended time frames (time for research, reflection, and revision) and 



shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and 
audiences. (11-12.W.10) 
 
Initiate and participate effectively in a range of collaborative discussions (one on-one, in groups, 
and teacher-led) with diverse partners on grades 11–12 topics, texts, and issues, building on 
others’ ideas and expressing their own clearly and persuasively. (11-12.S.L.1) 
 
Come to discussions prepared, having read and researched material under study; explicitly draw 
on that preparation by referring to evidence from texts and other research on the topic or issue to 
stimulate a thoughtful, well-reasoned exchange of ideas. (11-12.S.L.1a) 
 
Work with peers to promote civil, democratic discussions and decision-making, set clear goals 
and deadlines, and establish individual roles as needed. (11-12.S.L.1b) 
 
Propel conversations by posing and responding to questions that probe reasoning and evidence; 
ensure a hearing for a full range of positions on a topic or issue; clarify, verify, or challenge 
ideas and conclusions; and promote divergent and creative perspectives. (11-12.S.L.1c) 
 
Respond thoughtfully to diverse perspectives; synthesize comments, claims, and evidence made 
on all sides of an issue; resolve contradictions when possible; and determine what additional 
information or research is required to deepen the investigation or complete the task. (11-
12.S.L.1d) 
 
Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English 
when indicated or appropriate. (11-12.S.L.6) 
 
Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing. (11-12.L.2) 
 
Spell correctly. (11-12.L.2b) 
 
Identify and correctly use patterns of word changes that indicate different meanings or parts of 
speech (e.g., conceive, conception, conceivable). (11-12.L.4b) 
 
Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the 
inferred meaning in context or in a dictionary). (11-12.L.4d) 
 
Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their role in the text. 
(11-12.L.5a) 
 

Essential Questions  
1.  What is the function of diction in literature? 
2.  How do authors’ aesthetic choices function to create meaning? 
3.  What elements do speakers need to employ to create effective oration? 
4.  How can effective syntax and precision and expressiveness of word choice enhance writing? 
 

Standardized Assessment Correlations 



(State, College and Career) 
Expectations for Learning (in development)  
This information will be included as it is developed at the national level. CT is a governing 
member of the Smarter Balanced Assessment Consortium (SBAC) and has input into the 
development of the assessment. 
 

Resources  
Hamlet, a play by William Shakespeare 
Hamlet, a film directed by M. Almereyda 
A. Rimbaud poem “Ophelia” 
Historical background information 
Critical essay – John Dover Wilson “Hamlet and Ophelia” 
“Suicide Is Painless” lyrics (MASH) 
Kurt Vonnegut “A Man Without a Country” 
film reviews from The New Yorker, The New York Times, and The Village Voice 
 



 

 
Vocabulary  

incensed  extremity gratis   harbinger impious 

perusal              martial  purge   pestilent obscure 

diligent  paragon savory   temperance requite 

impetuous  amity  commended  abhorred visage  

dearth   paradox usurp   chronicles germane 
 
Unwrapped Priority Standards 

Skills 
What must students do? 

Concepts 
What must students know? 

Bloom’s 
Taxonomy 

Levels 
DETERMINE 
 
 
 
ANALYZE 

meaning of words and phrases 
• figurative 
• connotative 

 
impact of specific word choices on meaning and 
tone 

• words with multiple meanings 
• language that is particularly fresh, 

engaging, or beautiful 

5 

ANALYZE how an author’s choices concerning how to 
structure specific parts of a text contributes to: 

• overall structure 
• overall meaning 
• aesthetic impact 

5 

ANALYZE 
 
EVALUATE 

multiple interpretations of a story, drama, or 
poem 
 
how each version interprets the source text 

5 

EVALUATE 
 
 
 
 
ASSESS 

a speaker’s 
• point of view 
• reasoning 
• use of evidence and rhetoric 

 
• stance 
• premises 
• links among ideas 
• word choices 
• points of emphasis 

5 



• tone 
APPLY knowledge of language to: 

• understand how language functions in 
different contexts 

• make effective choices for meaning or 
style 

• comprehend more fully when reading or 
listening 

5 

VARY 
 
APPLY 

Syntax for effect 
 
An understanding of syntax to the study of 
complex texts 

5 

DETERMINE/CLARIFY Meaning of unknown and multiple-meaning 
words 4 

USE Context as a clue to the meaning of a word or 
phrase 4 

CONSULT General and specialized reference material to 
fine: 

• pronunciation 
• precise meaning 
• part of speech 
• etymology 
• standard usage 

4 

DEMONSTRATE Understanding of: 
• figurative language 
• word relationships 
• nuances in word meanings 

5 

ANALYZE Nuances in the meaning of words with similar 
denotations 5 

 
Points of Emphasis 
Act I………...……scenes i, ii, iii, iv, and v Standards Addressed 
Points of emphasis: 
• Understanding cast of characters and historical 

background 
• The cultural transition from Middle Ages to the 

Renaissance  
• Definition of tragedy with emphasis on 

Shakespearean tragedy  
 
Possible topics for discussion/journal 
response of scene i: 
• Student generated questions for discussion and 

written responses: plot, literal/figurative 
interpretation, and critical thinking 

• How Shakespeare creates tone and foreshadowing 

Cite strong and thorough textual evidence to support analysis 
of what the text says explicitly as well as inferences drawn 
from the text, including determining where the text leaves 
matters uncertain. (11-12.R.L.1) 
 
Determine two or more themes or central ideas of a text and 
analyze their development over the course of the text, 
including how they interact and build on one another to 
produce a complex account; provide an objective summary of 
the text. (11-12.R.L.2) 
 
Analyze how an author’s choices concerning how to structure 
specific parts of a text (e.g., the choice of where to begin or 
end a story, the choice to provide a comedic or tragic 
resolution) contribute to its overall structure and meaning as 
well as its aesthetic impact. (11-12.R.L.5) 
 
Write arguments to support claims in an analysis of substantive 



• Literary devices 
• Cultural understanding of the afterlife  
 
Possible topics for discussion/journal 
response of scene ii: 
• Student generated questions for discussion and   

written responses: plot, literal/figurative 
interpretation, and critical thinking 

• Understanding cast of characters 
• How Shakespeare creates tone and foreshadowing 
• Literary devices 
• Main conflicts and premise 

  
Possible topics for discussion/journal 
response of scene iii: 
• Student generated questions for discussion and 

written responses: plot, literal/figurative 
interpretation, and critical thinking 

• Gender roles 
 

Possible topics for discussion/journal 
response of scene iv: 
• Student generated questions for discussion and 

written responses: plot, literal/figurative 
interpretation, and critical thinking 

• Figurative language 
   

Possible topics for discussion/journal 
response of scene v: 
• Student generated questions for discussion and      

written responses: plot, literal/figurative 
interpretation, and critical thinking 

• Revenge as a moral choice/imperative 
   

topics or texts, using valid reasoning and relevant and 
sufficient evidence. (11-12.W.1) 
 
Write informative/explanatory texts to examine and convey 
complex ideas, concepts, and info clearly and accurately 
through the effective selection, organization, and analysis of 
content. (11-12.W.2) 
 
Produce clear and coherent writing in which the development, 
organization, and style are appropriate to task, purpose, and 
audience. (11-12.W.4) 
 
Write routinely over extended time frames (time for research, 
reflection, and revision) and shorter time frames (a single 
sitting or a day or two) for a range of tasks, purposes, and 
audiences. (11-12.W.10) 
 
Initiate and participate effectively in a range of collaborative 
discussions (one on-one, in groups, and teacher-led) with 
diverse partners on grades 11–12 topics, texts, and issues, 
building on others’ ideas and expressing their own clearly and 
persuasively. (11-12.S.L.1) 
 
Come to discussions prepared, having read and researched 
material under study; explicitly draw on that preparation by 
referring to evidence from texts and other research on the topic 
or issue to stimulate a thoughtful, well-reasoned exchange of 
ideas. (11-12.S.L.1a) 
 
Work with peers to promote civil, democratic discussions and 
decision-making, set clear goals and deadlines, and establish 
individual roles as needed. (11-12.S.L.1b) 
 
Propel conversations by posing and responding to questions 
that probe reasoning and evidence; ensure a hearing for a full 
range of positions on a topic or issue; clarify, verify, or 
challenge ideas and conclusions; and promote divergent and 
creative perspectives. (11-12.S.L.1c) 
 
Respond thoughtfully to diverse perspectives; synthesize 
comments, claims, and evidence made on all sides of an issue; 
resolve contradictions when possible; and determine what 
additional information or research is required to deepen the 
investigation or complete the task. (11-12.S.L.1d) 
 
Evaluate a speaker’s point of view, reasoning, and use of 
evidence and rhetoric, assessing the stance, premises, links 
among ideas, word choice, points of emphasis, and tone used. 
(11-12.S.L.3) 
 
Adapt speech to a variety of contexts and tasks, demonstrating 
a command of formal English when indicated or appropriate. 
(11-12.S.L.6) 
 
Demonstrate command of the conventions of standard English 
grammar and usage when writing or speaking. (11-12.L.1) 
 
 
 
 

 



Act II……………...…...……scenes i and ii Standards Addressed 
Points of emphasis: 
•   Deceit 
•   Reality versus illusion 
•   The politics of family dynamics 
 
Possible topics for discussion/journal 
response of scene i: 
• Student generated questions for discussion and 

written responses: plot, literal/figurative 
interpretation, and critical thinking 

• Hamlet’s pretext of insanity 
• Parental authority 
 
Possible topics for discussion/journal 
response of scene ii: 
•   Student generated questions for discussion and 

written  
  responses: plot, literal/figurative interpretation, and  
  critical thinking 

•   Political intrigue 
•   Betrayal of trust 
•   Hamlet’s use of the play within a play 
•   Fiction as the mirror of one’s self 
•   Hamlet’s attempt to understand himself 

Cite strong and thorough textual evidence to support analysis 
of what the text says explicitly as well as inferences drawn 
from the text, including determining where the text leaves 
matters uncertain. (11-12.R.L.1) 
 
Determine two or more themes or central ideas of a text and 
analyze their development over the course of the text, 
including how they interact and build on one another to 
produce a complex account; provide an objective summary of 
the text. (11-12.R.L.2) 
 
Analyze how an author’s choices concerning how to structure 
specific parts of a text (e.g., the choice of where to begin or 
end a story, the choice to provide a comedic or tragic 
resolution) contribute to its overall structure and meaning as 
well as its aesthetic impact. (11-12.R.L.5) 
 
Write arguments to support claims in an analysis of substantive 
topics or texts, using valid reasoning and relevant and 
sufficient evidence. (11-12.W.1) 
 
Write informative/explanatory texts to examine and convey 
complex ideas, concepts, and info clearly and accurately 
through the effective selection, organization, and analysis of 
content. (11-12.W.2) 
 
Produce clear and coherent writing in which the development, 
organization, and style are appropriate to task, purpose, and 
audience. (11-12.W.4) 
 
Write routinely over extended time frames (time for research, 
reflection, and revision) and shorter time frames (a single 
sitting or a day or two) for a range of tasks, purposes, and 
audiences. (11-12.W.10) 
 
Initiate and participate effectively in a range of collaborative 
discussions (one on-one, in groups, and teacher-led) with 
diverse partners on grades 11–12 topics, texts, and issues, 
building on others’ ideas and expressing their own clearly and 
persuasively. (11-12.S.L.1) 
 
Come to discussions prepared, having read and researched 
material under study; explicitly draw on that preparation by 
referring to evidence from texts and other research on the topic 
or issue to stimulate a thoughtful, well-reasoned exchange of 
ideas. (11-12.S.L.1a) 
 
Work with peers to promote civil, democratic discussions and 
decision-making, set clear goals and deadlines, and establish 
individual roles as needed. (11-12.S.L.1b) 
 
Propel conversations by posing and responding to questions 
that probe reasoning and evidence; ensure a hearing for a full 
range of positions on a topic or issue; clarify, verify, or 
challenge ideas and conclusions; and promote divergent and 
creative perspectives. (11-12.S.L.1c) 
 
Respond thoughtfully to diverse perspectives; synthesize 
comments, claims, and evidence made on all sides of an issue; 
resolve contradictions when possible; and determine what 
additional information or research is required to deepen the 



investigation or complete the task. (11-12.S.L.1d) 
 
Evaluate a speaker’s point of view, reasoning, and use of 
evidence and rhetoric, assessing the stance, premises, links 
among ideas, word choice, points of emphasis, and tone used. 
(11-12.S.L.3) 
 
Adapt speech to a variety of contexts and tasks, demonstrating 
a command of formal English when indicated or appropriate. 
(11-12.S.L.6) 
 
Demonstrate command of the conventions of standard English 
grammar and usage when writing or speaking. (11-12.L.1) 
 
 

 



 

 
Act III…..……...……scenes i, ii, iii, and iv Standards Addressed 
Points of emphasis: 
•   Fate versus free will versus divine intervention 
•   Reality versus illusion 
•   Personal responsibility 
 
Possible topics for discussion/journal 
response of scene i: 
•   Student generated questions for discussion and 

written  
  responses: plot, literal/figurative interpretation, and  
  critical thinking 

•   The dramatic use of the soliloquy 
•   Ophelia’s betrayal of Hamlet 
 
Possible topics for discussion/journal 
response of scene ii: 
•   Student generated questions for discussion and 

written  
  responses: plot, literal/figurative interpretation, and  
  critical thinking 

•   Hamlet’s justification for action 
•   Hamlet’s relationship with Horatio and mother   
 
Possible topics for discussion/journal 
response of scene iii: 
•   Student generated questions for discussion and 

written  
  responses: plot, literal/figurative interpretation, and  
  critical thinking 

•   The nature of repentance 
 

Possible topics for discussion/journal 
response of scene iv: 
• Student generated questions for discussion and 

written responses: plot, literal/figurative 
interpretation, and critical thinking 

• Fate versus random timing versus Man’s free will 
• Hamlet’s moral response to Polonius’ death   
• Gertrude’s moral awakening 
   

Cite strong and thorough textual evidence to support analysis 
of what the text says explicitly as well as inferences drawn 
from the text, including determining where the text leaves 
matters uncertain. (11-12.R.L.1) 
 
Determine two or more themes or central ideas of a text and 
analyze their development over the course of the text, 
including how they interact and build on one another to 
produce a complex account; provide an objective summary of 
the text. (11-12.R.L.2) 
 
Analyze how an author’s choices concerning how to structure 
specific parts of a text (e.g., the choice of where to begin or 
end a story, the choice to provide a comedic or tragic 
resolution) contribute to its overall structure and meaning as 
well as its aesthetic impact. (11-12.R.L.5) 
 
Write arguments to support claims in an analysis of substantive 
topics or texts, using valid reasoning and relevant and 
sufficient evidence. (11-12.W.1) 
 
Write informative/explanatory texts to examine and convey 
complex ideas, concepts, and info clearly and accurately 
through the effective selection, organization, and analysis of 
content. (11-12.W.2) 
 
Produce clear and coherent writing in which the development, 
organization, and style are appropriate to task, purpose, and 
audience. (11-12.W.4) 
 
Write routinely over extended time frames (time for research, 
reflection, and revision) and shorter time frames (a single 
sitting or a day or two) for a range of tasks, purposes, and 
audiences. (11-12.W.10) 
 
Initiate and participate effectively in a range of collaborative 
discussions (one on-one, in groups, and teacher-led) with 
diverse partners on grades 11–12 topics, texts, and issues, 
building on others’ ideas and expressing their own clearly and 
persuasively. (11-12.S.L.1) 
 
Come to discussions prepared, having read and researched 
material under study; explicitly draw on that preparation by 
referring to evidence from texts and other research on the topic 
or issue to stimulate a thoughtful, well-reasoned exchange of 
ideas. (11-12.S.L.1a) 
 
Work with peers to promote civil, democratic discussions and 
decision-making, set clear goals and deadlines, and establish 
individual roles as needed. (11-12.S.L.1b) 
 
Propel conversations by posing and responding to questions 
that probe reasoning and evidence; ensure a hearing for a full 
range of positions on a topic or issue; clarify, verify, or 
challenge ideas and conclusions; and promote divergent and 
creative perspectives. (11-12.S.L.1c) 
 



Respond thoughtfully to diverse perspectives; synthesize 
comments, claims, and evidence made on all sides of an issue; 
resolve contradictions when possible; and determine what 
additional information or research is required to deepen the 
investigation or complete the task. (11-12.S.L.1d) 
 
Evaluate a speaker’s point of view, reasoning, and use of 
evidence and rhetoric, assessing the stance, premises, links 
among ideas, word choice, points of emphasis, and tone used. 
(11-12.S.L.3) 
 
Adapt speech to a variety of contexts and tasks, demonstrating 
a command of formal English when indicated or appropriate. 
(11-12.S.L.6) 
 
Demonstrate command of the conventions of standard English 
grammar and usage when writing or speaking. (11-12.L.1) 
 
 

 
Act IV……scenes i, ii, iii, iv, v, vi, and vii Standards Addressed 
Points of emphasis: 
•   Action versus inaction 
•   Deception and its consequences 
•   Illusion versus reality 

   
Possible topics for discussion/journal 
response of scene i: 
• Student generated questions for discussion and 

written responses: plot, literal/figurative 
interpretation, and critical thinking 

• Gertrude’s loyalty 
   

Possible topics for discussion/journal 
response of scene ii: 
• Student generated questions for discussion and 

written responses: plot, literal/figurative 
interpretation, and critical thinking 

• Escalation of tension 
 

Possible topics for discussion/journal 
response of scene iii: 
• Student generated questions for discussion and 

written responses: plot, literal/figurative 
interpretation, and critical thinking 

• Comic relief 
• Hamlet’s compliance with the king  

 
Possible topics for discussion/journal 
response of scene iv: 
• Student generated questions for discussion and 

written responses: plot, literal/figurative 
interpretation, and critical thinking 

Cite strong and thorough textual evidence to support analysis 
of what the text says explicitly as well as inferences drawn 
from the text, including determining where the text leaves 
matters uncertain. (11-12.R.L.1) 
 
Determine two or more themes or central ideas of a text and 
analyze their development over the course of the text, 
including how they interact and build on one another to 
produce a complex account; provide an objective summary of 
the text. (11-12.R.L.2) 
 
Analyze how an author’s choices concerning how to structure 
specific parts of a text (e.g., the choice of where to begin or 
end a story, the choice to provide a comedic or tragic 
resolution) contribute to its overall structure and meaning as 
well as its aesthetic impact. (11-12.R.L.5) 
 
Write arguments to support claims in an analysis of substantive 
topics or texts, using valid reasoning and relevant and 
sufficient evidence. (11-12.W.1) 
 
Write informative/explanatory texts to examine and convey 
complex ideas, concepts, and info clearly and accurately 
through the effective selection, organization, and analysis of 
content. (11-12.W.2) 
 
Produce clear and coherent writing in which the development, 
organization, and style are appropriate to task, purpose, and 
audience. (11-12.W.4) 
 
Write routinely over extended time frames (time for research, 
reflection, and revision) and shorter time frames (a single 
sitting or a day or two) for a range of tasks, purposes, and 
audiences. (11-12.W.10) 
 
Initiate and participate effectively in a range of collaborative 
discussions (one on-one, in groups, and teacher-led) with 
diverse partners on grades 11–12 topics, texts, and issues, 
building on others’ ideas and expressing their own clearly and 
persuasively. (11-12.S.L.1) 



• Justification for action/violence  
 

 
 
Possible topics for discussion/journal 
response of scene v: 
• Student generated questions for discussion and 

written responses: plot, literal/figurative 
interpretation, and critical thinking 

• Ophelia’s genuine insanity 
• The corrosive effects of corrupt leadership 
• Characteristics of an effective leader 

 
Possible topics for discussion/journal 
response of scene vi: 
• Student generated questions for discussion and 

written responses: plot, literal/figurative 
interpretation, and critical thinking 

• Rising action 
   

Possible topics for discussion/journal 
response of scene vii: 
• Student generated questions for discussion and 

written responses: plot, literal/figurative 
interpretation, and critical thinking 

• Claudius’ duplicity and manipulation 
     

 
Come to discussions prepared, having read and researched 
material under study; explicitly draw on that preparation by 
referring to evidence from texts and other research on the topic 
or issue to stimulate a thoughtful, well-reasoned exchange of 
ideas. (11-12.S.L.1a) 
 
Work with peers to promote civil, democratic discussions and 
decision-making, set clear goals and deadlines, and establish 
individual roles as needed. (11-12.S.L.1b) 
 
Propel conversations by posing and responding to questions 
that probe reasoning and evidence; ensure a hearing for a full 
range of positions on a topic or issue; clarify, verify, or 
challenge ideas and conclusions; and promote divergent and 
creative perspectives. (11-12.S.L.1c) 
 
Respond thoughtfully to diverse perspectives; synthesize 
comments, claims, and evidence made on all sides of an issue; 
resolve contradictions when possible; and determine what 
additional information or research is required to deepen the 
investigation or complete the task. (11-12.S.L.1d) 
 
Evaluate a speaker’s point of view, reasoning, and use of 
evidence and rhetoric, assessing the stance, premises, links 
among ideas, word choice, points of emphasis, and tone used. 
(11-12.S.L.3) 
 
Adapt speech to a variety of contexts and tasks, demonstrating 
a command of formal English when indicated or appropriate. 
(11-12.S.L.6) 
 
Demonstrate command of the conventions of standard English 
grammar and usage when writing or speaking. (11-12.L.1) 
 
 

 
 
Act V...…………...…...……scenes i and ii Standards Addressed 
Points of emphasis: 
•   Changes in Hamlet’s moral code  
•    Hamlet’s philosophy regarding free will  
•    Is Hamlet a sympathetic character? 
 
Possible topics for discussion/journal 
response of scene i: 
• Student generated questions for discussion and 

written responses: plot, literal/figurative 
interpretation, and critical thinking 

• Death as it drives the plot and leads to Hamlet’s 
diminishing sense of empowerment 
  

Possible topics for discussion/journal 
response of scene ii: 
• Student generated questions for discussion and 

written responses: plot, literal/figurative 

Cite strong and thorough textual evidence to support analysis 
of what the text says explicitly as well as inferences drawn 
from the text, including determining where the text leaves 
matters uncertain. (11-12.R.L.1) 
 
Determine two or more themes or central ideas of a text and 
analyze their development over the course of the text, 
including how they interact and build on one another to 
produce a complex account; provide an objective summary of 
the text. (11-12.R.L.2) 
 
Analyze how an author’s choices concerning how to structure 
specific parts of a text (e.g., the choice of where to begin or 
end a story, the choice to provide a comedic or tragic 
resolution) contribute to its overall structure and meaning as 
well as its aesthetic impact. (11-12.R.L.5) 
 
Write arguments to support claims in an analysis of substantive 
topics or texts, using valid reasoning and relevant and 
sufficient evidence. (11-12.W.1) 
 
Write informative/explanatory texts to examine and convey 



interpretation, and critical thinking 
• Hamlet’s fatalism 
• Divine intervention 

 

complex ideas, concepts, and info clearly and accurately 
through the effective selection, organization, and analysis of 
content. (11-12.W.2) 
 
Produce clear and coherent writing in which the development, 
organization, and style are appropriate to task, purpose, and 
audience. (11-12.W.4) 
 
Write routinely over extended time frames (time for research, 
reflection, and revision) and shorter time frames (a single 
sitting or a day or two) for a range of tasks, purposes, and 
audiences. (11-12.W.10) 
 
Initiate and participate effectively in a range of collaborative 
discussions (one on-one, in groups, and teacher-led) with 
diverse partners on grades 11–12 topics, texts, and issues, 
building on others’ ideas and expressing their own clearly and 
persuasively. (11-12.S.L.1) 
 
Come to discussions prepared, having read and researched 
material under study; explicitly draw on that preparation by 
referring to evidence from texts and other research on the topic 
or issue to stimulate a thoughtful, well-reasoned exchange of 
ideas. (11-12.S.L.1a) 
 
Work with peers to promote civil, democratic discussions and 
decision-making, set clear goals and deadlines, and establish 
individual roles as needed. (11-12.S.L.1b) 
 
Propel conversations by posing and responding to questions 
that probe reasoning and evidence; ensure a hearing for a full 
range of positions on a topic or issue; clarify, verify, or 
challenge ideas and conclusions; and promote divergent and 
creative perspectives. (11-12.S.L.1c) 
 
Respond thoughtfully to diverse perspectives; synthesize 
comments, claims, and evidence made on all sides of an issue; 
resolve contradictions when possible; and determine what 
additional information or research is required to deepen the 
investigation or complete the task. (11-12.S.L.1d) 
 
Evaluate a speaker’s point of view, reasoning, and use of 
evidence and rhetoric, assessing the stance, premises, links 
among ideas, word choice, points of emphasis, and tone used. 
(11-12.S.L.3) 
 
Adapt speech to a variety of contexts and tasks, demonstrating 
a command of formal English when indicated or appropriate. 
(11-12.S.L.6) 
 
Demonstrate command of the conventions of standard English 
grammar and usage when writing or speaking. (11-12.L.1) 
 
 

 
 
 
 
 

  



Name_______________________________ 

 

Hamlet Summative Vocabulary Assessment 

incensed extremity gratis  harbinger  impious 

perusal   martial             purge  pestilent  obscure 

diligent  paragon  savory  temperance  requite 

impetuous amity  commended abhorred  visage 

dearth  paradox  usurp  chronicles  germane 

 

Select the sentence that best uses each of the bold words: 

 

1.a. I tried to purge the last drop of toothpaste from the tube. 

   b. She took the sponge and purged it until it was wet. 

   c. My dad purged his best advice about growing up. 

   d. He purged his diet of all sugary, processed foods. 

 

2.a.The mystery writer perused his main character with evil qualities. 

   b. We perused the newspapers, hoping to find the details of the car accident. 

   c. The police perused the thieves in a wild car chase. 

   d. My pup perused his tail for several minutes and actually caught it! 

 

3.a. I resolved to practice temperance when I developed an allergy to wine. 

   b. In an angry fit of temperance, Jill smashed her fist through the window pane. 

   c. The women marched for equality in the temperance protests of the twenties. 

   d. The artist used temperance as he tried to repair the damaged painting. 

 



4.a.  The audience gasped at the sight of the bloody visage. 

   b.  The muddy water created poor visage through my windshield. 

   c.  Lost in the desert, Jake was tricked by a visage of sparkling, cool water. 

   d.  On Tuesday, smog hung in the air, and the visage was poor.   

 

5.a.  Phyllis rudely grabbed my soda and loudly usurped it. 

   b.  If you need a dollar, I’ll gladly usurp one of mine for you. 

   c.  Ed ran to the podium and usurped my position as opening speaker.    

   d.  Since Ben was angry with his girlfriend, he usurped her apology. 

 

6.a.  The guards expressed great amity at the sight of the intruders.  

   b. The priest was sad to see so much amity between the husband and wife. 

   c.  Royal marriages are sometimes planned to bring about amity between nations. 

   d. The spy practiced amity when he eavesdropped on the conversation. 

 

7.a. The cartoon kittens impiously spied on the neighbor’s bulldog. 

   b. The market was full of impious housewives bargaining for the best prices. 

   c. We ignored the impious beggars who lined the streets in tattered clothes. 

   d. Mother told us that wearing dirty, torn clothes to church was impious. 

 

8.a. The slum lord was jailed for forcing his tenants to live in pestilent conditions. 

   b. The warm temperatures and gentle breeze promised a pestilent day. 

   c. The druggist used a pestilent to grind the herbs into a fine powder. 

   d. Heather thought Fred was a pestilent because his words and actions were so annoying. 

 

 



9. a. The corporate CEO spoke to all his extremities about the rising production costs. 

    b. Frostbite in your extremities is a real possibility in severely cold temperatures. 

    c. The essay’s thesis was well supported with detailed extremities. 

    d. We were warned not to pack too many extremities in our packs before the long hike. 

 

  

10. How a hungry man would feel if the waitress ignored him to wait on other customers 

      who arrived after he did:  ______________________________ 

 

11. How all the foods on a Thanksgiving buffet table might appear:      ____________________________ 

 

12. What the boss did to the employee who had done an especially good job:  
_____________________________ 

13. You would be elated to see this word written on your bill at the expensive restaurant:   
______________________________ 

14. This word describes a group inclined to engage in war:   _______________________________ 

 

15. Frost on the lawn is a _______ of winter:   _________________________________ 

 

 

 

 

 

 

 

 

 



Replace the italicized and bold words / phrases in this story with vocabulary words of similar 
meaning: 

The  16. shortage  of fun and harmless activities in the small town led to its troubled 

teens committing one  17. thoughtless or impulsive  act after another, such as vandalism  

and theft.  Due to the 18. industrious and conscientious  efforts of the local police, the culprits were soon 

rounded up quickly and made to pay for what they had destroyed.  The people they had wronged did not 

have to think about how they would 19. avenge or compensate for the damages.  The local Boy Scouts 

and a youth group from a church, thought to be  20. models of excellence of good citizenship, offered 

their services to the town council because they 21. regarded with disgust the behavior that gave teenagers 

a bad name in town.  When the 22.  factual written account of a recent school bus vandalism by a boy 

scout entered the Town Hall records, many citizens were upset.  For reasons that remain 23. not clearly 

understood,  the young man said little about the vandalism, which was 24. contradictory, but true, 

considering his reputation for excellent character.  The boy scout failed to see how his act of vandalism 

was 25. relevant  to a discussion on how to prevent teenage crime. 

16. _________________________ 

17. _________________________ 

18. __________________________ 

19. __________________________ 

20. __________________________ 

21. __________________________ 

22. __________________________ 

23. __________________________ 

24. __________________________ 

25. __________________________ 

 

 

 



ASSESSMENT FOR HAMLET: SCENE REENACTMENT 

This assessment requires you and your group to demonstrate your insights into Hamlet by 
reenacting and modernizing a key scene from the play and analyzing the characters and their 
choices.  

You will have class time to work with your group on the performance but will need to do the 
written portion of the assessment independently and outside of class.  

Primary Purpose:  To convey your insights into the play’s characters, conflicts, and themes as 
well as your understanding of the scene’s purpose/function in the play (i.e. establishes a conflict, 
adds to the rising action, resolves a conflict, communicates a theme, etc.).  

REQUIREMENTS: 

- Performance must be approx 10 minutes long and must depict an entire scene or part of 
a scene from the play. 

- You may work with a partner or in groups of 3 or 4 (no more). You may not work 
alone.  

- Must submit a typed script for the group  
- You must dress in costume (do not purchase anything and be creative) 
- At the conclusion of the reenactment, each group must: 

 Present a thorough and organized explanation of the group’s rationale 
for the choices that were made. This should be approximately one minute 
long and formal in tone (approx one-page, double-spaced).  

 **Typed 1-2 page analysis/reflection paper. (50% of grade for each 
student). Read more about this at the end of document.  

 

SOME IDEAS: 

- You may use props (performances will be done on the stage unless stage is unavailable).  
- You must change the setting in order to modernize the scene. Therefore, you will also 

change the language from Shakespearean to “modern” English. For example, if your 
scene is taking place in Southside Chicago, present time, you would speak differently 
than if your scene takes place in the Wild West circa 1800’s.  

- Regardless of the setting, the characters’ personalities, relationships and actions as 
portrayed in your reenactment must be the same as they are in Shakespeare’s 
original. In other words, don’t rewrite it or come up with an alternative scene.  

 
 

 

 

 



THE BREAKDOWN 

 The Play’s the Thing… 

 

1. With your team, decide upon a scene from Hamlet that you will modernize and reenact 
“on stage” in front of your classmates and me.  

 

2. Re-read and analyze the scene. Make a copy of it. Discuss and record the important 
points of this scene and how you plan to modernize the setting. Annotate your copy with 
your ideas.  

 

3. Determine each group member’s role and responsibility.  
 

 

4. Write and type a script. Work to familiarize yourself with your lines. You are not 
required to memorize because of time-restraints, but you must be VERY familiar with 
your lines (not reading). 

 

5. Rehearse the Scene. You will have some rehearsal time in class, but it’s strongly 
recommended that your group schedules time outside of class as well.  

 

Beyond the Performance: 

 

1. Group is responsible for including post-performance commentary about the following topics: 
Each member must contribute to this discussion.  

 

a. Why you selected this scene and chose to modernize the scene as you did 
b. How you split the work 
c. What you learned individually and as a group 
d. How did this project expand your understanding of the play? 

 
 
 
 



2. Each member of the group must type a one-two page, double-spaced paper that 
responds to the following topics: (each letter may represent a brief paragraph) 

a. A thorough analysis of your character’s role in the play, particularly in this 
scene.  

b. Demonstrate your understanding of the scene’s purpose/function in the play: 
Does it establish a conflict? Add to rising action? Resolve a conflict? 
Communicate a theme?  

c.  Identify and analyze how a theme is illustrated in this scene.  
d. Self-evaluation: What did you learn? What part of this project was most 

challenging? How was the group-work experience? What skill would you like to 
improve/strengthen? 

 



Grade 12 Unit Four Summative Assessment Rubric       Student Name: _______________________________________ 

 6/100 5/90 4/80 3/70 2/60 1/50 

Analyze the impact of the 
author’s choices regarding 
how to develop and relate 
elements of a story or drama 
(e.g., where a story is set, 
how the action is ordered, 
how the characters are 
introduced and devel-
oped.11-12.R.L.3 

Demonstrates exemplary 
ability to analyze the 
impact of the author’s 
choices regarding how to 
develop and relate 
elements of a story or 
drama. 

Demonstrates excellent 
ability to analyze the 
impact of the author’s 
choices regarding how to 
develop and relate 
elements of a story or 
drama. 

Demonstrates moderate 
ability to analyze the 
impact of the author’s 
choices regarding how to 
develop and relate 
elements of a story or 
drama. 

Demonstrates accept-able 
ability to analyze the 
impact of the author’s 
choices regarding how to 
develop and relate 
elements of a story or 
drama. 

Demonstrates limited 
ability to analyze the 
impact of the author’s 
choices regarding how to 
develop and relate 
elements of a story or 
drama. 

Lacks ability to analyze 
the impact of the 
author’s choices 
regarding how to 
develop and relate 
elements of a story or 
drama. 

Write arguments to support 
claims in an analysis of 
substantive topics or texts, 
using valid reasoning and 
relevant and sufficient 
evidence.11-12.W.1 

Demonstrates exemplary 
ability to write arguments 
to support claims in an 
analysis of substantive 
topics or texts, using valid 
reasoning and relevant and 
sufficient evidence. 

 

Demonstrates excellent 
ability to write arguments 
to support claims in an 
analysis of substantive 
topics or texts, using valid 
reasoning and relevant and 
sufficient evidence. 

. 

Demonstrates moderate 
ability to write arguments 
to support claims in an 
analysis of substantive 
topics or texts, using valid 
reasoning and relevant and 
sufficient evidence. 

. 

Demonstrates accept-table 
ability to write arguments 
to support claims in an 
analysis of substantive 
topics or texts, using valid 
reasoning and relevant and 
sufficient evidence. 

 

Demonstrates limited 
ability to write arguments 
to support claims in an 
analysis of substantive 
topics or texts, using valid 
reasoning and relevant and 
sufficient evidence. 

Lacks ability to write 
arguments to support 
claims in an analysis of 
substantive topics or 
texts, using valid 
reasoning and relevant 
and sufficient evidence. 

 

Use appropriate and varied 
transitions and syntax to link 
the major sections of the 
text, create cohesion, and 
clarify the relationships 
among complex ideas and 
concepts.11-12.W.2c 

Demonstrates exemplary 
ability to use appropriate 
and varied transitions and 
syntax to link the major 
sections of the text, create 
cohesion, and clarify the 
relationships among 
complex ideas and 
concepts. 

Demonstrates excellent 
ability to use appropriate 
and varied transitions and 
syntax to link the major 
sections of the text, create 
cohesion, and clarify the 
relationships among 
complex ideas and 
concepts. 

 

Demonstrates moderate 
ability to use appropriate 
and varied transitions and 
syntax to link the major 
sections of the text, create 
cohesion, and clarify the 
relationships among 
complex ideas and 
concepts. 

Demonstrates accept-able 
ability to use appropriate 
and varied transitions and 
syntax to link the major 
sections of the text, create 
cohesion, and clarify the 
relationships among 
complex ideas and 
concepts. 

 

Demonstrates limited 
ability to use appropriate 
and varied transitions and 
syntax to link the major 
sections of the text, create 
cohesion, and clarify the 
relationships among 
complex ideas and 
concepts. 

Lacks ability to use 
appropriate and varied 
transitions and syntax to 
link the major sections 
of the text, create 
cohesion, and clarify the 
relationships among 
complex ideas and 
concepts. 

Adapt speech to a variety of 
contexts and tasks, 
demonstrating a command of 
formal English when indicated 
or appropriate.11-12.S.L.6 

Demonstrates exemplary 
ability to adapt speech to 
various contexts and tasks, 
demonstrating a command of 
formal English. 

Demonstrates excellent ability 
to adapt speech to various 
contexts and tasks, 
demonstrating a command of 
for-mal English.. 

 

Demonstrates moderate ability 
to adapt speech to various 
contexts and tasks, 
demonstrating a command of 
formal English. 

 

Demonstrates accept-able 
ability to adapt speech to 
various con-texts and tasks, 
demonstrating a command of 
formal English. 

Demonstrates limited ability 
to adapt speech to various 
contexts and tasks, 
demonstrating a command of 
formal English. 

Lacks ability to adapt 
speech to various con-texts 
and tasks, demonstrating a 
command of formal English 

Demonstrate command of the 
conventions of std. English 
grammar and usage when 
writing or speaking. 11-12.L.1 

 Demonstrates excellent 
command of grammar and 
usage when writing or 
peaking. 

 Demonstrates moderate 
command of grammar and 
usage when writing or 
speaking. 

 Limited ability to dem-
onstrate command of 
grammar and usage when 
writing or speaking.  

 



Subject(s) English language arts 
Grade/Course Grade 12 
Unit of Study Extending Ideas and Presenting Meaning (Unit 5) 
Unit Type(s) ❑ Topical        X Skills-based         ❑ Thematic 
Pacing  18 instructional days (six curricular weeks) 
 

Overarching Standards (OS) 
By the end of grade 11, read and comprehend literature, including stories, dramas, and poems, in 
the grades 11-CCR text complexity band proficiently, with scaffolding as needed at the high end of 
the range.  (11.R.L.10) 
 
By the end of grade 11, read and comprehend literary nonfiction in the grades 11-CCR text 
complexity band proficiently, with scaffolding as needed at the high end of the range.  (11.R.I.10) 
 
Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new 
approach, focusing on addressing what is most significant for a specific purpose or audience. 
(Editing for conventions should demonstrate command of Language standards 1-3 up to and 
including grades 11-12.)  (11-12.W.5) 
 
Acquire and use accurately general academic and domain-specific words and phrases, sufficient 
for reading, writing, speaking, and listening at the college and career readiness level; demonstrate 
independence in gathering vocabulary knowledge when considering a word or phrase important to 
comprehension or expression.  (11-12.L.6) 
 

Priority Standards: CCSS 
Analyze multiple interpretations of a story, drama, or poem (e.g., recorded or live production of a 
play or recorded novel or poetry), evaluating how each version interprets the source text. (Include 
at least one play by Shakespeare and one play by an American dramatist.)  (11-12.R.L.7) 
 
Conduct short as well as more sustained research projects to answer a question (including a self-
generated question) or solve a problem; narrow or broaden the inquiry when appropriate; 
synthesize multiple sources on the subject, demonstrating understanding of the subject under 
investigation.  (11-12.W.7) 
 
Gather relevant information from multiple authoritative print and digital sources, using advanced 
searches effectively; assess the strengths and limitations of each source in terms of the task, 
purpose, and audience; integrate information into the text selectively to maintain the flow of ideas, 
avoiding plagiarism and overreliance on any one source and following a standard format for 
citation.  (11-12.W.8) 
 
 
Present information, findings, and supporting evidence, conveying a clear and distinct perspective, 



such that listeners can follow the line of reasoning, alternative or opposing perspectives are 
addressed, and the organization, development, substance, and style are appropriate to purpose, 
audience, and a range of formal and informal tasks.  (11-12.S.L.4) 
 
Demonstrate command of the conventions of standard English grammar and usage when writing or 
speaking.  (11-12.L.1) 
 
Resolve issues of complex or contested usage, consulting references (e.g., Merriam-Webster’s 
Dictionary of English Usage, Garner’s Modern American Usage) as needed.  (11-12.L.1b)  
 

Supporting Standards: CCSS 
Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences 
drawn from the text, including determining where the text leaves matters uncertain. (11-12.R.L.1) 
 
Determine two or more themes or central ideas of a text and analyze their development over the course of the text, 
including how they interact and build on one another to produce a complex account; provide an objective summary of 
the text. (11-12.R.L.2) 
 
Determine the meaning of words and phrases as they are used in the text, including figurative and connotative 
meanings; analyze the impact of specific word choices on meaning and tone, including words with multiple meanings 
or language that is particularly fresh, engaging, or beautiful. (Include Shakespeare as well as other authors.) (11-
12.R.L.4) 
 
Analyze how an author’s choices concerning how to structure specific parts of a text (e.g., the choice of where to 
begin or end a story, the choice to provide a comedic or tragic resolution) contribute to its overall structure and 
meaning as well as its aesthetic impact. (11-12.R.L.5) 
 
Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences 
drawn from the text, including determining where the text leaves matters uncertain. (11-12.I.T.1) 
 
Determine two or more central ideas of a text and analyze their development over the course of the text, including 
how they interact and build on one another to provide a complex analysis; provide an objective summary of the text. 
(11-12.I.T.2) 
 
Determine an author’s point of view or purpose in a text in which the rhetoric is particularly effective, analyzing how 
style and content contribute to the power, persuasiveness, or beauty of the text. (11-12.I.T.6) 
 
 
Analyze seventeenth-, eighteenth-, and nineteenth-century foundational U.S. documents of historical and literary 
significance (including The Declaration of Independence, the Preamble to the Constitution, the Bill of Rights, and 
Lincoln’s Second Inaugural Address) for their themes, purposes, and rhetorical features. (11-12.I.T.9) 
 
Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant 
and sufficient evidence. (11-12.W.1) 
 
Introduce precise, knowledgeable claim(s), establish the significance of the claim(s), distinguish the claim(s) from 
alternate or opposing claims, and create an organization that logically sequences claim(s), counterclaims, reasons, 
and evidence. (11-12.W.1a) 



 
Develop claim(s) and counterclaims fairly and thoroughly, supplying the most relevant evidence for each while 
pointing out the strengths and limitations of both in a manner that anticipates the audience’s knowledge level, 
concerns, values, and possible biases. (11-12.W.1b) 
 
Use words, phrases, and clauses as well as varied syntax to link the major sections of the text, create cohesion, and 
clarify the relationships between claim(s) and reasons, between reasons and evidence, and between claim(s) and 
counterclaims. (11-12.W.1c) 
 
Establish and maintain a formal style and objective tone while attending to the norms and conventions of the 
discipline in which they are writing. (11-12.W.1d) 
 
Provide a concluding statement/section that follows from/supports the argument presented. (11-12.W.1e) 
 
Write informative/explanatory texts to examine and convey complex ideas, concepts, and info clearly and accurately 
through the effective selection, organization, and analysis of content. (11-12.W.2) 
 
Introduce a topic; organize complex ideas, concepts, and information so that each new element builds on that which 
precedes it to create a unified whole; include formatting (e.g., headings), graphics (e.g., figures, tables), and 
multimedia when useful to aiding comprehension. (11.12.W.2a) 
 
Develop the topic thoroughly by selecting the most significant and relevant facts, extended definitions, concrete 
details, quotations, or other information and examples appropriate to the audience’s knowledge of the topic. (11-
12.W.2b) 
 
Use appropriate and varied transitions and syntax to link the major sections of the text, create cohesion, and clarify 
the relationships among complex ideas and concepts. (11-12.W.2c) 
 
Use precise language, domain-specific vocabulary, and techniques such as metaphor, simile, and analogy to 
manage the complexity of the topic. (11-12.W.2d) 
 
Establish and maintain a formal style and objective tone while attending to the norms and conventions of the 
discipline in which they are writing. (11-12.W.2e) 
 
Provide a concluding statement or section that follows from and supports the information or explanation presented 
(e.g., articulating implications or the significance of the topic). (11-12.W.2f) 
 
Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, 
and well-structured event sequences. (11-12.W.3) 
 
Engage and orient the reader by setting out a problem, situation, or observation and its significance, establishing one 
or multiple point(s) of view, and introducing a narrator and/or characters; create a smooth progression of experiences 
or events. (11-12.W.3a) 
 
Use narrative techniques, such as dialogue, pacing, description, reflection, and multiple plot lines, to develop 
experiences, events, and/or characters. (11-12.W.3b) 
 
Use a variety of techniques to sequence events so that they build on one another to create a coherent whole and 
build toward a particular tone and outcome (e.g., a sense of mystery, suspense, growth, or resolution). (11-12.W.3c) 



 
Use precise words and phrases, telling details, and sensory language to convey a vivid picture of the experiences, 
events, setting, and/or characters. (11-12.W.3d) 
 
Provide a conclusion that follows from and reflects on what is experienced, observed, or resolved over the course of 
the narrative. (11-12.W.3e) 
 
Produce clear and coherent writing in which the development, organization, and style are appropriate to task, 
purpose, and audience. (11-12.W.4) 
 
Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, 
focusing on addressing what is most significant for a specific purpose and audience. (11-12.W.5) 
 
 
Draw evidence from literary or informational texts to support analysis, reflection, and research. (11-12.W.9) 
 
Apply grades 11–12 Reading standards to literature (e.g., “Demonstrate knowledge of 
eighteenth-, nineteenth- and early-twentieth-century foundational works of American literature, including how two or 
more texts from the same period treat similar themes or topics”). (11-12.W.9a) 
 
Apply grades 11–12 Reading standards to literary nonfiction (e.g., “Delineate and evaluate the reasoning in seminal 
U.S. texts, including the application of constitutional principles and use of legal reasoning [e.g., in U.S. Supreme 
Court Case majority opinions and dissents] and the premises, purposes, and arguments in works of public advocacy 
[e.g., The Federalist, presidential addresses]”). (11-12.W.9b) 
 
Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a 
single sitting or a day or two) for a range of tasks, purposes, and audiences. (11-12.W.10) 
 
Initiate and participate effectively in a range of collaborative discussions (one on-one, in groups, and teacher-led) 
with diverse partners on grades 11–12 topics, texts, and issues, building on others’ ideas and expressing their own 
clearly and persuasively. (11-12.S.L.1) 
 
Come to discussions prepared, having read and researched material under study; explicitly draw on that preparation 
by referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful, well-reasoned 
exchange of ideas. (11-12.S.L.1a) 
 
Work with peers to promote civil, democratic discussions and decision-making, set clear goals and deadlines, and 
establish individual roles as needed. (11-12.S.L.1b) 
 
Propel conversations by posing and responding to questions that probe reasoning and evidence; ensure a hearing 
for a full range of positions on a topic or issue; clarify, verify, or challenge ideas and conclusions; and promote 
divergent and creative perspectives. (11-12.S.L.1c) 
 
 
Respond thoughtfully to diverse perspectives; synthesize comments, claims, and evidence made on all sides of an 
issue; resolve contradictions when possible; and determine what additional information or research is required to 
deepen the investigation or complete the task. (11-12.S.L.1d) 
 
Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing the stance, premises, 



links among ideas, word choice, points of emphasis, and tone used (11-12.S.L.3) 
 
Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations 
to enhance understanding of findings, reasoning, and evidence and to add interest. (11-12.S.L.5) 
 
Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English when indicated or 
appropriate. (11-12.S.L.6) 
 
Apply the understanding that usage is a matter of convention, can change over time, and is sometimes contested. 
(11-12.S.L.1a) 
 
Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. 
(11-12.L.2) 
 
Observe hyphenation conventions. (11-12.L.2a) 
 
Spell correctly. (11-12.L.2b) 

 
Apply knowledge of language to understand how language functions in different contexts, to make effective choices 
for meaning or style, and to comprehend more fully when reading or listening. (11-12.L.3) 
 
Vary syntax for effect, consulting references (e.g., Tufte’s Artful Sentences) for guidance as needed; apply an 
understanding of syntax to the study of complex texts when reading. (11-12.L.3a) 
 
Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grades 11–12 
reading and content, choosing flexibly from a range of strategies. (11-12.L.4) 
 
Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s position or function in a sentence) 
as a clue to the meaning of a word or phrase. (11-12.L.4a) 
 
Identify and correctly use patterns of word changes that indicate different meanings or parts of speech (e.g., 
conceive, conception, conceivable). (11-12.L.4b) 
 
Consult general and specialized reference materials (e.g., dictionaries, glossaries, thesauruses), both print and 
digital, to find the pronunciation of a word or determine or clarify its precise meaning, its part of speech, its 
etymology, or its standard usage. (11-12.L.4c) 
 
Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in 
context or in a dictionary). (11-12.L.4d) 
 
Demonstrate understanding of figurative language, word relationships, and nuances in word meanings. (11-12.L.5) 
 
Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their role in the text. (11-12.L.5a) 
 
Analyze nuances in the meaning of words with similar denotations. (11-12.L.5b) 
 
Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, writing, 
speaking, and listening at the college and career readiness level; demonstrate independence in gathering vocabulary 
knowledge when considering a word or phrase important to comprehension or expression. (11-12.L.6) 
 



Unwrapped Priority Standards 
Skills 

What must students do? 
Concepts 

What must students know? 

Bloom’s 
Taxonomy 

Levels 
ANALYZE 
 
EVALUATE 
 

multiple interpretations of a story, drama, or poem  
 
how each version interprets the source text 6 

CONDUCT 
 
 
 
NARROW or BROADEN 
 
SYNTHESIZE 

short as well as more sustained research projects to: 
• answer a question 
• solve a problem 
 
the inquiry 
 
multiple sources on the subject 

 

GATHER 
 
 
USE 
 
ASSESS 
 
INTEGRATE 
 
AVOID 

relevant information from multiple authoritative print and 
digital sources 
 
advanced searches effectively 
 
strengths and limitations of each source 
 
information into the text to maintain flow of ideas 
 
plagiarism and overreliance on any one source 

 

PRESENT 
 
CONVEY 

Information, findings, and supporting evidence 
 
A clear and distinct perspective such that: 
• listeners can follow the reasoning 
• alternative/opposing perspectives are addressed 
• organization is appropriate 

 

DEMONSTRATE command of the conventions of standards English when: 
• writing 
• speaking 

 

RESOLVE 
 

issues of complex or contested usage by consulting 
references  



 

Essential Questions  
 
How does one analyze and evaluate literature in order to determine the quality of 
writing and author’s purpose? 

How does one analyze multiple interpretations of a story, drama, or poem? 

How does one smoothly and effectively integrate information from primary and/or 
secondary sources?  

How does one establish and maintain an appropriate tone and style in a formal piece of 
writing?  

How does one analyze multiple interpretations of a story, drama, or poem? 

 
 

Standardized Assessment Correlations 
(State, College and Career) 

Expectations for Learning (in development)  
This information will be included as it is developed at the national level. CT is a 
governing member of the Smarter Balanced Assessment Consortium (SBAC) and has 
input into the development of the assessment. 
 

 
Resources 

Sir Gawain and the Green Knight (14th century) 
“Brownies” ZZ Packer (2003) 
“The Red Convertible” Louise Erdrich (1984) 
“An Afternoon” William Trevor 
“Where Are You Going, Where Have You Been?” Joyce Carol Oates (1966) 
“A Woman on the Roof” Doris Lessing (1963) 
“Creatures” Marisa Silver (2012) 
“Something Like Happy” John Burnside 
Sudden Flash Youth – (Anthology of flash fiction works) 
 
 
 
 
 
 



 
 
Senior Critique List  
 
Pride and Prejudice- Jane Austen 
Return of the Native- Thomas Hardy  
Tess of the D’Ubervilles- Thomas Hardy 
Jane Eyre- Charlotte Bronte  
Robinson Crusoe- Daniel Defoe 
Frankenstein- Mary Shelley 
Othello, Taming of the Shrew, Julius Caesar, Macbeth- Shakespeare  
A Thousand Splendid Suns- Khaled Hosseini 
Brave New World- Aldous Huxley 
A Clockwork Orange- Anthony Burgess 
Angela’s Ashes- Frank McCourt 
Midnight in the Garden of Good and Evil- John Berendt 
She’s Come Undone- Wally Lamb 
I Know Why the Caged Bird Sings- Maya Angelou 
1984- George Orwell 
 Ethan Frome Edith Wharton 
Tender Is the Night- F. Scott Fitzgerald 
A Separate Peace- John Knowles 
A Doll’s House / Ghosts / The Wild Duck -Henrik Ibsen 
One Flew Over the Cuckoo’s Nest- Ken Kesey  
The Heart Is a Lonely Hunter- Carson McCullers 
Catch 22 -Joseph Heller  
Death of a Salesman- Arthur Miller  
Tale of Two Cities- Charles Dickens 
Pudd’nhead Wilson- Mark Twain 
Anna Karenina- Leo Tolstoy 
Les Miserables- Victor Hugo 
 

 

 

Vocabulary- Literary Terms 
 
allegory  ambiguity  catharsis dystopia interior monologue 

allusion  anecdote  connotation utopia  macabre   

antihero  anthropomorphism denotation exegesis motif  

black humor  diction              fatal flaw persona poetic  justice  

verbal irony  dramatic irony  satire  Romantic subtext  
 

 



 

Name___________________________________ 

Unit Five Summative Vocabulary Assessment 

allegory  ambiguity  catharsis dystopia interior monologue  

allusion  anecdote  connotation utopia  macabre   

antihero  anthropomorphism denotation exegesis motif  

black humor  diction              fatal flaw persona  poetic justice  

verbal irony  dramatic irony             satire  Romantic subtext  

 

Be sure to answer all parts of the questions. 

1.  What is an allusion, and what are the benefits and risks of using them as a writing 
technique? 

 

 

 

2. And 3.  A dictionary is a great place to find the ____________________________of a 
word, but the ________________________________ of that same word might be very 
different in actual contemporary use.   
Example:  Wow!  Your new car is sick! 
 
 

4.  Explain the difference between a hero and an antihero; why is it inaccurate to consider 
an antihero a villain? 

 

 

 

 



5.  The person who is understood to be speaking or thinking in a poem or other piece of 
literature is called the _________________________. 
 

6.  Explain why exegesis is necessary when studying literature as opposed to just 
“enjoying” a poem, passage in a novel, or scene in a play. 
 

 

 

 

7.  The definition of black humor is “writing that juxtaposes morbid or ghastly elements 
with comical ones that underscore the senselessness or futility of life.” 
In your opinion, what is black humor’s appeal to audiences? Use an example in your 
explanation. 
 
 
 
 
 
 
 
 

8.   Aristotle first used the term catharsis to discuss how drama can affect the individual 
viewer. He believed that drama can evoke powerful emotions, and people who watch it 
and are moved leave the theater clean, refreshed, and purified in emotional experience. 
This directly opposes Plato’s claim that drama and poetry could produce ill effects on 
viewers and readers, leading them to act more extremely. Explain the effect of drama that 
you think is more often accurate, with support.  

 

 

 

 

 

9.  Write a very brief anecdote that demonstrates how your day is going. 

http://www.wisegeek.com/who-was-aristotle.htm
http://www.wisegeek.com/who-is-plato.htm


10.  Dressing a tiny dog in a sweater and speaking to it as if it were a child is an everyday 
example of anthropomorphism.  Explain why a writer might choose to use 
anthropomorphism in a novel or short story. 

 

 

 

11. and 12.  In The Crucible, John Proctor ultimately loses his life because he is an 
independent thinker in a theocratic society that does not tolerate that kind of freedom.  
Thus, given the time and place in which he lived, John’s intellectual independence might 
be called his _______________________________. 
In addition, The Crucible is an __________________________ because its surface story 
involves witchcraft trials in 17th century New England, but the play is meant to criticize 
the McCarthy “witch hunt” for communist activity in the 1950’s. 
 

13. and 14. The ______________________________ movement of the late 18th and early 
19th century and valued imagination, passion, and self-expression while rejecting 
rationalism and the traditional.  Edgar Allan Poe’s work falls into this category, and the 
__________________________ nature of his writing gave rise to horror stories and 
inspired writers like Stephen King. 

 

15.  Because poems are usually relatively short, poets need to be very careful in choosing 
their _____________________.  It must not only carry meaning, but also establish 
tone. 

 
 
16. In the film, Sweeney Todd: The Demon Barber of Fleet Street, as well as in the short 

story, the titular character, Sweeney Todd, murders his customers with a razor blade. 
Ultimately, Todd is killed with his own razor blade.  This is an example of 
________________________________________. 

 
17. and 18.  Explain the difference between a dystopia and a utopia. 
 
 
 
 
 

http://en.wikipedia.org/wiki/Sweeney_Todd:_The_Demon_Barber_of_Fleet_Street_(2007_film)
http://en.wikipedia.org/wiki/Sweeney_Todd


19.   The television show The Office, the Dilbert comic strip, and the film Office Space 
hold corporate America up to ridicule to demonstrate its weaknesses, mistakes, and 
bad habits.  The literary term for this type of humor is____________________. 

 
20.  Explain why a writer might choose to write an interior monologue rather than 

having a character speak aloud.  Strengthen your answer with an example either of 
your own invention or from a piece of literature. 

 

 

 

 

21.  In the play Oedipus Rex, the titular character, Oedipus, vows to hunt down his 
father’s killer.  What he doesn’t know is that he had killed his father in what could be 
today called a road rage incident.  This is an example of 
_______________________________. 

 
 
22.  This subtle form of sarcasm is known as _________________________________. 

An example would be describing a not-so-bright acquaintance as “not exactly a 
Mensa candidate.” (Mensa is an organization for people with high IQ’s) 

 
23.  If you read Of Mice and Men closely, you will notice that John Steinbeck uses 

recurring imagery of hands.  This is called a _____________________. 
 

24.  Hamlet, with his formidable ability to use language, makes many statements to 
Claudius, Ophelia, and Rosencrantz and Guildenstern that are loaded with 
__________________________ to hide his real purposes from them. 

 

25.   Subtexts are not made explicit to readers or audiences; what are some ways writers 
create them, and why?   

 

 

 



Works:  Standards Addressed  

Points of emphasis: 

“A Woman on a Roof” 

• How does the setting of the story affect the main 
characters’ responses to the young woman? 

• Describe how each man’s age and life circumstances 
shape his attitude/response toward the young woman 
and each other:  Harry, Stanley, and Tom 

• How do the young woman’s actions reveal her point 
of view toward the workers? 

• Identify the stages of Tom’s fantasy. 
• In what way is Mrs. Pritchett a character foil? 
• Why does the author substitute “the boy” for “Tom” 

at the story’s end?  And why does Tom feel such 
anger toward the sun bather? 

 

“Where Are You Going, Where Have You Been?” 

• How does Oates characterize Connie? 

• Explain:  “Everything about her had two sides to it.”  
What does this line tell us about Connie? 

• How does Oates create tension?  When does it begin?  
When does it end? 

• What circumstances in Connie’s life converge to 
make her vulnerable? 

• How do the minor characters function to reveal 
Connie and shape her as a victim? 

• How does Oates’s visual description suggest that 
Arnold Friend is not, in fact, Connie’s friend? 

• Oates is ambiguous about Connie’s motive to follow 
Arnold.  To what extent is she willing?  To what 
extent is she a victim? 

• In what way(s) might Arnold’s jalopy be symbolic?  
Any other symbols? 
 

“Creatures” 

• Why is “Creatures” an appropriate title? 
• Describe Mr. Connolly.  What methods of 

characterization help us understand him? 
• Describe James and Melinda’s point of view 

This list of standards applies to all 
short stories listed at left: 

Determine an author’s point of view or 
purpose in a text in which the rhetoric is 
particularly effective, analyzing how 
style and content contribute to the power, 
persuasiveness, or beauty of the text. (11-
12.I.T.6) 

 

Write routinely over extended time 
frames (time for research, reflection, and 
revision) and shorter time frames (a 
single sitting or a day or two) for a range 
of tasks, purposes, and audiences. (11-
12.W.10) 

 

Initiate and participate effectively in a 
range of collaborative discussions (one-
on-one, in groups, and teacher-led) with 
diverse partners on grades 11-12 topics, 
texts, and issues, building on others’ 
ideas and expressing their own clearly 
and persuasively. (11-12.S.L.1) 

 

Determine the meaning of words and 
phrases as they are used in the text, 
including figurative and connotative 
meanings; analyze the impact of specific 
word choices on meaning and tone, 
including words with multiple meanings 
or language that is particularly fresh, 
engaging, or beautiful. (11-12. R.L.4) 

 



regarding Marcos’ suspension.  Describe Mrs. 
Willing’s point of view. 

• What is significant about James’ response to Mrs. 
Willing:  “Leave some for the kids.” 

• How does Melinda’s response to Marco’s suspension 
differ from James’?  What might explain this 
difference? 

• What does the Mr. Connolly’s death reveal about 
human nature?   

• What permanent affect did the “accident” leave on 
James?  How does it shape his response to Marcos’ 
behavior?   

 
“Sister Godzilla” 

• Why does Dot love Sister Mary Anita? 
• Describe the nature of her love. 
• What can the reader infer about Sister Mary Anita? 
• What role does Toddy Crieder play in this story?  

What does he contribute to the plot and theme? 
• What is the main theme of the story?  Can you 

identify any subtext? 
 

 

“Brownies” 

• Consider the roles of each of the black girls in the 
Brownie troop: Octavia, Janice, Laurel, Arnetta, 
Daphne, Elise. 

• How does the author’s direct and indirect 
characterization of these characters shape our 
understanding? 

• Provide an overview of the setting in “Brownies”. 
What details from the text provide insight into the 
historical context of the short story? 

• Identify one or more of the major themes presented in 
the story. (racial segregation, racial prejudice)  

• Based on your understanding of the historical context 
and themes, what message could Packer be trying to 
convey to her audiences? 

• Apply your knowledge of various literary terms and 
devices to describe Packer’s style of writing. 
(figurative language: similes, metaphor)  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



• Suggested vocabulary: asinine, inextricably, 
perfunctorily, bereft, reverentially, echolalia, 
Mennonites 

“An Afternoon” by William Trevor 

• Trevor employs different foreshadowing techniques 
to give the reader clues about what’s going to happen 
in the story. Find examples in the short story of how 
he uses foreshadowing through description, point of 
view, vocabulary choice.  

• Identify at least three factors that make “Jasmine” 
vulnerable to sexual exploitation. 

• Describe how the author’s description and choice of 
vocabulary provide foreshadowing. 

• How does the author’s point of view establish tone 
and create tension? 

• Does Jasmine learn or grow from her experience with 
Clive?  Why/ Why  

 

“The Red Convertible”  
• Discuss life on the Native American reservation. 

• Comment on the following: Henry Lamartine, Jr. is a 
compelling character. He is seen as a tragic figure 
that represents conflict between white culture and 
Native American culture. 

•  How does the car’s symbolism change throughout 
the story? 

•  Discuss the significance of Henry’s statement to 
Lyman: “When I left, that car was running like a 
watch. Now I don’t know if I can get it to start again, 
let alone get it anywhere near its old condition.” 

 



 

•  Explain how the changing physical condition of the 
car is symbolic of the relationship of the brothers. 

•  Discuss the significance of the changes that Henry 
undergoes when he returns home.  

•  Comment on the fact that the ride to the Red River 
in the convertible represents a new beginning for the 
brothers. 

 

“Something Like Happy” 

• Discuss Burnside’s purpose in his use of imagery 
when he describes the Twenty Two swimming hole. 
What is Burnside trying to convey? 

• Comment on the fact that Fiona admits she would do 
exactly as Arthur did when she first saw him at the 
Twenty Two. What does this say about her 
character? 

• Explain how Burnside uses foreshadowing in this 
story. How is it effective? 

• Comment on this quotation about Arthur: “He was 
an innocent, a lost cause, a stranger in the only place 
he had ever known, and he couldn’t do anything 
about it.” 

• Discuss how Burnside uses the weather as a motif. Is 
it effective? Explain. 

 

 

 

 

 



Sir Gawain and the Green Knight 

Focal Points:  

Symbolism:  

pentangle, five senses, five fingers, wounds/Christ’s 
crucifixion, five knightly virtues, five seasons 

Animals: deer, boar, fox 

Themes: hunt and the temptations, romance and chivalry, 
courtly love,  secular virtues and virtues of knighthood, 
historical orders of knighthood, series of tests, heroism, 
cycles 

Genre: Arthurian Romance 

Supplemental Text:  

Jokinen, Anniina. "Heroes of the Middle Ages." Luminarium. 
               23 Feb 1998.  
             <http://www.luminarium.org/medlit/medheroes.htm> 

Glenn, Jonathan A. “Notes on Middle English Romance.” 
http://faculty.uca.edu/jona/second/romannot.htm 

“Medieval Symbolism of Animals” www.abdn.ac.uk  

Introduction to Gawain:  

Focal Points:  

- Citing evidence from the introduction to the text, provide 
information for the following topics:  

• date/origin of the poem 

•  language/dialect of the poem 

•  ties to religion 

•  common thematic elements among poems  

• attractions of Gawain and its significance 

• poem’s relations to world of romance and other 

http://www.luminarium.org/medlit/medheroes.htm
http://faculty.uca.edu/jona/second/romannot.htm
http://www.abdn.ac.uk/


cultural relations 

• structure of poem and story elements:, 

- “alliterative revival”/ alliteration  

- language of the poem 

- varying stress patterns 

Part One 

Supplemental vocabulary: liegemen, reckoned, din, comely, 
laity, bantering, largesse, warranted, lolling, staunch, men, 
trifling, blazons, foison, loth, haunches, garb, vesture, tithe, 
crupper, mettlesome, brusque, gallant, copious, gossamer, 
burnished, Hauberk, hone, craven, Cavaliers, chivalry, 
reprieve, vaunts, boon, covenant, scintillating, gainsaying, 
repast,  

• For what purpose would the Gawain poet 
place King Arthur in line with the founders of 
the ancient civilizations?  

• Define alliterative verse. Does SGGK meet 
the criteria for alliterative verse? How do you 
know? Explain your answer.  

• While describing the knights and ladies of 
Arthur’s court, the Gawain poet alludes to 
some of the values of his audience. What 
adjectives, used to describe these scenes of 
“revelry”, correspond to these values?  

• How does the poet describe King Arthur and 
his court? What clues does his description 
give the audience about medieval society and 
the significance of King Arthur?  

 

• Why does King Arthur challenge the Green 
Knight? And what is the Knight’s reaction?  

• Part of Gawain’s courtesy is his modesty. 



What reason does Gawain give for taking on 
the challenge?  

• How does Sir Gawain rationalize his request 
from Arthur that he be the one to accept the 
Knight’s challenge? What qualities does he 
thus show?  

• What are the terms of the bargain the Green 
Knight strikes with Gawain?  

• Describe the reaction of the gathered crowd to 
the spectacle that enfolds before Arthur.  

• What does Gawain know will happen a year 
from this day? What themes does this 
knowledge raise?  

• What important physical objects drive the 
themes of this poem?  

• In what ways is this poem religious?  

Part Two: 

Supplemental vocabulary: earnest, vernal, Zephyrus, 
Michaelmas, greaves, athwart, casque, anneal, troth, gules, 
nigh, castellan,  

• Why did the lords and ladies have “sorrow” for 
Gawain? Why did they “make mirth” for his sake?  

• Why do you think the Gawain poet aggrandizes 
Gawain by describing his equipment and clothing in 
such extravagant and hyperbolic detail?  

• What might be the significance of the birds that are 
embroidered on Gawain’s suit? Why? 

• Virtues: wits (senses), fingers (physical prowess), 
wounds, joy, chivalric virtues  

• What are Gawain’s “five virtues”? How do these 
virtues shape your understanding of what medieval 



society considered chivalrous and knightly behavior? 
(651) 

• Summarize the attitude of Gawain’s kinsmen to the 
king, who allowed his knight to dual with the Green 
Knight “for empty pride” and was “caught in a cavil 
(conspiracy) in a Christmas game’? (674-83) 

• What do you think is the dramatic significance of the 
fact that the townspeople are unable to give Gawain 
directions to the Green Chapel of the Green Knight? 
(707)  

• How does the greeting and presentation at the dinner 
differ from the kinsmen’s treatment of Gawain at the 
Round Table earlier in the epic? Cite evidence from 
the text to support your claims (916-927). 

• Consider the possible symbolic significance of the 
juxtaposition of the two ladies- one old and 
weathered, the other “fresh as the first snow”(956).  

• The final passage of Part II is reminiscent of what 
earlier passage in the epic? What do you believe to be 
the author’s intent for the repetition?  

• The Pentangle is a symbol at the center of the poem. 
In what ways is the form of the drawn pentangle 
“endless”?  

• In what ways has Gawain been extraordinarily lucky 
in this section?  

• At the end of the section, what ambivalent feelings is 
Gawain experiencing?  

 

 

 

 



Part Three 

Supplemental vocabulary: strident, adroit, circumspect, 
debonair, stalwart, spate, baneful, punctilious, clemency, 
travail, abrade, guerdon desist, rebuff, aspersion, perforce, 
tryst, caitiff 

• Why are the reasons for the Green Knight feigning 
sleep when the “lady” appears at his bedside? (1187) 

• What is the truce that the lady proposes to Gawain? 
What are your reactions to this truce? (1210-1240) 

• Analyze the meaning of the sentence that begins, 
“But there are ladies, believe me…” (1251).  

• What are Gawain’s three reasons for not accepting 
the lady’s advances? (1266-1283) What insight does 
this give us into understanding the code of chivalry in 
medieval times?  

• What parallels do you find between the hunting and 
bedroom scenes?  

• How do you judge Gawain’s actions in the castle?  

• What parts of his experiences in the castle made 
resisting the girdle difficult?  

• Using the “Medieval Symbolism of Animals” text 
and your hunting activity, explain the symbolic 
significance of the deer, boar, and fox in the hunting 
scenes.  

• Compare the symbolic significance of the animals 
and the behavior of the knight and lady during each 
visit in the bedchamber.  

• Do Gawain’s prayers seem inspired genuinely by his 
faith or something else? Explain your answer using 
details from the text (1208, 1471, 1746) 

 



• Why is the religious ceremony important to Gawain 
at this time (Stanza 75)  

Part Four 

Supplemental vocabulary: ordain, assiduous, churl, weal, 
oratory, scythe, assignation, smite, buoyant, rancor, resolute, 
covetousness, suffice, incommode, beldame, debasement, 
dissever 

• What does the description of the weather remind us 
of?  

• How are the conditions of Gawain’s upcoming 
experience unlike any battle he has faced in his life?  

• What does Gawain with for his hosts in his final 
goodbye?  

• How does the scenery change as Gawain and his 
guide leave the castle and approach the green chapel?  

• ON his own, what does Gawain put his trust in?  
• Why is it said that Gawain decides to keep the girdle 

the lady had given him? Is such a reason truly 
chivalric? (2040) 

•  How does Gawain’s host describe the Green Knight? 
(2097-2117) 

•  What would his host say he would do in Gawain’s 
position? (2150) 

• What is Gawain’s final answer to his generous host? 
(2157) 

•  Describe the Green Chapel, in your own words. 
(2180 ff. [and following]) 

• How does Gawain react to the axe’s blow? (2265-
2267) What is the Green Knight’s response? Is it 
reasonable? (2269-2279) 

• How does Gawain qualify his request to the Knight 
for a second chance? Who seems more reasonable, 
then? (2282) 

•  What is the significance of the words Gawain uses to 
provoke the Knight to use his axe as promised? Do 
they have any relationship to the outcome? (2284-
2287; 2300-2301) 

• “Harry me no more!” cries Gawain after the Knight 
misses his head and grazes only his neck-- 
intentionally. What is Gawain’s reaction to seeing his 
own blood in the snow? (2315 ff.) 

• Why does the Knight excuse Gawain’s enjoyment of 



the Knight’s wife? (2366-68) 
• What is Gawain’s angry response to the Knight’s 

story? Do you think it is warranted? (2378-2388) 
•  How does Gawain’s attitude toward the green girdle 

mirror his attitude toward the ordeal he has endured? 
(2329-2437) 

• How does Gawain use the Bible to make a 
generalization about what happened to him?  

• What is the marked difference between the green 
knight’s judgment of Gawain’s behavior in the castle 
and Gawain’s judgment of the same behavior?  

•  We learn that the Green Knight is really Bercilak de 
Hautdesert, who owes his power to sinister Morgan le 
Faye, Gawain’s aunt! The Knight tells Gawain he has 
“tested” him because his aunt wanted to reveal the 
“surfeit of pride” in Arthur’s Court as well as to scare 
Arthur’s wife, Guenevere, with the mock beheading. 
What is Gawain’s reaction to these revelations? 
(2445) 

•  What is Gawain’s filial relationship, then, to King 
Arthur, the Green Knight, and the Knight’s wife? 
(2464-2467) 

• What do Gawain’s neck scar and the green girdle he 
wears symbolize for him? (2506-2512) 

• What part has Morgan had in all this? What was her 
motive?  

• What is the lesson of the adventure for Gawain?  
• What is the attitude of the lords and ladies about 

Gawain’s failings? What do the ladies propose?  
• The Beheading Game: Examine the beheading game 

in light of Gawain’s earlier test. Does Gawain 
succeed or fail in his quest? How do you know? Use 
evidence from the text to support your claims.  

Post-Reading Discussion Questions/Journal Prompts:  

• Outcome of Gawain’s quest:  

• How does Gawain evaluate his performance in 
carrying out the quest? How does this compare to 
reactions of Bertilak and of Arthur and his court?  

• Recall Gawain’s shield and the five points of 
chivalry. To which of these points does Gawain most 



closely adhere, and to which does he fail?  

• What does the girdle symbolize for Gawain both 
before and after he completes his test?  

• What does the story suggest about the nature of the 
testing human beings face?  

• What saves Gawain from a worse fate?  

• How do courtly love chivalric virtues and religious 
obligations weave themselves throughout the story?  

 

• Possible essay questions and formative assessment 
for post-reading: 

• Explain the characteristics of the Arthurian Romance. 
How is Sir Gawain a non-traditional character in an 
Arthurian Romance?  

• If you think of the poem as a series of tests, which 
one does Gawain fail? Why does the Green Knight 
forgive him?  

• Examine Gawain as a hero. Did he succeed or fail? 
What does the test reveal about Gawain, Arthur, and 
Arthur’s court?  

• How does the “Pearl Poet” promote radical thinking 
in SGGK? To answer this question, you must 
consider the common ideology of the Middle Ages.  

 

 

 

 

 

 



The Senior Critique 

Points of emphasis: 

Research to broaden understanding of the text 
and author’s purpose/ appropriate and effective 
integration of research material 

• Review of MLA format 

 

• Review of electronic and print research 
strategies 

 

• Read a variety of reputable secondary 
source materials 

 

• Review models of effective and 
ineffective source integration 

Focal Points:  

• literary critique: analysis and 
assessment of an author’s success 
as he/she attempts to capture your 
attention and imagination.  

• reading and comprehending 
literature 

• analyzing literature and multiple 
interpretations of a story (literary 
criticism) 

• evaluating how each version 
interprets the work 

• presenting information, findings, 
and supporting evidence to convey 
a clear perspective. 

Standards Addressed: 

Cite strong and thorough textual evidence to 
support analysis of what the text says explicitly 
as well as inferences drawn from the text, 
including determining where the text leaves 
matters uncertain (11-12.R.L.1) 

 

Draw evidence from literary or informational 
texts to support analysis, reflection, and 
research. (11-12.W.9) 

Come to discussions prepared, having read and 
researched material under study; explicitly 
draw on that preparation by referring to 
evidence from texts and other research on the 
topic or issue to stimulate a thoughtful, well-
reasoned exchange of ideas. (11-12. S.L.1a) 

 

 

 



• essential questions: Why did the 
author write the story? How did the 
author write the story?  

• Defining the critique: As students 
read their selected novels, they will 
make judgments about the 
following aspects of literature:  

- entertainment quality of a story, 
original ideas that challenge your old 
ones, author’s skill with language, 
description, dialogue, plot, etc.  

• Author’s Purpose:  

- come to an understanding about the 
intent of the story 

- author’s point of view- on life specific 
issues 

- conscious vs. subconscious subjective 
points of view and how these point of 
views are conveyed in the story 

• Author writes using literary 
tools: 

- type(s) of narrator (omniscient, first-
person, etc.) 

- plot structure, sequence of events 
(chronological, flashback, etc.) 

- symbols, metaphors, and other devices 

• Questions to consider while 
reading your novel: 

- Why am I bored? Why am I “hooked”? 

- Do I find this interesting or sad or 
funny? 



- What is this story about? Is it about 
society? Nature? Humanity? God? 
Something else?  

- What conflicts are here and how are 
they resolved?  

- What conclusions can I make about the 
author’s point of view?  

- What’s the tone of the writing? Is the 
author cynical? Optimistic? 

- How is the author writing this? Do I 
recognize any tools? Symbols? 
Metaphors?  

- Analyze and assess an author’s 
success as he/she attempts to capture 
you attention and imagination.  

• Developing a valid, accurate, 
insightful, and effective thesis: an 
excellent thesis will demonstrate that 
the author has some unique 
observation/idea/truth to communicate 
about life and does so purposefully 
through one or more literary 
techniques.  

• Putting ideas into a thesis: Guiding 
prompts for prewriting 

- “The essay I’m going to write will show 
that…” 

- “My thesis will assert a central idea that 
will require explanation and examples. 
I will assert that…” 

 

 



 

- “I can think of at least three sections, 
passages, quotations in my story that 
will support my thesis. These are on 
pages…” 

- “If I organize my paper 
chronologically, the first event I will 
discuss is…” 

- “If I organize my paper according to 
the order of importance, I will first 
discuss…”  

• HOW did the author write the story? 
Students should consider the following 
aspects of literature to answer this 
questions:  

-Story’s title 

-  most important and frequently seen 
objects/structures/places in the characters’ 
lives 

- nature’s role in the story 

-possible symbols and associations 

- effects of writer’s style 

- how ideas are organized/structured 

- the characters: how they develop, change, 
interact, what they learn by the end of the 
story 

-conflicts: How do they arise? How are 
they resolved?  

- Connections: cultural, historical, social  

 



 

• Development of supporting ideas: 
proof/discussion/illumination of the 
thesis statement is the consistent theme 
of the entire essay. Each body focuses 
on one supporting/related idea and 
consistently offers textual evidence of 
each interpretive assertion. No body 
paragraph lapses into plot 
summarization or details that are 
irrelevant to thesis.  

• Clarity, sophistication of language, 
supporting ideas and discussion, 
insightful textual evidence 

Mechanics and Formatting: adheres to 
accuracy in MLA formatting, accuracy in 
spelling and punctuation, accuracy in 
sentence/paragraph structure, accuracy in 
parenthetical documentation, and accuracy in 
formatting the Works Cited page, and accuracy 
in meeting the required page length.  

Spelling and punctuation, syntax, clarity, 
standard English grammar 

 

 

 

 

 

 

 

 

 



Summative Assessment: The Senior Critique 

Description: A literary critique is an analysis and assessment of an author’s success as he/she 
attempts to capture your attention and imagination. Your assessment requires you to select a 
major piece of literature from the 12th grade teacher-generated list and write an original 
interpretation of the novel or drama you have selected. 

Essential Questions: Though there are many approaches to a literary critique, most critiques 
answer one or both of the following questions:  

Why did the author write the story? 

How did the author write the story? 

Purpose of this Assessment:  

Throughout the course, particularly in Unit 5, we have focused our studies on the following 
skills:  

• Reading and comprehending literature 
• Analyzing literature and multiple interpretations of a story (literary criticism) 
• Evaluating how each version interprets the work. 
• Presenting information, findings, and supporting evidence to convey a clear perspective 

 

This assignment assesses your ability to demonstrate these skills using a work of literature that 
you have selected from the list. 

Contents of this Packet:  

• Critique Reading List  
• “Defining the Critique” 
• Graphic-Organizers 
• Abstract/Outline Directions and Expectations 
• Calendar of Due Dates 
• Grading Rubric  
•  

Suggestion: Since this unit and project will include multiple hand-outs and require note-
taking and organization, keep your materials in a 3-ring binder.  

 

 

The scoring rubric will include the following standards: 



 

11-12.R.L.1: Cite strong and thorough textual evidence to support analysis of the text 

 

11-12.R.L.2: Determine two or more central ideas of a text and analyze their development over 
the course of the text 

 

11-12.I.T.6: Determine an author's point of view or purpose in a text 

  

11-12.W.1: Write arguments to support claims in an analysis of substantive topics 

 

11-12..L.1: Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking. (11-12. L. 1)  

 

 

 

 

 

 

 

 

 

 



   

Grade 12 Unit Five Summative Assessment Rubric     Student Name: _______________________________________ 

 6 5 4 3 2 1 

11-12.R.L.1: Cite strong 
and thorough textual 
evidence to support 
analysis of the text. 

Demonstrates exemplary 
ability to cite strong and 
thorough textual evidence 
to support analysis of the 
text. 

Demonstrates excellent 
ability to cite strong and 
thorough textual evidence 
to support analysis of the 
text.  

Demonstrates moderate 
ability to cite strong and 
thorough textual evidence 
to support analysis of the 
text.  

Demonstrates acceptable 
ability to cite strong and 
thorough textual evidence 
to support analysis of the 
text.  

Demonstrates limited 
ability to cite strong and 
thorough textual evidence 
to support analysis of the 
text.  

Lacks ability to cite strong 
and thorough textual 
evidence to support 
analysis of the text.  

11-12.R.L.2: Determine 
two or more central ideas 
of a text and analyze their 
development over the 
course of the text. 

Demonstrates exemplary 
ability to identify central 
ideas of a text and analyze 
their development over the 
course of the text. 

Demonstrates excellent 
ability to identify central 
ideas of a text and analyze 
their development over the 
course of the text. 

Demonstrates moderate 
ability to identify central 
ideas of a text and analyze 
their development over the 
course of the text. 

Demonstrates acceptable 
ability to identify central 
ideas of a text and analyze 
their development over the 
course of the text. 

Demonstrates limited 
ability to identify central 
ideas of a text and analyze 
their development over the 
course of the text. 

Lacks ability to identify 
central ideas of a text and 
analyze their development 
over the course of the text. 

11-12.I.T.6: Determine an 
author's point of view or 
purpose in a text. 

Demonstrates excellent 
ability to determine 
author’s point of view or 
purpose in the text. 

Demonstrates excellent 
ability to determine 
author’s point of view or 
purpose in the text. 

Demonstrates moderate 
ability to determine 
author’s point of view or 
purpose in the text. 

Demonstrates acceptable 
ability to determine 
author’s point of view or 
purpose in the text. 

Demonstrates limited 
ability to determine 
author’s point of view or 
purpose in the text.  

Lacks ability to determine 
author’s point of view or 
purpose in the text.  

11-12.W.1: Write 
arguments to support 
claims in an analysis of 
substantive topics. 

Demonstrates exemplary 
ability to write arguments 
to support claims in an 
analysis.  

Demonstrates excellent 
ability to write arguments 
to support claims in 
analysis.  

Demonstrates moderate 
ability to write arguments 
to support claims in an 
analysis.  

Demonstrates acceptable 
ability to write arguments 
to support claims in an 
analysis.  

Demonstrates limited 
ability to write arguments 
to support claims in an 
analysis.  

Lacks ability to write 
arguments to support 
claims in an analysis.  

11-12.L.1: Demonstrate 
command of the 
conventions of standard 
English grammar and 
usage. 

 .  Demonstrates excellent 
command of grammar and 
usage when writing 

Demonstrates moderate 
command of grammar and 
usage when writing. 

Demonstrates limited 
command of grammar and 
usage when writing. 

Percentages 100 90 80 70 60 50 

Score_______________ 

Comments:_____________________________________________________________________________________________________________________________________________________________
______________________________________________________________________________________________________________________________________________________________________
______________________________________________________________________________________________________________________________________________________________________
______________________________________________________________________________________________________________________________________________________________________
______________________________________________________________________________________________________________________________________________________________________
______________________________________________________________________________________________________________________________________________________________________ 
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Subject(s) English language arts 
Grade/Course Grade 12 
Unit of Study Connecting and Integrating Knowledge and Ideas 

(Unit 6) 
Unit Type(s) X Skills-based         ❑ Thematic 
Pacing  18 instructional days (six curricular weeks) 
 

Overarching Standards (OS) 
By the end of grade 12, read and comprehend literature, including stories, 
dramas, and poems, in the grades 11-CCR text complexity band proficiently, with 
scaffolding as needed at the high end of the range.  (11.R.L.10) 
 
By the end of grade 12, read and comprehend literary nonfiction in the grades 11-
CCR text complexity band proficiently, with scaffolding as needed at the high end 
of the range.  (11.R.I.10) 
 
Develop and strengthen writing as needed by planning, revising, editing, 
rewriting, or trying a new approach, focusing on addressing what is most 
significant for a specific purpose or audience. (Editing for conventions should 
demonstrate command of Language standards 1-3 up to and including grades 11-
12.)  (11-12.W.5) 
 
Acquire and use accurately general academic and domain-specific words and 
phrases, sufficient for reading, writing, speaking, and listening at the college and 
career readiness level; demonstrate independence in gathering vocabulary 
knowledge when considering a word or phrase important to comprehension or 
expression.  (11-12.L.6) 
 

CCSS Priority Standards 
Integrate and evaluate multiple sources of information presented in different 
media or formats (e.g., visually, quantitatively) as well as in words in order to 
address a question or solve a problem.  (11-12.R.I.7) 
 
Integrate multiple sources of information presented in diverse formats and media 
(e.g., visually, quantitatively, orally) in order to make informed decisions and 
solve problems, evaluating the credibility and accuracy of each source and 
noting any discrepancies among the data.  (11-12.S.L.2) 
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CCSS Supporting Standards 

Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as 
inferences drawn from the text, including determining where the text leaves matters uncertain.  
(11-12.R.L.1) 
 
Determine two or more themes or central ideas of a text and analyze their development over the course of 
the text, including how they interact and build on one another to produce a complex account; provide an 
objective summary of the text. (11-12.R.L.2) 
 
Determine the meaning of words and phrases as they are used in the text, including figurative and 
connotative meanings; analyze the impact of specific word choices on meaning and tone, including words 
with multiple meanings or language that is particularly fresh, engaging, or beautiful. (Include Shakespeare 
as well as other authors.) (11-12.R.L.4) 
 
Analyze how an author’s choices concerning how to structure specific parts of a text (e.g., the choice of 
where to begin or end a story, the choice to provide a comedic or tragic resolution) contribute to its overall 
structure and meaning as well as its aesthetic impact. (11-12.R.L.5) 
 
Analyze multiple interpretations of a story, drama, or poem (e.g., recorded or live production of a play or 
recorded novel or poetry), evaluating how each version interprets the source text. (Include at least one play 
by Shakespeare and one play by an American dramatist.) (11-12.R.L.7) 
 
Demonstrate knowledge of eighteenth-, nineteenth- and early-twentieth-century foundational works of 
American literature, including how two or more texts from the same period treat similar themes or topics. 
(11-12.R.L.9) 
 
Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as 
inferences drawn from the text, including determining where the text leaves matters uncertain. (11-12.I.T.1) 
 
Determine two or more central ideas of a text and analyze their development over the course of the text, 
including how they interact and build on one another to provide a complex analysis; provide an objective 
summary of the text. (11-12.I.T.2) 
 
Determine an author’s point of view or purpose in a text in which the rhetoric is particularly effective, 
analyzing how style and content contribute to the power, persuasiveness, or beauty of the text.  
(11-12.I.T.6) 
 
Delineate and evaluate the reasoning in seminal U.S. texts, including the application of constitutional 
principles and use of legal reasoning (e.g., in U.S. Supreme Court majority opinions and dissents) and the 
premises, purposes, and arguments in works of public advocacy (e.g., The Federalist, presidential 
addresses). (11-12.I.T.8) 
 
Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and 
relevant and sufficient evidence. (11-12.W.1) 
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Introduce precise, knowledgeable claim(s), establish the significance of the claim(s), distinguish the 
claim(s) from alternate or opposing claims, and create an organization that logically sequences claim(s), 
counterclaims, reasons, and evidence. (11-12.W.1a) 
 
Develop claim(s) and counterclaims fairly and thoroughly, supplying the most relevant evidence for each 
while pointing out the strengths and limitations of both in a manner that anticipates the audience’s 
knowledge level, concerns, values, and possible biases. (11-12.W.1b) 
 
Use words, phrases, and clauses as well as varied syntax to link the major sections of the text, create 
cohesion, and clarify the relationships between claim(s) and reasons, between reasons and evidence, and 
between claim(s) and counterclaims. (11-12.W.1c) 
 
Establish and maintain a formal style and objective tone while attending to the norms and conventions of 
the discipline in which they are writing. (11-12.W.1d) 
 
Provide a concluding statement/section that follows from/supports the argument presented. (11-12.W.1e) 
 
Write informative/explanatory texts to examine and convey complex ideas, concepts, and info clearly and 
accurately through the effective selection, organization, and analysis of content. (11-12.W.2) 
 
Introduce a topic; organize complex ideas, concepts, and information so that each new element builds on 
that which precedes it to create a unified whole; include formatting (e.g., headings), graphics (e.g., figures, 
tables), and multimedia when useful to aiding comprehension. (11-12.W.2a) 
 
Develop the topic thoroughly by selecting the most significant and relevant facts, extended definitions, 
concrete details, quotations, or other information and examples appropriate to the audience’s knowledge of 
the topic. (11-12.W.2b) 
 
Use appropriate and varied transitions and syntax to link the major sections of the text, create cohesion, 
and clarify the relationships among complex ideas and concepts. (11-12.W.2c) 
 
Use precise language, domain-specific vocabulary, and techniques such as metaphor, simile, and analogy 
to manage the complexity of the topic. (11-12.W.2d) 
 
Establish and maintain a formal style and objective tone while attending to the norms and conventions of 
the discipline in which they are writing. (11-12.W.2e) 
 
Provide a concluding statement or section that follows from and supports the information or explanation 
presented (e.g., articulating implications or the significance of the topic). (11-12.W.2f) 
 
Write narratives to develop real or imagined experiences or events using effective technique, well chosen 
details, and well-structured event sequences. (11-12.W.3) 
 
Engage and orient the reader by setting out a problem, situation, or observation and its significance, 
establishing one or multiple point(s) of view, and introducing a narrator and/or characters; create a smooth 
progression of experiences or events. (11-12.W.3a) 
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Use narrative techniques, such as dialogue, pacing, description, reflection, and multiple plot lines, to 
develop experiences, events, and/or characters. (11-12.W.3b) 
 
Use a variety of techniques to sequence events so that they build on one another to create a coherent 
whole and build toward a particular tone and outcome (e.g., a sense of mystery, suspense, growth, or 
resolution). (11-12.W.3c) 
 
Use precise words and phrases, telling details, and sensory language to convey a vivid picture of the 
experiences, events, setting, and/or characters. (11-12.W.3d) 
 
Provide a conclusion that follows from and reflects on what is experienced, observed, or resolved over the 
course of the narrative. (11-12.W.3e) 
 
Produce clear and coherent writing in which the development, organization, and style are appropriate to 
task, purpose, and audience. (11-12.W.4) 
 
Use technology, including the Internet, to produce, publish, and update individual or shared writing 
products in response to ongoing feedback, including new arguments or information. (11-12.W.6) 
 
Conduct short as well as more sustained research projects to answer a question (including a self 
generated question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize 
multiple sources on the subject, demonstrating understanding of the subject under investigation. (11-
12.W.7) 
 
Gather relevant information from multiple authoritative print and digital sources, using advanced searches 
effectively; assess the strengths and limitations of each source in terms of the task, purpose, and audience; 
integrate information into the text selectively to maintain the flow of ideas, avoiding plagiarism and 
overreliance on any one source and following a standard format for citation. (11-12.W.8) 
 
Draw evidence from literary or informational texts to support analysis, reflection, and research. (11-12.W.9) 
 
Apply grades 11–12 Reading standards to literature (e.g., “Demonstrate knowledge of eighteenth-, 
nineteenth- and early-twentieth-century foundational works of American literature, including how two or 
more texts from the same period treat similar themes or topics”). (11-12.W.9a) 
 
Apply grades 11–12 Reading standards to literary nonfiction (e.g., “Delineate and evaluate the reasoning in 
seminal U.S. texts, including the application of constitutional principles and use of legal reasoning [e.g., in 
U.S. Supreme Court Case majority opinions and dissents] and the premises, purposes, and arguments in 
works of public advocacy [e.g., The Federalist, presidential addresses]”). (11-12.W.9b) 
 
Write routinely over extended time frames (time for research, reflection, and revision) and shorter time 
frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences. (11-12.W.10) 
 
Initiate and participate effectively in a range of collaborative discussions (one on-one, in groups, and 
teacher-led) with diverse partners on grades 11–12 topics, texts, and issues, building on others’ ideas and 
expressing their own clearly and persuasively. (11-12.S.L.1) 



(Last updated 05/02/2013) 

 

Come to discussions prepared, having read and researched material under study; explicitly draw on that 
preparation by referring to evidence from texts and other research on the topic or issue to stimulate a 
thoughtful, well-reasoned exchange of ideas. (11-12.S.L.1a) 
 
Work with peers to promote civil, democratic discussions and decision-making, set clear goals and 
deadlines, and establish individual roles as needed. (11-12.S.L.1b) 
 
Propel conversations by posing and responding to questions that probe reasoning and evidence; ensure a 
hearing for a full range of positions on a topic or issue; clarify, verify, or challenge ideas and conclusions; 
and promote divergent and creative perspectives. (11-12.S.L.1c) 
 
Respond thoughtfully to diverse perspectives; synthesize comments, claims, and evidence made on all 
sides of an issue; resolve contradictions when possible; and determine what additional information or 
research is required to deepen the investigation or complete the task. (11-12.S.L.1d) 
 
Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing the stance, 
premises, links among ideas, word choice, points of emphasis, and tone used. (11-12.S.L.3) 
 
Present information, findings, and supporting evidence, conveying a clear and distinct perspective, such 
that listeners can follow the line of reasoning, alternative or opposing perspectives are addressed, and the 
organization, development, substance, and style are appropriate to purpose, audience, and a range of 
formal and informal tasks. (11-12.S.L.4) 
 
Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in 
presentations to enhance understanding of findings, reasoning, and evidence and to add interest. (11-
12.S.L.5) 
 
Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English when 
indicated or appropriate. (11-12.S.L.6) 
 
Demonstrate command of the conventions of standard English grammar and usage when writing or 
speaking. (11-12.L.1) 
 
Apply the understanding that usage is a matter of convention, can change over time, and is sometimes 
contested. (11-12.L.1a) 
 
Resolve issues of complex or contested usage, consulting references (e.g., Merriam Webster’s Dictionary 
of English Usage, Garner’s Modern American Usage) as needed. (11-12.L.1b) 
 
Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling 
when writing. (11-12.L.2) 
 
Observe hyphenation conventions. (11-12.L.2a) 
 
Spell correctly. (11-12.L.2b) 
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Apply knowledge of language to understand how language functions in different contexts, to make effective 
choices for meaning or style, and to comprehend more fully when reading or listening. (11-12.L.3) 
 
Vary syntax for effect, consulting references (e.g., Tufte’s Artful Sentences) for guidance as needed; apply 
an understanding of syntax to the study of complex texts when reading. (11-12.L.3a) 
 
Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grades 
11–12 reading and content, choosing flexibly from a range of strategies. (11-12.L.4) 
 
Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s position or function in a 
sentence) as a clue to the meaning of a word or phrase. (11-12.L.4a) 
 
Identify and correctly use patterns of word changes that indicate different meanings or parts of speech 
(e.g., conceive, conception, conceivable). (11-12.L.4b) 
 
Consult general and specialized reference materials (e.g., dictionaries, glossaries, thesauruses), both print 
and digital, to find the pronunciation of a word or determine or clarify its precise meaning, its part of 
speech, its etymology, or its standard usage. (11-12.L.4c) 
 
Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred 
meaning in context or in a dictionary). (11-12.L.4d) 
 
Demonstrate understanding of figurative language, word relationships, and nuances in word meanings. 
(11-12.L.5) 
 
Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their role in the text. (11-
12.L.5a) 
 
Analyze nuances in the meaning of words with similar denotations. (11-12.L.5b) 
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Unwrapped Priority Standards 
Skills 

What must students do? 
Concepts 

What must students know? 

Bloom’s 
Taxonomy 

Levels 
INTEGRATE & 
EVALUATE 

Multiple sources information presented in 
diverse media or formats in order to: 

• Address a question 
• Solve a problem 

6 

INTEGRATE 
 
 
 
 
EVALUATE 

Multiple sources of information presented in 
diverse formats and media to: 

• Make informed decisions 
• Solve problems 

 
Credibility and accuracy of each source 

6 

 
 

Essential Questions  
What are multiple sources of information, where do I find them, and what should I consider 
when I vet them? 
What are the most effective ways to integrate sources of information in my own work? 
What formats are best in presenting my research? 
 

 
Standardized Assessment Correlations 

(State, College and Career) 
Expectations for Learning (in development)  
This information will be included as it is developed at the national level. CT is a 
governing member of the Smarter Balanced Assessment Consortium (SBAC) and has 
input into the development of the assessment. 
 

Resources  
The Canterbury Tales by Geoffrey Chaucer, Nevill Coghill, translator (Penguin Everbind edition) 
The Canterbury Tales Literature Guide, Literature Guide developed by Jennifer Bassett for 
Secondary Solutions 
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Vocabulary  
cuckold circumspect   vigilance superfluous  frugal 

demure fastidious  chastity solicitous  duress 

bawdy mettle   perjure guile   disdain 

skittish abate   revelry glib   accrue 
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Points of Emphasis 
The Canterbury Tales  
The Prologue  
 (pages 3-26) 
 

Standards Addressed 

Points of emphasis: 
Middle Ages overview 
Key terms: 
feudalism, physiognomy, four 
humors, influence of church, social 
status of women, chivalry, social 
caste system, Great Chain of Being, 
great vowel shift, pilgrimages 
Key figures: 
King Henry VI, Richard of York, 
William Caxton, William Langland, 
Thomas Becket, Geoffrey Chaucer 
Literary terms: 
Outside frame, inside frame, satire, 
estate satire, hyperbole, apophasis, 
sarcasm, parody, slapstick, 
occupatio, epic poem, narrative, 
kennings, caesura, romance, frame 
story, fabliau, allegory, irony, fable; 
heroic couplets., iambic pentameter 
 
Possible topics for 
discussion/journal response: 
 

• What are motives for the 
pilgrimage?  

• How are the season and 
nature imagery important? 

• How does the host affect the 
nature of the journey? 

• Is the notion of pilgrimage 
still important/relevant 
today? 

 

By the end of grade 12, read and comprehend literature, 
including stories, dramas, and poems, in the grades 11-
CCR text complexity band proficiently, with scaffolding 
as needed at the high end of the range.  (11.R.L.10) 
 
Acquire and use accurately general academic and 
domain-specific words and phrases, sufficient for 
reading, writing, speaking, and listening at the college 
and career readiness level; demonstrate independence 
in gathering vocabulary knowledge when considering a 
word or phrase important to comprehension or 
expression.  (11-12.L.6) 
 
Analyze how an author’s choices concerning how to structure specific 
parts of a text (e.g., the choice of where to begin or end a story, the 
choice to provide a comedic or tragic resolution) contribute to its overall 
structure and meaning as well as its aesthetic impact. (11-12.R.L.5) 
 
Cite strong and thorough textual evidence to support analysis of what the 
text says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. (11-12.I.T.1) 
 
Cite strong and thorough textual evidence to support analysis of what the 
text says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. (11-12.I.T.1 
) 
Determine two or more central ideas of a text and analyze their 
development over the course of the text, including how they interact and 
build on one another to provide a complex analysis; provide an objective 
summary of the text. (11-12.I.T.2) 
 
Determine an author’s point of view or purpose in a text in which the 
rhetoric is particularly effective, analyzing how style and content 
contribute to the power, persuasiveness, or beauty of the text.  
(11-12.I.T.6) 
 
Analyze how an author’s choices concerning how to structure specific 
parts of a text (e.g., the choice of where to begin or end a story, the 
choice to provide a comedic or tragic resolution) contribute to its overall 
structure and meaning as well as its aesthetic impact. (11-12.R.L.5) 
Determine an author’s point of view or purpose in a text in which the 
rhetoric is particularly effective, analyzing how style and content 
contribute to the power, persuasiveness, or beauty of the text.  
(11-12.I.T.6) 
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The Canterbury Tales 
The Knight’s Tale 
(pages 26-86) 
 

Standards Addressed 

Points of emphasis: 
Based on The Teseide by 
Boccaccio; modified by Chaucer to 
include two knights (sworn brothers) 
and actually predates The 
Canterbury Tales; told in four parts 
in rhyming couplets; courtly love, 
marriage, chivalry 
Possible topics for 
discussion/journal response: 

• What world view emerges in 
the tale and how does this 
square with information 
given in the prologue? 

• How does the tale, though 
told in the romantic style, 
become satirical? 

• Does the tale support the 
idea that divine forces/Fate 
shape our lives? 

• What ironies are present? 
• How does symbolism play a 

role? 
• How are aspects of the 

chivalric code manifested in 
the tale? 

• Evaluate Chaucer scholar 
Charles Muscatine’s 
understanding of the tale. 

• Other scholars’ 
understanding of the tale 

 

By the end of grade 12, read and comprehend literature, 
including stories, dramas, and poems, in the grades 11-
CCR text complexity band proficiently, with scaffolding 
as needed at the high end of the range.  (11.R.L.10) 
 
 
Cite strong and thorough textual evidence to support analysis of 
what the text says explicitly as well as inferences drawn from the 
text, including determining where the text leaves matters uncertain.  
(11-12.R.L.1) 
 
Determine two or more themes or central ideas of a text and 
analyze their development over the course of the text, including 
how they interact and build on one another to produce a complex 
account; provide an objective summary of the text. (11-12.R.L.2) 
 
Analyze how an author’s choices concerning how to structure 
specific parts of a text (e.g., the choice of where to begin or end a 
story, the choice to provide a comedic or tragic resolution) 
contribute to its overall structure and meaning as well as its 
aesthetic impact. (11-12.R.L.5) 
 
Determine an author’s point of view or purpose in a text in which the 
rhetoric is particularly effective, analyzing how style and content 
contribute to the power, persuasiveness, or beauty of the text.  
(11-12.I.T.6) 
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The Canterbury Tales  
The Miller’s Tale 
(pages 86-106) 

Standards Addressed 

Points of emphasis: 
How humor is created and its role in 
the tale; satire, absurdity, irony, 
farce, “bawdiness”, tone 
 
Possible topics for 
discussion/journal response: 
 

• Does the tale have a moral 
viewpoint?  If so, what is it, 
and how do you know? 

• Evaluate the narrative 
method Chaucer chose in 
this tale. Why so many 
characters? 

• Discuss the various ways 
Chaucer employed humor in 
the tale and evaluate their 
effectiveness.  Do they 
stand the test of time? Are 
they related to anything 
seen today? 

• What is the tale’s tone, and 
how do you know? 

 
 

 
 

By the end of grade 12, read and comprehend literature, 
including stories, dramas, and poems, in the grades 11-
CCR text complexity band proficiently, with scaffolding 
as needed at the high end of the range.  (11.R.L.10) 
 
Cite strong and thorough textual evidence to support analysis of 
what the text says explicitly as well as inferences drawn from the 
text, including determining where the text leaves matters uncertain.  
(11-12.R.L.1) 
 
Determine two or more themes or central ideas of a text and 
analyze their development over the course of the text, including 
how they interact and build on one another to produce a complex 
account; provide an objective summary of the text. (11-12.R.L.2) 
 
Analyze how an author’s choices concerning how to structure 
specific parts of a text (e.g., the choice of where to begin or end a 
story, the choice to provide a comedic or tragic resolution) 
contribute to its overall structure and meaning as well as its 
aesthetic impact. (11-12.R.L.5) 
 
Determine an author’s point of view or purpose in a text in which the 
rhetoric is particularly effective, analyzing how style and content 
contribute to the power, persuasiveness, or beauty of the text.  
(11-12.I.T.6) 
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The Canterbury Tales  
The Reeve’s Tale 
(pages 106-119) 

Standards Addressed 

Points of emphasis: 
 
Understanding tone and mood and 
differentiating between the two; 
determining the mood of this tale 
Possible topics for 
discussion/journal response: 
 
Select five excerpts from different 
stages of the plot of the tale and 
have the students, individually or in 
groups, identify the mood of the 
excerpted passage and connect it to 
the stage of the plot (i.e. 
introduction, rising action, climax, 
falling action, and resolution).  
Determine where and why the mood 
shifts. 
 

By the end of grade 12, read and comprehend literature, 
including stories, dramas, and poems, in the grades 11-
CCR text complexity band proficiently, with scaffolding 
as needed at the high end of the range.  (11.R.L.10) 
 
Cite strong and thorough textual evidence to support analysis of 
what the text says explicitly as well as inferences drawn from the 
text, including determining where the text leaves matters uncertain.  
(11-12.R.L.1) 
 
Analyze how an author’s choices concerning how to structure 
specific parts of a text (e.g., the choice of where to begin or end a 
story, the choice to provide a comedic or tragic resolution) 
contribute to its overall structure and meaning as well as its 
aesthetic impact. (11-12.R.L.5) 
 
Determine two or more themes or central ideas of a text and 
analyze their development over the course of the text, including 
how they interact and build on one another to produce a complex 
account; provide an objective summary of the text. (11-12.R.L.2) 
 
Determine an author’s point of view or purpose in a text in which the 
rhetoric is particularly effective, analyzing how style and content 
contribute to the power, persuasiveness, or beauty of the text.  
(11-12.I.T.6) 
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The Canterbury Tales  
The Nun’s Priest’s Tale 
(pages 214-231) 

Standards Addressed 

Points of emphasis: 
Allusions (Biblical and historic),  
allegory 
 
Possible topics for discussion/journal 
response: 
If we read the tale as allegory,  

• What classes and/or positions in 
society are Chanticleer, the 
widow, and the fox meant to 
represent? 

• What are the overlaps of human 
and animal behavior and what is 
Chaucer’s point? 

• Explain how these allusions 
enrich the allegorical nature of 
the tale: 
 Ladies of Troy 
 Hasdrubal’s wife 
 Romans’ wives 
 Jack Straw 
 

 

By the end of grade 12, read and comprehend 
literature, including stories, dramas, and poems, in 
the grades 11-CCR text complexity band proficiently, 
with scaffolding as needed at the high end of the 
range.  (11.R.L.10) 
 
Cite strong and thorough textual evidence to support analysis of 
what the text says explicitly as well as inferences drawn from 
the text, including determining where the text leaves matters 
uncertain.  
(11-12.R.L.1) 
 
Determine two or more themes or central ideas of a text and 
analyze their development over the course of the text, including 
how they interact and build on one another to produce a 
complex account; provide an objective summary of the text. (11-
12.R.L.2) 
 
Analyze how an author’s choices concerning how to structure 
specific parts of a text (e.g., the choice of where to begin or end 
a story, the choice to provide a comedic or tragic resolution) 
contribute to its overall structure and meaning as well as its 
aesthetic impact. (11-12.R.L.5) 
 
Determine an author’s point of view or purpose in a text in 
which the rhetoric is particularly effective, analyzing how style 
and content contribute to the power, persuasiveness, or beauty 
of the text.  
(11-12.I.T.6) 
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The Canterbury Tales  
The Wife of Bath’s Tale 
(pages 281-292) 

Standards Addressed 

Points of emphasis: 
Length of the prologue of the Wife of 
Bath’s tale; position as one of seven 
tales in the “marriage group”; 
Ethos, pathos, and logos in her 
argument 
 
Possible topics for 
discussion/journal response: 

• What does the Wife of Bath 
want readers to know about 
her?  What does she 
perhaps inadvertently reveal 
about herself? 

• Why does Chaucer make 
the prologue so lengthy? 
How does it affect the 
overall meaning of her tale? 

• How does the prologue 
function differently than 
other tale prologues? 

• What are the 
merits/weaknesses of the 
wife’s arguments against 
Biblical and paternalistic 
directives? What qualifies 
her, if anything does, to 
make these criticisms? 

• How are ethos, pathos, and 
logos evident in her 
arguments? 

 

By the end of grade 12, read and comprehend literature, 
including stories, dramas, and poems, in the grades 11-
CCR text complexity band proficiently, with scaffolding 
as needed at the high end of the range.  (11.R.L.10) 
 
Cite strong and thorough textual evidence to support analysis of 
what the text says explicitly as well as inferences drawn from the 
text, including determining where the text leaves matters uncertain.  
(11-12.R.L.1) 
 
Determine two or more themes or central ideas of a text and 
analyze their development over the course of the text, including 
how they interact and build on one another to produce a complex 
account; provide an objective summary of the text. (11-12.R.L.2) 
 
Analyze how an author’s choices concerning how to structure 
specific parts of a text (e.g., the choice of where to begin or end a 
story, the choice to provide a comedic or tragic resolution) 
contribute to its overall structure and meaning as well as its 
aesthetic impact. (11-12.R.L.5) 
 
Determine an author’s point of view or purpose in a text in which the 
rhetoric is particularly effective, analyzing how style and content 
contribute to the power, persuasiveness, or beauty of the text.  
(11-12.I.T.6) 
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The Canterbury Tale  
The Pardoner’s Tale 
(pages 244-258) 

Standards Addressed 

Points of emphasis: 
 “Radix malorum est cupiditas”; 
religious belief and ritual; 
religious hypocrisy and 
corruption;  
verbal, situational, and dramatic 
irony; 
Use of dialogue as “exemplum” 
 
Possible topics for 
discussion/journal response: 

• Why did Chaucer choose 
dialogue as the vehicle for 
this tale? 

• Does Chaucer mean to 
criticize the Catholic church 
specifically, organized 
religion generally, or human 
nature at large?  How do 
you know? 

 
 
 

By the end of grade 12, read and comprehend literature, 
including stories, dramas, and poems, in the grades 11-
CCR text complexity band proficiently, with scaffolding 
as needed at the high end of the range.  (11.R.L.10) 
 
Cite strong and thorough textual evidence to support analysis of 
what the text says explicitly as well as inferences drawn from the 
text, including determining where the text leaves matters uncertain.  
(11-12.R.L.1) 
 
Determine two or more themes or central ideas of a text and 
analyze their development over the course of the text, including 
how they interact and build on one another to produce a complex 
account; provide an objective summary of the text. (11-12.R.L.2) 
 
Analyze how an author’s choices concerning how to structure 
specific parts of a text (e.g., the choice of where to begin or end a 
story, the choice to provide a comedic or tragic resolution) 
contribute to its overall structure and meaning as well as its 
aesthetic impact. (11-12.R.L.5) 
 
Determine an author’s point of view or purpose in a text in which the 
rhetoric is particularly effective, analyzing how style and content 
contribute to the power, persuasiveness, or beauty of the text.  
(11-12.I.T.6) 
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Name____________________________ 

The Canterbury Tales Summative Vocabulary Assessment 

cuckold circumspect   vigilance superfluous  frugal 

demure fastidious  chastity solicitous  duress 

bawdy  mettle   perjure  guile   disdain 

skittish  abate   revelry  glib   accrue 

 

 

 

 

 

 

 

 

 

 

 

 

 

1.  What quality (from the word list above) does this guard 
represent, and how do you know? 

2.  What activity are these people engaged in? (from the 
word list) 
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Replace the bold, italicized words/phrases in this story with words from the list. 

 Once upon a time there was an unfortunate man with an unfaithful wife (3).  She 
pretended to be reserved, modest, and shy (4.) but the real truth was that she was  indecent and 
obscene  (5.) whenever she left the house.   Her crafty and deceptive behavior (6.) tested the 
man’s courage and fortitude (7.) because some anxious or concerned (8.) friends had told him 
the truth about her.  Eventually, her contempt or scorn (9.) for their marriage vows forced the 
man to seek a divorce.  Clearly, they did not live happily ever after. 

3._______________  7._______________ 

4._______________  8._______________ 

5._______________  9._______________ 

6._______________ 

Use the following words in sentences that show you know their meaning. 

 

10. duress 

 

 

11. circumspect 
 

 

 

12. chastity 
 

 

 

13. superfluous 
 

 

 

14. fastidious 
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15.  Describe a scene where one might witness skittish behavior and what it would look like. 

 

 

 

16.  If you are a frugal person, what is your attitude toward spending money? 
 

 

 

17. If you walk into a courtroom and intend to perjure yourself, what are you going to do 
when you get on the witness stand? 

 

 

 

 

18. You are a politician who has just been asked what you plan to do, if elected, about the 
country’s sluggish economy. Provide a glib answer. 

 

 

 

19.   If your credit card balance is accruing interest, what are you not doing each month? 
 

 

 

20.  Name something you would like to abate and why. 
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Summative Assessment 
Meant to measure progress towards mastery of priority and supporting standards: 
 
Integrate and 
evaluate multiple 
sources of 
information 
presented in 
different media or 
formats (e.g., 
visually, 
quantitatively) as 
well as in words in 
order to address a 
question or solve a 
problem.  (11-
12.R.I.7) 
 

Integrate multiple 
sources of 
information 
presented in 
diverse formats 
and media (e.g., 
visually, 
quantitatively, 
orally) in order to 
make informed 
decisions and 
solve problems, 
evaluating the 
credibility and 
accuracy of each 
source and noting 
any discrepancies 
among the data.  
(11-12.S.L.2) 

Analyze how an 
author’s choices 
concerning how 
to structure 
specific parts of a 
text (e.g., the 
choice of where to 
begin or end a 
story, the choice 
to provide a 
comedic or tragic 
resolution) 
contribute to its 
overall structure 
and meaning as 
well as its 
aesthetic impact. 
(11-12.R.L.5) 
 

Write 
informative/explanatory 
texts to examine and 
convey complex ideas, 
concepts, and info 
clearly and accurately 
through the effective 
selection, organization, 
and analysis of content. 
(11-12.W.2) 
 

 
 As a class, we will compose a contemporary set of The Canterbury Tales called 

The New England Tales modeled on recognizable modern regional characters. Each of 
you will create a tale told visually through Animoto or Prezi. Once you choose your 
character, you need to organize your tale imitating Chaucer’s style of narrative writing.  
Using Chaucer’s work as a model, you will write a satire that illustrates a personal or 
social flaw. When satirizing a character or flaw, be sure that you language is subtle and 
suggestive, rather than insulting and caustic.   

Here are some examples of characters; you may, of course choose your own 
with teacher approval: 

• The Submariner 
• The Sailor 
• The Sailor’s Wife 
• The Submariner’s Wife 
• The Fisherman 
• The Patriot 
• The Scientist 
• The Newspaper Editor 
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• The Clergyman 
• The Shopkeeper 
• The Golf Pro 
• The Environmentalist 
• The Real Estate Developer 
• The Feminist 
• The Attorney 
• The Lobsterman 
• The Hotelier 
• The Psychologist 
• The Fashionista 
• The Chef 
• The Doctor 
• The Athlete 
• The Farmer 
• The Musician  
• The Waitress 
• The Hairstylist  
• The Socialite 
• The Celebrity 

Requirements for your Presentation 
 
Your project must include the following criteria:  
 

• Animoto or Prezi  
o Each frame will select an appropriate illustration for your text. 
 

• Narrative component:  
o Genre: Satire  
o Oral recitation of your tale  
o Well-developed characters, conflict and plot 
o Resolution ties up all loose ends and points to the subject of satire 
o Resolution may be comedic or tragic  

• Organized in the following format:10-12 slides  
o Introduction: Characters and Setting 
o Conflict: What’s the problem?  
o Resolution: How is it solved? What happens to the characters? 
o Theme: Identify the target of satire and what flaw is exposed. 

 
Writing will be evaluated based on your ability to develop and structure a 
narrative in the style of Chaucer. 
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Unit 6 Summative Assessment Rubric        Name________________________ 

Standard Task 6 5 4 3 2 1 

Integrate and evaluate multiple 
sources of information presented 
in different media or formats (e.g., 
visually, quantitatively) as well as 
in order to address a question or 
solve a problem. (11-12.R.L.1).  

Students create 
animated 
presentations to 
demonstrate their 
tales 

Exemplary ability to 
evaluate source of 
information presented 
in different media or 
format to solve a 
problem.  

Excellent ability to 
evaluate source of 
information presented 
in different media or 
format to solve a 
problem. 

Moderate ability to 
evaluate source of 
information presented 
in different media or 
format to solve a 
problem. 

Acceptable ability to 
evaluate source of 
information presented 
in different media or 
format to solve a 
problem. 

Limited ability to 
evaluate source of 
information presented 
in different media or 
format to solve a 
problem. 

Lacks ability to 
evaluate source of 
information presented 
in different media or 
format to solve a 
problem. 

Integrate multiple sources of 
information presented in diverse 
formats and media in order to make 
informed decisions and solve 
problems. (11-12.S.L.2.) 

Student narrate their 
media presentations 
to an audience 

Exemplary ability to 
integrate multiple 
sources of information 
presented in diverse 
formats and media in 
order to make informed 
decisions and solve 
problems. 

Excellent ability to 
integrate multiple 
sources of information 
presented in diverse 
formats and media in 
order to make informed 
decisions and solve 
problems. 

Moderate ability to 
integrate multiple 
sources of information 
presented in diverse 
formats and media in 
order to make informed 
decisions and solve 
problems. 

Acceptable ability to 
integrate multiple 
sources of information 
presented in diverse 
formats and media in 
order to make informed 
decisions and solve 
problems. 

Limited ability to 
integrate multiple 
sources of information 
presented in diverse 
formats and media in 
order to make informed 
decisions and solve 
problems. 

Lacks ability to 
integrate multiple 
sources of information 
presented in diverse 
formats and media in 
order to make informed 
decisions and solve 
problems. 

Analyze how an author’s choices 
concerning how to structure parts of a 
text contribute to its overall structure 
and meaning as well as its aesthetic 
impact. (11-12.R.L.5) 

Students demonstrate 
understanding of 
Chaucer’s style by 
recognizing and 
analyzing the 
structure, style, and 
satirical nature of 
Chaucer’s writing. 

Exemplary ability to 
analyze how an 
author’s choices 
concerning how to 
structure parts of a text 
contribute to its overall 
structure and meaning 
as well as its aesthetic 
impact. 

Excellent ability to 
analyze how an 
author’s choices 
concerning how to 
structure parts of a text 
contribute to its overall 
structure and meaning 
as well as its aesthetic 
impact. 

Moderate ability to 
analyze how an 
author’s choices 
concerning how to 
structure parts of a text 
contribute to its overall 
structure and meaning 
as well as its aesthetic 
impact. 

Acceptable ability to 
analyze how an 
author’s choices 
concerning how to 
structure parts of a text 
contribute to its overall 
structure and meaning 
as well as its aesthetic 
impact.  

Limited ability to 
analyze how an 
author’s choices 
concerning how to 
structure parts of a text 
contribute to its overall 
structure and meaning 
as well as its aesthetic 
impact. 

Lacks ability to analyze 
how an author’s 
choices concerning how 
to structure parts of a 
text contribute to its 
overall structure and 
meaning as well as its 
aesthetic impact. 

Write informative/explanatory texts to 
examine and convey complex ideas, 
concepts, and info clearly and 
accurately through the effective 
selection, organization, and analysis of 
content. (11-12.W.2) 

 

Students organize 
and create  
presentations that 
demonstrate their 
ability to recognize 
Chaucer’s style and 
write their own 
satirical tales 

Exemplary ability to 
write 
informative/explanatory 
texts to examine and 
convey complex ideas, 
concepts, and info 
clearly and accurately 
through the effective 
selection, organization, 
and analysis of content. 

Excellent ability to 
write 
informative/explanatory 
texts to examine and 
convey complex ideas, 
concepts, and info 
clearly and accurately 
through the effective 
selection, organization, 
and analysis of content. 

Moderate ability to 
write 
informative/explanatory 
texts to examine and 
convey complex ideas, 
concepts, and info 
clearly and accurately 
through the effective 
selection, organization, 
and analysis of content. 

Acceptable ability to 
write 
informative/explanatory 
texts to examine and 
convey complex ideas, 
concepts, and info 
clearly and accurately 
through the effective 
selection, organization, 
and analysis of content. 

Limited ability to write 
informative/explanatory 
texts to examine and 
convey complex ideas, 
concepts, and info 
clearly and accurately 
through the effective 
selection, organization, 
and analysis of content.   

Lacks ability to write 
informative/explanatory 
texts to examine and 
convey complex ideas, 
concepts, and info 
clearly and accurately 
through the effective 
selection, organization, 
and analysis of content.   

Points Earned: _____/24  Total Score:_____/100 
Comments:_________________________________________________________________________________________________________________
___________________________________________________________________________________________________________________________
___________________________________________________________________________________________________________________________ 
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